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Among the missions and functions of higher education, article 1, the World Conference 
on Higher Education reaffirms the generation of knowledge through research and encourages 
learning; as well as provide appropriate technical skills to contribute to the cultural, social and 
economic development of societies and to the development of scientific and technological 
research,1 but in order for a person to have the capacity to produce permanent knowledge 
and learning, are required skills, abilities and attitudes for the research.

In the context of Latin America, specifically in Colombia, the National Accreditation 
Council (“NAC”) started talking about formative research in the second half of the 1990s as 
the research which is done between students and teachers in the process of developing a 
program’s curriculum and which is distinguishing of the dynamics of the relationship with 
knowledge that must exist in all academic processes, both in the students’ learning and in 
the renewal of the pedagogical practice by the teachers.2

The formative research is defined as a tool of the teaching and learning process; and its 
purpose is to disseminate existing information and encourage the student to incorporate it as 
knowledge (learning). It can also be defined as teaching through research or teaching using 
the research method,3 constituting itself as a pedagogical strategy of character teaching for 
the development of the curriculum.

According to Elliot4 (cited by Cerda, 2007) for the development of classroom training 
research, there must be objective conditions in the educational institution, as a flexible, open 
and dynamic curriculum that accepts a diversity of skills, rhythms, cultural values, interests 
and demands which allow the articulation between the investigative and educational tasks 
and the development of the students.

Stenhouse5 proposes that the curriculum be the means by which the teacher can learn 
its art; can acquire knowledge and can test ideas and experience in practice, that allow one 
to improve the quality of teaching. In this sense, the curriculum is the tool that conditions the 
exercise of such experimentation in which the teacher becomes a researcher in the classroom 
of its own teaching experience; which has high power to influence in practice and to change 
obsolete educational models. This is due to the fact that it is built on teachers’ real knowledge, 
since they address real concerns about complex hidden processes of classroom routine and 
because they constitute a natural process of evaluation as a research tool.

The Universidad Católica los Ángeles de Chimbote (ULADECH Catholic) promotes within 
its didactic model the development of activities of formative research, which is based on the 
Institutional Educational Project, which conceives the formative research as a cross-curricular 
axis, since the education is a process of socialization through which research is inherent in the 
life of the human being. It is expressed through the insertion of pedagogical activities related 
to the contents of the discipline, which promote the development of research capacities and 
the results of the research line in the curriculum learning plans of each subject, which cover 
the general areas of each study program.

The investigative monograph, tested by ULADECH Catholic and university professors as 
an institutional policy, is the technique that showed some effectiveness for the development 
of formative research, constituting a real research exercise and, in this sense, besides being 
a teaching strategy, also is an excellent mean of research training. The methodological rigor, 
when making use of the scientific method, and the thematic relevance are characteristic of 
the university monographs.

It should be added that it is essential that the formative research be conceived as a 
pedagogical strategy that allows the teachers to reflect on their pedagogical practices for 
a better quality of teaching; and students, to be architects of their own learning, developing 
research capacities, building knowledge or learning of knowledge, even if of existing 

EEAN.edu.br



2

Escola Anna Nery 21(4) 2017

Guzmán YR, Ly CCT

knowledge.5 These strategies are aimed at the comprehensive 
appropriation of knowledge, its relevance is given by the 
curricular objectives; the research objective belongs to an 
established area of knowledge. The operation of the formative 
research in ULADECH Catholic is executed with practical 
methods of research teaching, such as seminar, case study; 
problem-based learning (PBL); portfolio; research projects, 
which align with their didactic purpose, in coherence with the 
object of study.

In conclusion, the formative research uses the investigation 
as a tool of the teaching-learning process, which objective is 
to disseminate the existing information and favor the student 
to incorporate it as knowledge. This type of research has the 
following objectives: to teach teachers and students to research; 
develop cognitive skills such as analytics, productive thinking, 
and problem solving; to familiarize students with the stages of 
research and the problems that arise; construct in teachers the 
culture of permanent evaluation of their practice.
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