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Interprofessionality and daring:
on “Connections and boundaries of interprofessionality: form and form-giving”

Ricardo Burg Ceccim's article addresses interprofessionality and also boldness.
He uses boldness to think in an innovative way and to utilize references that
are not classical in a text about education - and even less in the field of health.
In his article, there are metaphors, a characterization of historical processes,
etymological distinctions and esthetic allusions, and boldness lies in this very
combination, used with the purpose of teasing the reader, inviting them to think
about interprofessionality in an unconventional way. In this route, Burg Ceccim
quotes different authors'* with whom he shares affinities, which proves the
existence, in Brazil, of an intellectual atmosphere around interprofessionality,
with the consequent accumulation of experiences, advances and frustrations,
where there is boldness in the fact that people continue to construct.

In recent works, Naomar Almeida®>7 explains the role played in Latin America
by the higher education project recommended by the French Revolution in 1789.
From the perspective of these works, we can see that the French influence on
the emancipatory political project that accompanied the processes that struggled
for independence and for the construction of modern States in the region was
greater than the influence attributed to the reform carried out in the USA by
Abraham Flexner around 1916. The French project pointed to a higher education
that enabled access to social sectors that, up to then, had been excluded from
university professions. It implied a cognitive reorganization and a reconfiguration
of the sciences that, supported by a secularization process, transferred to the
sphere of the State what had been, up to that moment, a marginalizing space in
the hands of the Church.

In addition to the consolidation of a lay space in which to educate
professionals in medicine, engineering or law, in France, higher education
experimented with institutional university models: on the one hand, universities
where different sciences converged and which educated professionals around
a common conceptual basis, turning, afterwards, to the education of specialists
in specific fields of knowledge and practice. On the other hand, universities
whose organizational model encompassed “linear” academic institutions
that maintained students within the specific line of each profession since
the beginning of the careers. Schools, colleges or academia educated future

(o) IR @ interface comunicagao, satde e educagao

Hugo Mercer®

@ Unidad Interdisciplinaria

de Salud, Universidad
Nacional de San Martin.
UNSAM, Campus
Miguelete, 25 de Mayo
y Francia. Buenos Aires,
Argentina.
hugo.mercer@gmail.com

2018; 22(Supl. 217579 1757

debates



1758

INTERPROFESSIONALITY AND DARING: ...

professionals isolated from the other professions, fragmenting curricula in chairs that strengthened this
disciplinary “linearity".

The educational structure was accompanied by regulating spheres that included the State's
intervention to accredit schools or universities, and by colleges, societies, guilds to recognize and
qualify for professional performance. This recognition could be a task of the State itself or could
be delegated to peers, who controlled the quantity and performance of each professional. These
models of universities, with more or less affinities and space for dialogs among scientific disciplines,
corresponded to what would become a type of industrial production based on a production line that
organizes workers for a repetitive, systematic and standardized performance, replacing handicraft by
collective work concentrated in spaces designed for this purpose. Thus, the industrial production line
progressively corresponded to the organization of work in academic spheres and in environments of
application of science in general.

More than two centuries after the French Revolution and one century after the Flexnerian reform,
the article written by Burg Ceccim® - and the rich intellectual production? with which he interacts and
which he builds - stimulates discussions about the role that interprofessional education and practice
will play in the future of university education and in the daily work of the health services. The linear
university and its structure of schools and chairs found correspondence in what would be configured as
the Fordist production model. To achieve this, it was necessary to have professionals who maintained
this linearity, with its implicit hierarchical distribution of work, a disciplinary fragmentation of
knowledge, and rules and norms that preserved this designation of capacities and tasks. Today, in times
of cognitive capitalism - which consists of a new historical accumulation system-, the cognitive and
intellectual dimensions of work have started to play a role of decisive importance®, having replaced the
centrality that used to be placed on fixed capital and material work. Now, capital appreciation occurs
by means of the transformation of knowledge into a commodity. Due to this, the drive, the main
force of change of the current productive organization is the knowledge that is carried, contained and
expressed in the generalized educational enhancement of the workforce. Both in the industrial and
services production, workers have been achieving higher educational levels.

In this organization of industry and services, capable of replacing disciplines and linear
verticality, it is necessary to have malleable workers and professionals with plasticity to interact and
capture the dimensions that have been omitted or relegated by the Fordist organization of work.
Interprofessionality undoubtedly overcomes these dimensions, but the most important aspect - and
here | mention what, to me, is a valuable contribution made by Ricardo Burg Ceccim - is that, besides
playing a part in improving patient safety, besides collaborating to humanize practices and to enhance
the wellbeing of workers themselves, interprofessionality opens the possibility of a different praxis.
Praxis understood as a policy sustained by affinities and coherence of values among the members
of the work team. Affinity in the way of defining the object of work and what the team desires to
transform, no matter if it is a person who needs assistance and care or a population that claims for
transformational interventions.

Burg Ceccim defines praxis as the pragmatics of teaching, learning, doing and acting, but this
can be extended to “a form of doing politics”. The reason is that interprofessionality emerges as an
integration of different levels of knowledge and practices and goes beyond the current tasks that
are recognized by the respective professional colleges and by the standards commonly accepted in
accreditation processes. Interprofessionality allows health workers to be educated in a praxis in which
the health team improves and amplifies its capacity of hearing and, consequently, of summoning,
in view of the changes generated by social demands and capacities. It is not grounded solely on
technology, on scientific discoveries or on the division of work among health team members; it
occupies a privileged position where it can pay attention to the changes that occur in the population,
in social sets, in subjects. A praxis committed to interprofessionality acquires meaning when it
observes, evaluates and acts together with people or social sets as a result of citizenship rights, and not
because they have the necessary financial coverage to receive treatment.

The potential of interprofessionality lies in it becoming an accepted and coherent instrument, with
models of social determination of health, equity and social justice; otherwise, it can be a valuable
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but perishable resource, similar to other pedagogical fashions. Because of its correspondence to
changes in the general structure and organization of production, interprofessionality has the potential
for being an innovative resource of indisputable value. Perhaps, in the near future, in addition to
claiming for “More Doctors", it will be necessary to claim for and promote the formation of “More
Interprofessional Teams".

References

1. Peduzzi M. Trabalho e educacdo na satide: ampliacdo da abordagem de recursos
humanos. Cienc Saude Colet. 2013; 18(6):1539-41.

2. Ellery AEL. Interprofissionalidade. In: Ceccim RB, Dallegrave D, Amorim ASL, Portes
VM, Amaral BP, organizadores. EnSiQlopedia das residéncias em salde. Porto Alegre: Rede
UNIDA; 2018. p. 146-50.

3. Furtado JP. Arranjos insdtucionais e gestdo da clinica: principios da interdisciplinaridade
e interprofissionalidade. Cad Bras Saude Ment. 2009; 1(1):1-11.

4. Ceccim RB, Cyrino EG. O sistema de salide e as praticas educativas na formagdo dos
estudantes da 4rea. In: Ceccim RB, Cyrino EG, organizadores. Formagdo profissional em
satde e protagonismo dos estudantes: percursos na formagdo pelo trabalho. Porto Alegre:
Rede UNIDA; 2017. p. 4-26.

5. Almeida-Filho N. O legado de Cabanis: hipotese sobre raizes da educagdo médica no
Brasil. Cad Saude Publica. 2017; 33(7):e00206416.

6. Almeida-Filho N. Reconhecer flexner: inquérito sobre producdo de mitos na educagao
médica no Brasil contemporaneo. Cad Saude Publica [Internet]. 2010 [citado 24 Jun
20181; 26(12):2234-49. Disponible en: http://www.scielo.br/scielo.php?script=sci_
arttext&pid=50102-311X2010001200003.

7. Almeida-Filho N. Higher education and health care in Brasil. Lancet. 2011;
377(9781):1898-900.

8. Ceccim RB, Ferla AA. Linha de cuidado: a imagem da mandala na gestdo em rede de
praticas cuidadoras para uma outra educacdo dos profissionais em sadde. In: Pinheiro,
R, Mattos RA, organizadores. Gestdo em redes: praticas de avaliagdo, formagéo e
participacdo em sadde. Rio de Janeiro: Abrasco; 2006. p.165-84.

9. Monnier JM, Vercellone C. Labour and welfare state in the transition to cognitive
capitalism. En: Cvijanovic V, Andrea F, Carlo V, editores. Cognitive captalism and its
reflections in south-eastern Europe [Internet]. Frankfurt: Peter Lang; 2010 [citado 24 Jun
2018]. p 71-87. Disponible en: https://www.researchgate.net/profile/Carlo_Vercellone/
publication/301652657 Labour_and Welfare State in_the Transition to_Cognitive
Capitalism/links/5758203a08ae5¢c6549074ee5/Labour-and-Welfare-State-in-the-
Transition-to-Cognitive-Capitalism.pdf

Translator: Carolina Siqueira Muniz Ventura

Submitted on 08/22/18. Approved on 08/29/18.

@ interface comunicacao, satide e educagao 2018; 22(Supl. 2):1757-9 1759

debates



