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Abstract

The expectations imposed on students to achieve good academic performance have continually increased. This study’s objec-
tive was to explore how career adaptability, psychological capital, and mental health indicators predict student burnout. A
total of 1,398 students intending to enter higher education in 2020 participated; most were women from the Southeast. The
results indicate that perception of control and resilience protects students from exhaustion, while stress and depression favor
its emergence. In addition, the concern, anxiety, optimism, and resilience constructs prevent disengagement, while depression
facilitates disengagement to be experienced in daily life. These findings reinforce the relationship between personal resources
and well-being in the academic environment.
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Recursos psicologicos e burnout estudantil em pré-vestibulandos

Resumo

A expectativa de bom desempenho académico cresce gradualmente e desenvolver habilidades para lidar com os desafios do
periodo do vestibular se faz cada vez mais importante. O objetivo deste artigo foi explorar como recursos de adaptabilidade de
carreira, capital psicolégico e indicadores de saude mental predizem o Burnont de estudantes. Participaram deste estudo 1398
estudantes que visavam ingressar no ensino superior no ano de 2020, sendo maioria mulher e que pertencia a regiio sudeste. Os
resultados indicaram que a percepcio de controle e resiliéncia favorecem ao estudante a nio vivenciar a exaustao, bem como o
estresse e depressao favorecem o seu surgimento. Construtos de preocupagio, ansiedade, otimismo e resiliéncia evitam o desen-
gajamento e a depressdo colabora para que este esteja presente no dia a dia. A partir disso, os achados desta pesquisa enfatizam
a relaclo existente entre recursos pessoais ¢ bem-estar no ambiente dos estudos.

Palavras-chave: Estudantes; Satude mental; Stress ocupacional; Escolha profissional.

Recursos psicolégicos y agotamiento estudiantil en estudiantes preuniversitarios

Resumen

La expectativa de un buen desempefio académico crece gradualmente y el desarrollo de habilidades para enfrentar desafios del
periodo vestibular es importante. El objetivo del articulo fue explorar cémo recursos de adaptabilidad a la carrera, Capital Psi-
colégico y indicadores de salud mental predicen Burnout de estudiantes. Participaron 1398 estudiantes con objetivo de ingresar
a la educacién superior en 2020, la mayoria eran mujeres y pertenecfan a regioén sureste. Resultados indicaron que percepcion
de control y resiliencia favorecen que el alumno no experimente agotamiento, asi como el estrés y la depresion favorecen su
aparicion. Las construcciones de preocupacion, ansiedad, optimismo y resiliencia previenen la desconexién y la depresion ayuda
a asegurar que esté presente en la vida cotidiana. A partir de esto, los hallazgos de esta investigacion enfatizan la relacioén entre
los recursos personales y el bienestar en el ambiente de estudio.

Palabras clave: Estudiantes; Salud mental; Estrés ocupacional; Escogimiento profesional.

An individual’s trajectory built throughout life is
more than the mere sum of choices and occupational
roles. This trajectory is called a career (Angelin et al.,
2017; Super et al., 1996). It concerns the way individu-
als organize experiences to produce a meaningful story
(Rizzatti et al., 2018; Savickas, 2013). A change in an
individual’s career environment is a transition that can
assume different social, cultural, professional, and rela-
tional characteristics or integrate all these elements
(Balleux & Perez-Roux, 2011; Hennequin et al., 2017).

Every career transition involves changes in one’s
personal and professional life; habits and roles may
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demand adaptation, and there might be repercussions
depending on the voluntary, mandatory, or unpredict-
able nature of changes (Hennequin et al., 2017). In
addition, destabilizing effects may be experienced when
there is a perception of failure, guilt, anger, or insecu-
rity (Hennequin et al., 2017; Van der Horst et al., 2017).

Career adaptability becomes relevant in this con-
text. It originated in the concept of vocational maturity
(Cattani et al., 2016; Super et al., 1996) and is charac-
terized as an individual’s ability to deal with vocational
development tasks and occupational transitions to
solve complex problems throughout life (Cericatto et
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al., 2017; Savickas et al., 2009). Hence, career adaptabil-
ity is defined as a psychosocial construct that refers to
an individual’s ability to deal with current and imminent
career development tasks, occupational transitions, and
personal trauma (Ambiel, 2014; Savickas, 2013).

The ability to adapt has a functional aspect of cop-
ing with unforeseen, ill-defined, and complex problems
(Audibert & Teixeira, 2015; Savickas, 2013). Further-
more, it is a multidimensional construct composed of
four domains or main dimensions: 1) concern with
one’s professional prospects; 2) control, ie., feeling
responsible for building one’s own career; 3) curios-
ity, having the initiative to learn and seek knowledge
in the occupational field one desires to engage; and 4)
confidence, i.e., being confident to endeavor and make
the necessary efforts to achieve one’s goals (Audib-
ert & Teixeira, 2015).

Psychological capital is another relevant construct
that concerns the psychological resources needed for
personal development that facilitates career transitions.
Itis defined as an individual’s strength and positive atti-
tude, positive psychological development that improves
one’s chance of success because it involves persever-
ance and effort (Calvo & Garcia, 2020; Luthans et
al., 2015). Even though this construct emerged in the
organizational environment, students can benefit from
these resources (Sweet & Swayze, 2020).

Luthans and collaborators  (Luthans, 2002;
Luthans et al., 2007) developed the concept of psy-
chological capital with four dimensions (i.e., optimism,
self-efficacy, hope, and resilience). These psychological
abilities manifest in the academic environment when
students assess their current situation and the likelihood
of success, keeping a positive perspective (optimism),
being more likely to implement the effort necessary,
persevering to obtain success, and believing in one-
self (self-efficacy), being determined to be successful
(hope), and growing and learning with challenges (resil-
ience) (Martinez et al., 2019). Hence, psychological
skills are essential for individuals to develop the positive
behaviors that enable them to achieve their goals, rep-
resenting an individual’s level of commitment toward
his/her goals (Venkatesh & Blaskovich, 2012; Pletsch
& Zonatto, 2018; Zonatto et al., 2020).

The challenges of pre-university education and study bhypotheses
Academic stress is a growing global problem
(Sangma et al., 2018). There are increasing expectations
for students to achieve academic performance, success,
and excellence (Poots & Cassidy, 2020). In Brazil, the

selective process students undergo to be admitted into
higher education (e.g., Enem and others) demand stu-
dents to attend preparatory programs and classes daily.
These programs are often highly demanding, and the
process is surrounded by competition and much uncer-
tainty (Schonhofen et al., 2020).

The preparatory process and the means to enter a
university may lead to behavioral instability and psycho-
pathologies like anxiety, depression, and stress, affecting
the students’ quality of life (Daolio & Neufeld, 2017).
Furthermore, constantly working to adapt to this envi-
ronment and meet demands and expectations toward
one’s future professional life are important stress-
ors that may lead to burnout if persisting over time
(Utibe & Illesca, 2017).

Student burnout is a response to chronic stress
when students realize discrepancies between their
resources and success expectations (Farina et al., 2020).
Evidence shows that students are increasingly experi-
encing burnout symptoms (Giiler, 2020; Heinen et al.,
2017), which are harmful and favor a lack of interest in
academic activities (Giler, 2020; Lin & Huang, 2014).

Knowledge regarding a given population’s emo-
tional state and behavior supports health promotion
and the prevention of diseases. Hence, investigating
the factors associated with mental health problems
is relevant for devising interventions (Chagas et al.,
2016). Considering this context, this study is intended
to explore how career adaptability, psychological
capital, and mental health indicators predict student
burnout. Thus, this study was guided by hypotheses
based on the theoretical framework provided by the
literature in the field.

Studies show a high incidence of stress and
anxiety among students intending to enter university
(Andrade et al., 2016); however, as noted by Daolio
and Neufeld (2017), there are no Brazilian studies spe-
cifically addressing the association between depression
and the selective process for higher education in depth.
Additionally, burnout may result in stress, anxiety, and
depression (Von Harscher et al., 2018). Seeking to
contribute to studies addressing depression among stu-
dents preparing for high education selective processes,
we hypothesize that stress, anxiety, and depression are
positively and significantly related to student burnout
(H1). Considering that two dimensions compose burn-
out: exhaustion and disengagement (Reis et al., 2015;
Matos, 2020), the second hypothesis is that students’
depression is positively associated with exhaustion
(H2a) and disengagement (H2b).

Psico-UST; Bragan¢a Panlista, v. 28, n. 2, p. 321-332, abr./jun. 2023



Matos, F. R. & Andrade, A. 1. Psychological resources and student burnout 323

While career adaptability is defined as an indi-
vidual’s resources to deal with career tasks and
transitions, student burnout concerns exhaustion
caused by academic activities, involving a detached
and negative attitude toward studies and a sense of
incompetence (Palos et al., 2019). These constructs
are relevant in the academic context and support
understanding the students’ context and environ-
mental changes that might benefit students; these
constructs have been negatively associated among
Spanish students (Merino-Tejedor et al., 2010).
Therefore, student burnout is expected to negatively
correlate with career adaptability among Brazilian stu-
dents (H3). To explore the relationship and opposite
nature of these constructs even further, we hypoth-
esize that career adaptability is a variable that predicts
exhaustion (H4a) and disengagement (H4b).

Finally, psychological capital is a resource that facil-
itates the processes promoting attention, interpretation,
and retention of positive and constructive memories
that guide well being and good performance (Carmona-
Halty et al., 2019); hence, it is positively related to being
engaged with learning (Datu et al., 2016). Considering
the need for empirical studies addressing psychological
capital in the academic context (You, 2016) and its rel-
evance for positively influencing learning and academic
success (Datu et al., 20106), we hypothesize that the psy-
chological capital dimensions are negatively correlated
with student burnout (H5).

Considering the aspects encompassing the lives
of students attempting to enter higher education,
this study’s primary objective is to investigate student
burnout and psychological capital, constructs seldom
investigated in this population. Additionally, we expect
to advance on knowledge concerning career transition
and career adaptability among students.

Method

FParticipants

The sample was composed of 1,398 students pre-
paring to enter higher education in 2020. Most were
women (81.7%; n = 1,142), aged 19.06 (SD=3.24) years
old on average. The students were from 25 Brazilian
states and the Federal District; Roraima is the only
state with no representatives. Most of the participants
were from Sao Paulo (n=218; 15.6%), Minas Gerais
(n=195; 13.9%), and Espirito Santo (n=143; 10.2%).
Additionally, most participants were single (n=1,349;
96.5%); 87.4% did not have a paid job; 98.7% had
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no children; while 37.2% received from one to three
times the minimum wage.

Regarding the characteristics concerning the aca-
demic environment, most participants intended to
attend one undergraduate program (95.2%; #»=1,331),
had already chosen the program (83.3%; #=1,165); and
(64,2%; n=898) intended to enter a public university.
Finally, they had been preparing for the selective pro-
cess from six months to one year (31.7%; N=443), and
most were attending a public high school at the time of
data collection (N=710; 50.8%).

Instruments

a) Oldenburg Burnout Inventory — Student Version
(Matos, 2020) is intended to assess student burn-
out through 15 items rated on a Likert scale (1=
Totally disagree to 4= Totally agree). It has two
dimensions: exhaustion (e.g., There are days when
I feel tired before I start studying”; w= 0.81),
and disengagement (e.g., “Lately, I tend to think
less about my academic tasks and work on them
almost mechanically”; w= 0.83).

b) Career Adapt-abilities Scale (Audibert & Teixeira,
2015) is intended to assess the ability of people
to adapt and manage critical tasks during career
transitions. This scale is composed of 24 items
(e.g, “Thinking about what my future will be
like”) rated on a five-point Likert scale, i.e., indi-
viduals are asked to rate how strongly they have
developed abilities (1=Not strong 5=Strongest).
The items are distributed into four dimensions:
concern (0.=0.88), control (a=0.83), curiosity
(0=0.88), and confidence (0.=0.89).

¢) Depression, Anxiety, and Stress Scale (DASS-21)-
(Patias et al., 2016) is composed of three subscales
addressing depression, anxiety, and stress symp-
toms. Each subscale contains seven items rated on
a four-point Likert scale (0= Did not apply to me
at all over the past week 3= Applied to me very
much or most of the time over the past week),
presenting good internal consistency (o= 0.86 for
the stress subscale, 0=0.83 for the anxiety sub-
scale, and o= 0.90 for the depression subscale).

d) Psychological Capital Scale in the Student Con-
text (PsyCap-S) (Matos, 2020) measures psycho-
logical capital in the academic environment. It
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is composed of four dimensions that presented
good internal consistency: self-efficacy (w=0.70),
optimism (w=0.85), hope (0=0.62), and resilience
(0=0.73). The scale comprises 12 items (three for
each dimension) rated on a five-point Likert scale
(1= completely disagree to 5= completely agree).

e) Sociodemographic questionnaire to character-
ize the sample, addressing age, sex, marital sta-
tus, income, state of residence, and routine of
studies, among others.

Data collection procedures

This study was submitted to and approved by
the Institutional Review Board at the Federal Univer-
sity of Espirito Santo (CAAE: 12681519.8.0000.5542).
High schools and preparatory courses were contacted
to invite participants. Social media (Facebook, What-
sapp, Twitter, and Instagram) was also used to recruit
a more comprehensible sample. The instruments were
answered through an online form (Google Forms).

The participants confirmed their consent by sign-
ing free and informed consent forms. Access to the form
was allowed to those who provided voluntary consent.
Data were collected from August/2019 to January/2020.

Data analysis procedures

Descriptive statistics were performed to char-
acterize the sample and analyze data distribution
based on frequency, mean, and standard deviation.
Next, correlation and hierarchical regression analyses
were performed (Hair et al, 2010). Three regres-
sion models were specified, considering exhaustion
and disengagement as dependent variables (student
burnout dimensions). The first model’s independent
variables were career adaptability dimensions (i.e.,
concern, control, curiosity, and confidence). The
second model included the career adaptability dimen-
sions and stress, anxiety, and depression, while the
third model added the psychological capital dimen-
sions to the previous model (self-efficacy, optimism,
hope, and resilience). Data were analyzed using the R
Stats package (R Core Team, 2017).

Results

Table 1 presents the descriptive data (mean and
standard deviation) of the wvariables investigated,
including Pearson’s r correlation. The factor analysis
of the psychometric scales indicates that the levels

of the career adaptability dimensions were above the
mean; the concern dimension stood out (M=3.74).
Anxiety, depression, and stress levels were also above
the mean; stress levels were the most characteristic of
the three (M=1.74). Regarding the psychological capi-
tal dimensions, the sample presented more accentuated
characteristics of hope (M=4.61), followed by opti-
mism (M=4.34). Finally, student burnout scores were
above the mean: the mean obtained for exhaustion was
3.19, and for disengagement, it was 2.30.

The correlations analysis shows that disen-
gagement presented a moderate, negative significant
association with concern (= -0.37), control (»= -0.39),
curiosity (= -0.34), and confidence (= -0.38), while
exhaustion presented a negative, though weak signifi-
cant association with all career adaptability dimensions:
concern (r= -0.15), control (r= -0.28), curiosity (r=
-0.17), and confidence (= -0.18). The psychological
capital dimensions were also moderately and nega-
tively associated with disengagement; resilience (7=
-0.44) and optimism (7= -0.38) stood out. A similar
result was found in the association between exhaustion
and the psychological capital dimensions; resilience
presented the highest association (= -0.40). Finally,
positive moderately significant associations were found
between disengagement and depression (r= 0.44),
exhaustion and stress (7= 0.52), depression (= 0.49),
and anxiety (7= 0.44).

Student Burnout Predijctors

Two hierarchical linear regression analyses were
performed using the R Stats Package to investigate
the predictive aspects of burnout. Disengagement and
exhaustion were used as the dependent variables. The
model was configured in the first block with the career
adaptability dimensions. The second block included
mental health aspects, and the third block included the
psychological capital dimensions. Table 2 presents the
percentage of explained variance, the coefficient of
regression, and the statistical significance of the mod-
els’ predicting variables.

Analysis of the exhaustion predictors in the first
model showed that the control dimension negatively
and significantly predicted burnout. When stress, anxi-
ety, and depression were added to the second model,
control (negative), stress, and depression predicted
exhaustion. Including the psychological capital dimen-
sions in model 3 and greater theoretical complexity
revealed that control (negative), stress, depression, and
resilience (negative) predicted exhaustion.
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of significance at p<0.01; * Level of significance at p<0.05

On the other hand, analysis concerning the pre-
dictors of disengagement in the first model revealed
a negative and significant association with concern,
confidence, and control. The dimensions concern (-),
confidence (-), anxiety (-), and depression (+) appeared
as significant predictors of disengagement in model
2. In the last model, concern, anxiety, optimism, and
resilience negatively predicted disengagement, while
depression positively predicted it. Finally, Model 3
explains the highest percentage of the variance of the
two dimensions analyzed.

Discussion

This study intended to investigate how resources
concerning career adaptability, psychological capital,
and mental health indicators predict burnout among
students. The descriptive analysis showed that this
study’s sample presented levels above the mean in
all the constructs analyzed. The level of concern is
highlighted as it indicates that the students tended to
perceive the impact of their present actions on their
future careers and have a clear understanding of what
they seek in their future careers. This result is similar to
that found among students addressed in Trinidad and
Tobago (Wilkins-Yel et al., 2018), who also presented
high levels of concern. Additionally, the sample pre-
sented hope and optimism above the mean, similar to
the result found among Israeli students (Hazan Liran
& Miller, 2017), corroborating an understanding that
these psychological capital dimensions contribute to
coping with challenges (Lima & Nassif, 2017), and are
correlated with adaptation in the academic environ-
ment (Hazan Liran & Miller, 2017).

On the other hand, anxiety, depression, stress,
and student burnout were also above the mean;
stress and exhaustion levels stood out. The sample’s
descriptive data are similar to those reported by a
study addressing Korean students (Lee et al., 2020)
and by the literature in the field concerning stress and
exhaustion (Shadid et al., 2020). This study shows that
even though the students had resources to plan their
careers, they were possibly experiencing an excess
of academic demands.

The correlation analyses corroborate H1, as posi-
tive and significant relationships were found between
burnout and depression, stress, and anxiety. The
highest level of correlation found among the burn-
out dimensions was between exhaustion and stress
(r=0.52). This relationship has been reported since the
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Table 2.
Exchanstion and Disengagement Predictors
Exhaustion Disengagement
Model 1 R? Beta Sig; R? Beta Sig;
Concern 0.04 0.20 -0.15 0.00
Control -0.31 0.00 -0.17 0.00
o 8.40% 19.90%
Curiosity 0.02 0.52 -0.02 0.52
Confidence -0.03 0.40 -0.17 0.00
Model 2 R? Beta Sig; R? Beta Sig.
Concern 0.00 0.41 -0.15 0.00
Control -0.14 0.00 -0.07 0.03
Curiosity -0.04 0.04 -0.04 0.15
Confidence 33.40% 0.00 0.62 32.00% -0.14 0.00
Stress 0.32 0.00 0.09 0.02
Depression 0.18 0.00 0.36 0.00
Anxiety 0.05 0.10 -0.12 0.00
Model 3 R? Beta Sig; R Beta Sig.
Concern 0.01 0.55 -0.10 0.00
Control -0.11 0.00 -0.03 0.30
Curiosity -0.00 0.98 -0.01 0.62
Confidence 0.04 0.18 -0.09 0.01
Stress 0.30 0.00 0.08 0.02
Depression 37.90% 0.14 0.00 37.70% 0.30 0.01
Anxiety 0.05 0.10 -0.12 0.00
Hope -0.01 0.62 -0.05 0.06
Self-efficacy -0.08 0.00 -0.05 0.05
Optimism 0.03 0.29 -0.10 0.00
Resilience -0.20 0.00 -0.17 0.00

Jote. Model 1 was developed with the career adaptability dimensions; Model 2 added mental health aspects, and Model 3 added the psychological

capital dimensions.

first studies implemented in the occupational context.
In the academic environment, a constant need to adapt
to the environment (Salami et al., 2017) and excessive
demands to achieve academic performance (Aypay,
2017) are stressors that may trigger burnout.

In this study, student burnout was also negatively
correlated with the career adaptability dimensions, as
previously hypothesized (H3). Even though the rela-
tionships were significant, exhaustion presented weak
associations, while disengagement was moderately
associated with the career adaptability dimensions.
Considering that disengagement is defined by one’s
detachment and negative attitudes toward academic

content, the high negative correlation of this dimension
with adaptability is explained by individuals being less
willing to work on academic tasks and are less focused
on their careers. The findings also corroborate stud-
ies that report a negative relationship between career
adaptability and student burnout (Merino-Tejedor et al.,
2016) and a positive relationship between career adapt-
ability and career engagement (Nilforooshan & Salimi,
2016). Students with high levels of career adaptability
tend to feel less exhausted and less frequently experi-
ence disengagement in the academic context; thus, take
proactive decisions toward their careers, make more
conscious choices, and are competent in managing
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demands, having greater control over their studies, thus,
avoiding physical and mental illnesses.

Significant negative associations were also
found regarding the relationship between the psy-
chological capital dimensions and student burnout,
confirming hypothesis 5. The highest indexes con-
cerned the moderately significant negative relationships
between resilience and exhaustion and resilience with
disengagement (7= -0.40 and -0.44). This finding shows
that students experiencing burnout may also experience
a deficit of personal resources like resilience and face
difficulties to overcome the challenges and demands
imposed by the preparatory process. The study by
Garcia-lzquierdo et al. (2017) is in line with other stud-
ies, reporting that resilience was negatively related to
exhaustion among Spanish university students; higher
levels of resilience were found among Chinese students
without burnout symptoms (Ching et al., 2020).

The predictive analysis using hierarchical linear
regression revealed that perception of control and resil-
ience protects students from exhaustion, while stress
and depression favor its emergence. Likewise, concern,
anxiety, optimism, and resilience prevent disengage-
ment in an academic environment, while depression
favors it. These results indicate that students who
feel responsible for developing their careers (control)
and are concerned with the impact of their decisions
(concern) are better equipped to organize their routine
and make choices, which results in engaged students
who feel comfortable in the academic environment.
Additionally, students able to deal with difficulties and
overcome obstacles (such as failing a test or getting low
grades) are less likely to experience exhaustion and dis-
engagement. At the same time, those who are confident
that they will succeed in the present and future (opti-
mism) are less likely to experience disengagement.

These results corroborate H2a, H2b, and partially
confirm H4a and H4b because only resilience appeared
as a predictor of exhaustion and disengagement. Note
that the findings concerning the constructs’ predictive
aspects are in line with the literature reporting that psy-
chological capital had a significant negative relationship
with burnout among Iranian students (Soltani et al.,
20106), a positive relationship with academic engage-
ment and psychological capital among Chilean students
(Carmona-Halty et al.,, 2019), and a negative relation-
ship between student burnout and career adaptability
among Spanish students (Merino-Tejedor et al., 2010).

Regarding the mental health variables, these vari-
ables presented a positive predictive power concerning
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exhaustion, stress, and depression in this study’s sample.
In addition, anxiety (negative) and depression (posi-
tive) predicted disengagement (positive). This result
suggests that students experiencing stress or depres-
sion tend to experience exhaustion, while those with
depression symptoms or mild anxiety symptoms tend
to experience disengagement.

In line with the previous results, studies report the
frequency of stressors that trigger burnout (Vizoso et
al., 2019). Fiorilli et al. (2017) indicate an association
between depression and burnout among high school
students. Anxiety was a negative predictive variable that
appeared in this study but behaved differently from
other studies, considering the positive relationship
between burnout and anxiety reported in the literature,
such as Romano et al. (2020). Low or moderate anxi-
ety levels may favor students to mobilize and pursue
academic success and may also encourage students to
make efforts to learn content (Ramirez-Arellano, 2019).
The opposite nature of the constructs explains one’s
energy or mobilization to accomplish a goal (anxiety),
contrary to disengaging from studies.

This study’s findings emphasize the relationship
between personal resources and wellbeing in the aca-
demic environment. In this sense, aspects such as the
support provided by the family and school positively
influence the development of career adaptability and
psychological capital, favoring a healthy pursuit of
goals. However, students may have negative experiences
if teaching institutions, professors, or families impose
too much pressure and demand students to be highly
productive, which favors the development of student
burnout and may compromise mental health indicators.

This study has important contributions to stud-
ies exploring the experiences of students preparing to
enter university. It also presents important constructs
in this context, addressing both the resources necessary
in an academic environment and the potential impacts
on the mental health of these individuals. Additionally,
it minimizes the scarcity of Brazilian studies addressing
the relationship between depression and the selective
process to enter higher education (Daolio & Neufeld,
2017) and meets the need for empirical studies address-
ing psychological capital in the academic context (You,
2016). Nonetheless, this study presents some limita-
tions related to the fact that most of the participants
resided in states located in the Southeast with little
representativeness of other Brazilian regions. Addi-
tionally, this study was conducted before the Covid-19
pandemic, a novel factor impacting the relationship
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between students and admission in higher education.
Hence, the results may not represent students’ mental
health during or after the pandemic.

Despite these limitations, this study collaborates
with investigations seeking to explore the students’
personal resources and mental health and assess the
impact of these constructs. Personal resources are rel-
evant in this context because they support the students’
planning and mental health during their paths toward
approval in the selective process. However, environ-
mental circumstances and pressure for students to
present a high performance often threaten or lead to
the exhaustion of the students’ resources, and stress is
one of the consequences.

Further research is needed to emphasize inter-
vention programs in the academic context, seeking to
promote career adaptability and psychological capi-
tal, considering that the students can have a healthier
experience of the demands imposed in this prepara-
tory period and such experience can be reinforced
in the future so that they can enjoy greater wellbeing
and mental health. Longitudinal studies are also sug-
gested to assess the implementation of interventions
designed to promote career adaptability and psycho-
logical capital in the academic context, intending to
more deeply assess the relationship between the pro-
motion of these resources and the experience of
challenges faced during the preparatory process to
enter higher education.
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