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ABSTRACT – Teachers and Their Education at a Time of School Metamor-
phosis. The First Tempo of the text is dedicated to an analysis centred on the 
educational policies and the organization of school, attempting to identify 
the process of metamorphosis of school that is currently underway. Then, 
after a Bridge, the Second Tempo is dedicated to teacher education, insist-
ing on the need for a new type of institutionality, triangulating universities, 
the teaching profession, and schools. The text closes with a brief Epilogue 
about an exceptional initiative hosted by the Federal University of Rio de 
Janeiro (UFRJ), the creation of a Teacher Education Complex.
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RESUMO – Os Professores e a sua Formação num Tempo de Metamorfose 
da Escola. O primeiro andamento do texto é dedicado a uma análise centra-
da nas políticas educativas e na organização da escola, procurando iden-
tificar o processo de metamorfose da escola que está a ocorrer nos dias de 
hoje. Em seguida, depois de uma ponte, o segundo andamento é dedicado à 
formação de professores, insistindo-se na necessidade de uma nova institu-
cionalidade, juntando em triângulo as universidades, a profissão docente e 
as escolas da rede. O texto fecha com um breve epílogo sobre uma iniciativa 
excecional que acontece na Universidade Federal do Rio de Janeiro, a cria-
ção de um Complexo de Formação de Professores.
Palavras-chave: Complexo de Formação de Professores. Formação de Pro-
fessores. Metamorfose da Escola. Modelo Escolar. Profissão Docente. 
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Opening

I write this text during a time of profound transitions in the area of   
education. In the mid-nineteenth century, some 150 years ago, a school 
model was consolidated and spread around the world, which, despite 
much criticism, has endured to this day.

Everyone knows the characteristics of this school model. Its 
strength is such that we can no longer even imagine other ways of edu-
cating. School has replaced work, the street, and even home as a place 
of socialization and development. The triumph of school is total, at least 
in the face of its main enemy, child labour, inside and outside families 
(Viñao Frago, 2004).

But just as it celebrates victory, school reveals itself unable to re-
spond to the challenges of contemporary times. The school model is in 
disintegration. This is not a crisis, like many that have occurred in re-
cent decades. This is the end of school as we know it, and the beginning 
of a new institution, which will surely have the same name but will be 
very different.

Within a generation’s timespan, in the next 20 or 30 years, we will 
see an intricate metamorphosis of school, that is, a transformation of its 
shape. This is a change of the form of school, a new origin (Morin, 2011).

This text is not intended to analyse this process, but merely to 
note its consequences for teachers and their education. After this Open-
ing, the First Tempo is devoted to an analysis centred on educational 
policies and school organization, seeking to identify the school meta-
morphosis process that is taking place today. Then, after a Bridge, the 
Second Tempo is dedicated to teacher education, emphasizing the need 
for a new type of institutionality, bringing together universities, the 
teaching profession, and schools. The text concludes with a brief Epi-
logue about an exceptional initiative hosted by the Federal University of 
Rio de Janeiro, the development of a Teacher Education Complex.

First Tempo 

Educational policies and school organization

The current school model became consolidated around the world 
in the mid-nineteenth century. To understand its historical formation, 
we need to resort to a double analysis, both political and organizational.

Politically, States assume responsibility for education and impose 
compulsory schooling in order to construct civic and national identity. 
The public school – secular, free, compulsory and unique – is a central 
element in the process of nation-state building (Bourdieu, 1993; Hutm-
acher, 1981).

Nothing could have been accomplished without teachers. To fulfil 
their mission, States constitute a professional teaching body that is re-
cruited, trained, compensated, and controlled by the public authorities. 
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The professionalization of teachers is a decisive factor in the production 
of the school model.

Organizationally, the same school configuration essentially re-
mains today: i) an own building, with the classroom as its structuring 
core; ii) an organic arrangement of space, with students sitting in rows 
facing a central point, symbolically occupied by the blackboard; (iii) a 
relatively homogeneous class of pupils, arranged by age and level es-
tablished through regular assessments; iv) an organization of studies 
based on curriculum and teaching programs that are taught regularly 
in one-hour lessons.

In the centre of the scene are the teachers. They are responsible 
for the school discipline, in the double sense of the term: they teach the 
subjects, the “disciplines” of the program, in classes given simultane-
ously to all students; and they ensure student discipline, rules of behav-
iour, and conduct.

The establishment of normal schools in the mid-nineteenth cen-
tury clearly reveals the role teachers play in producing the school model. 
It is in these specialized teacher training institutions that a professional 
teaching body is born and strengthened, playing an important role in 
promoting mass schooling. But it is also in these institutions that the 
school model is normalized: over a short historical period, we moved 
from a relative disorder in educational spaces and processes to a struc-
tured and standardized school model.

The school model is based on a social and political contract that 
endows it with the responsibility for the integral education of children, 
inside a well-established organizational standard. By the beginning of 
the twenty-first century it has become clear that this contract and this 
model need to be deeply rethought. Improvements or enhancements or 
even innovations are no longer required, but rather a true metamorpho-
sis of school. To make this statement is also to acknowledge the changes 
that inevitably affect teachers and their education.

And now?

This school seems lost, unfit for present circumstances, as if it had 
not yet entered the twenty-first century. Admittedly, there are many 
promises from the past yet to be fulfilled, starting with the commit-
ment to a quality public school for all. But this model reveals, above all, 
a great inability to think about the future, a future that is already part 
of our children’s lives. Without giving in to excessive oversimplification, 
we want to present two very distinct tendencies to help us think about 
the current school crisis and its present future.

The first tendency calls into question the social contract of educa-
tion based on privatization and seeks to overcome the difficulties of the 
school model founded on individualization processes and a consumer-
ist approach.
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Privatization has a double meaning, both social and economic. 
From a social point of view, it signifies a more noticeable withdrawal 
of children within their communities of origin, their cultural or family 
spaces (the expansion of home-schooling practices, a kind of return to a 
time before the school model, is a good example of these trends). From 
an economic point of view, it carries a critique of the State’s inability 
and weakness, in order to open the educational field to the operation 
of economic groups, either directly or through civil society organiza-
tions (the so-called “school choice policies”, namely the famous school 
vouchers, illustrate the ideology that seeks to redefine, and diminish, 
the role of the State in education).

Individualization manifests itself in discourses that value educa-
tion more as a private than a public good, as well as in criticism of the 
“single school” ethos, with the consequent expansion of distinct teach-
ing paths (professional and academic). References to learning are ubiq-
uitous, a kind of learn-exorbitance, an excessive, exaggerated discourse 
focused on learning that relegates the other dimensions of education 
to the background. There is a devaluation of the collective meaning of 
school, while stressing the importance of putting new technologies at 
the service of individualizing learning.

The second tendency refers to the need to rethink the social con-
tract and the school model, but without undermining the public dimen-
sion of education and the importance of school in building a common 
life.

One of the best news today is the emergence of movements around 
the world seeking to reshape the school model without compromising 
public commitment to education. The change is made from a cultural 
and scientific perspective, reaffirming the importance of knowledge, 
without giving up either to the ideology of back to basics (the old school 
of the three Rs), or to a kind of “folk school” distracted by a multitude 
of projects that often only reveal the difficulty of renewing pedagogical 
practices. It is not worth sustaining illusions, bringing everything into 
school, an overflowing, aimless, and meaningless school. But working 
for the construction of a public space for education, the educating city, 
in which school articulates with other institutions, groups, and associa-
tions, is a worthy undertaking.

Organizationally, it is interesting to follow innovation processes 
that are happening in many places, opening the school model to new 
forms of work and pedagogy. It is impossible to ignore the impact of the 
digital revolution, as well as the need to differentiate students’ path-
ways, but this does not imply that school should abdicate from being 
a common good. Today, the fragmentation we are witnessing in cyber-
space, and in societies, challenges school with the urgent need to value 
our belonging to the same humanity and the same planet. This com-
monality comes not from a community of identity, of identical people, 
but from a community of work, that is, what we do in common with each 
other regardless of our backgrounds, beliefs, or ideas.
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And now? The two tendencies presented above are clear. Person-
ally, I frame my thinking and action within this second tendency: the 
renewal of school in the context of a public space for education; and the 
effort to rebuild the common, while valuing diversity. It is in this sense 
that I am interested in reflecting on the metamorphosis of school, a his-
torical process that obviously causes profound changes in the teaching 
profession and teacher education.

Bridge between Tempos

The changes enunciated in the First Tempo have profound conse-
quences in the way we think about the teaching profession, its function, 
its status, and its work.

Movements that fit the first tendency (privatization and individu-
alization), while recognizing the importance of teachers, tend to blur 
professional boundaries and even collective references. They often 
make use of the vague concept of “educators”, bringing together teach-
ers, managers, tutors, sometimes psychologists, and even parents and 
others who play an educational role. In this way, they dilute the prin-
ciple of teaching as a profession, leading to policies that devalue teacher 
education and legitimize themselves through pragmatic discourse: if 
we choose people with good knowledge of a given subject, we can eas-
ily prepare them to be teachers; and if we give extra compensation to 
teachers whose students are successful, teaching will improve; and if 
we have good materials (books, programs, etc.) and good technologies, 
we will be able to address the shortcomings of teachers and their train-
ing; and so on.

Symbolically, one of the most striking initiatives is Teach for 
America, which began to gain prominence in the early twenty-first cen-
tury. Through a subtle blend of conservative values   and references to 
talent and entrepreneurship, this initiative aims to call and train new 
people to teach. In spite of assuming teaching functions, in the docu-
ments of this initiative the word teachers is avoided, because of its pro-
fessional sense, favouring expressions such as staff members, leaders, 
or educators. Once recruited, they follow a brief training period (about 
3 to 5 weeks) and are placed as teachers in schools.

Movements such as this have as their starting point a very critical 
diagnosis of the difficulties of schools and the weaknesses of teacher 
education institutions. Very popular in the world today, they are in a 
process of international expansion, leading to policies of deprofession-
alization and depreciation of the teaching profession. Obviously, they 
always express great distrust of public schools and the desire to estab-
lish new forms of private regulation of education.

On the contrary, those who, like me, believe in the public commit-
ment to education and the metamorphosis of school, also start from a 
critical diagnosis, but use it to reinforce and value the professional di-
mensions, whether in initial and continuing education, or in a practice 
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of teaching which is only completed through collective work with other 
teachers. It is on these bases that my proposal for renewing the field of 
teacher education is founded.

Second Tempo

Teachers and their Education

Several twentieth-century thinkers argued that universities 
should be divided into two major types. On one hand, liberal education 
universities, offering a generalist, humanistic, and scientific education 
based on the cultivation of otium (otiosity in a philosophical sense). 
On the other hand, the universities of the professions, undisputedly as 
important as the former, but devoted to the education of professionals 
(medicine, engineering, law, teaching, etc.), and intended to prepare for 
negotium (nec-otium, non-otiosity).

This division is totally inadequate in that professions have a 
strong knowledge component, which is also academic, and nowadays 
all inventions and technologies have a scientific basis. But it helps to 
declare the professional character of teacher education.

The statement seems simple. And yet, this is the novelty we want 
to propose with this text, because it gives rise to a new way of thinking 
about teacher education. Instead of endless lists of aptitudes or skills to 
be acquired by teachers, attention is focused on how we build a profes-
sional identity, on how each person builds their path within the teach-
ing profession.

Becoming a teacher – to use Carl Rogers’ celebrated title On be-
coming a person – requires thinking about personal dimensions, but 
also about the collective aspects of teaching. It is not possible to learn 
the teaching profession without the presence, support, and collabora-
tion of other teachers.

It is not just a matter of calling up practical questions or profes-
sional preparation in the technical or applied sense, but rather under-
standing the complexity of the profession in all its dimensions (theo-
retical, empirical, cultural, political, ideological, symbolic, etc.). In this 
sense, the most appropriate comparison for teacher education is with 
the education of doctors or engineers. But to say this, which seems sim-
ple, is to question much of what is done nowadays in the field of teacher 
education.

Just as the metamorphosis of school implies the creation of a new 
educational environment (a diversity of spaces, cooperation, and work-
ing practices, close relationships between study, research, and knowl-
edge), so does the change in the education of teachers imply the cre-
ation of a new environment for teacher education.

To make this statement is to immediately recognize that the en-
vironments that exist in universities (in the case of undergraduate de-
grees) or in schools (in the case of continuing education) are not condu-
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cive to teacher education in the twenty-first century. We need to rebuild 
these environments, always with the guideline that the crucial place for 
teacher education is the profession.

It is evident that all professions have a conservative and routine 
facet, which prevents them from building training policies that lead to 
the renewal of work practices and processes. Therefore, it is necessary 
to understand the importance of the interaction between these three 
spaces – professionals, universities, and schools – because it is in the ex-
change between three vertices, in this triangle, that we find the trans-
formative potentialities of teacher education (Figure 1).

Figure 1 – Teacher education triangle

Source: Developed by the author.

In many discourses on teacher education we find an opposition 
between universities and schools. Universities are given a capacity for 
cultural and scientific knowledge, intellectual proximity to research 
and critical thinking. But we forget that sometimes this is just empty 
knowledge, without curiosity and creativity. Schools are associated 
with practice, with the concrete things of the profession, with all that 
would truly make us teachers. But we forget that this practice is often 
routine, mediocre, lacking in innovation, and useless for the education 
of new professionals.

To escape this unproductive opposition, we need to find a third 
term, the profession, and realize its potential, as long as there is a fruitful 
relationship between the three vertices of the triangle. It is through this 
mesh that professional education can be developed.

The link between training and profession is central to building 
coherent profession education programs, but it is also essential to the 
prestige and renewal of the teaching profession. Historically, this con-
nection has been decisive for professional areas such as medicine or en-
gineering. Unfortunately, with the exception of normal schools, which 
have been very important in the past but are no longer useful, in the 
case of teachers, teacher education institutions have not been able to 
commit to the profession, and vice versa.

Using this idea as a central argument, I will develop the analysis 
into the three moments which organize the teachers’ professional de-
velopment: initial teacher education, professional induction, and con-
tinuing education. For each of them, I will try to explain the education-
profession connection, always taking into account the need to rethink 
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the teaching profession in light of current challenges, given the end of 
the school model (the metamorphosis of school) and the beginning of a 
new time for teaching and learning. 

Initial teacher education

Throughout history, universities have shown a great indifference 
to teacher education. Unlike other professions (theology, law, medicine) 
which are at the origin of universities, teacher education has always 
been an absent or secondary concern.

Regarding the education of early childhood and elementary school 
teachers, the indifference was almost complete until recently, leaving 
this task in the hands of normal schools. With regard to the education 
of high school teachers, the interest of universities, mainly in Arts and 
Sciences, has often been merely opportunistic in order to secure posts 
and funding for the disciplinary areas that truly interested them. Also, 
many scholars in the field of education have relegated teacher training 
to the background, motivated by their legitimate scientific interests, 
but patronisingly taking advantage of teachers to justify their power in 
postgraduate studies and research.

The diagnosis might seem too harsh and even unfair, but we can-
not mince words at a time when much of the future of teachers and 
schools is being defined. It is necessary to recognize the responsibility 
and commitment of many scholars, from different areas of knowledge, 
who have dedicated themselves to teacher education. It is in them, in 
their work, in their initiatives, in the networks they have been building, 
that the answer to our problems lies. We need to bring them together 
in the same institutional space, a common home for teacher education 
within universities, but always with an organic connection to teachers 
and schools.

It is in this common home where we can define a stimulating field 
that escapes the current fragmentation of initial teacher education and 
mobilizes the pertinent knowledge to educate the teachers of the fu-
ture. We need, in this common home, knowledge of the scientific con-
tents of taught subjects (mathematics, biology, history, etc.), because 
devaluing   them is a fatal mistake. If we do not master these contents, 
the most sophisticated teaching techniques will do us little good. We 
also need scientific knowledge in education, the foundations for didac-
tics, psychology, and curriculum, and so many other subjects. But these 
two types of knowledge are insufficient to educate a teacher if they do 
not build a relationship with the teaching professional knowledge, the 
knowledge and the professional culture of teachers.

This is why it is so important for universities to have a common 
home, that is, a meeting place between university professors engaged 
in teacher education, teachers, and representatives of schools. This 
common home lies within university, but has a connection to the pro-
fession, giving it peculiar characteristics and playing a role as a “third 
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place”, one of articulation between university and society, in this case, 
between university, schools, and teachers. In this common home, teach-
ers are educated at the same time as the teaching profession is both pro-
duced and valued.

Professional induction of teachers

The relationship that is established, in initial education, between 
undergraduate students and teachers is very important to design poli-
cies of professional induction, that is, the inclusion of young teachers in 
the profession and in schools. Professional development is never com-
plete and finished, but rather a lifelong process.

Let me leave a tribute to one of the most remarkable educators 
of the twentieth century, Michael Huberman. Since the publication of 
his work on the lives of teachers (Huberman, 1989), we learned that the 
early years are decisive in shaping and defining our relationship with 
the profession. It is in the transition from university to school, and in 
the way that the most experienced teachers welcome the younger ones, 
that much of our professional future is played out.

What have we done with the knowledge produced by Michael Hu-
berman and so many other authors? Nothing, or almost nothing. Unlike 
doctors, and other professionals, novice teachers are left to their own 
luck in schools, with little or no support, fighting alone for survival. It is 
necessary to change this state of affairs and to build public policies for 
professional induction.

Teaching residency programs, based on comparable medical resi-
dencies, are of the utmost importance, as they are conceived as a tran-
sitional space between training and profession. They should not serve 
to diminish initial education, and certainly not to rationalize manage-
ment policies that accentuate precariousness and weaker working rela-
tionships. Since it is a matter of taking care of entry into the profession, 
these programs should underline all professional aspects of teaching, 
in all their plurality, and not just the pedagogical framework.

The key is the possibility to define, in schools, rules of co-respon-
sibility for the integration of new teachers. This is considered a noble 
mission by most professions, because it is important for the future of 
young professionals, but also for the future and renewal of the teach-
ing profession. And yet we have done little in teacher education, both in 
universities, in public policies, and in schools.

This ability to receive and accompany novice teachers implies 
deeper changes than might be apparent at first sight in the organiza-
tion of schools and the teaching profession. It implies that we are able 
to value the best teachers and give them this mission, which is the most 
prestigious they can perform. It implies abandoning an individualistic 
view of the profession and being able to institute collective work pro-
cesses.
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This possibility is even more urgent today than in the past. No one 
is alone in a profession. No one builds new pedagogical practices with-
out relying on reflection with colleagues. No one by themselves com-
pletely dominates the profession, as so often Sérgio Niza (2012) warned 
us. We need others to become teachers.

Continuing education

The cycle of professional development is completed with continu-
ing education. Given the scale of the problems and the current chal-
lenges of education, we need, more than ever, to reinforce the collec-
tive dimensions of teachers. The image of a teacher standing in front of 
a blackboard teaching to a class of sitting students, perhaps the most 
striking image of the school model, is being replaced by the image of 
several teachers working in open spaces with individual and groups of 
students.

This new pedagogical construction needs teachers who are com-
mitted to teamwork and joint reflection. This is where continuing edu-
cation comes in, one of the most important mediums for promoting this 
shared reality.

There are many discourses that refer to the impossibility of consis-
tent and innovative continuing education practices in schools: teachers 
have many difficulties; schools have no material conditions; it is neces-
sary to bring new theories and new models that do not exist in schools; 
etc. These speeches are not unfounded, especially for those who do 
not conform to the current situation of schools and intend to open new 
paths moving forward. They fear that rooting continuing education in 
schools will help to lock teachers into routine and mediocre practices by 
not allowing them access to new ideas, methods, and cultures.

But these discourses do not serve the profession well, as they in-
evitably lead to the downsizing or disqualification of teachers. Either 
way, they pave the way for a marketplace of courses, events, seminars, 
and gatherings where different specialists assemble their own personal 
spectacle to sell teachers useless fashions about the brain or the new 
ways of learnings, new technologies, or some other trend.

Of course, in some countries teachers need further training, ei-
ther in the subject areas in which they teach or in pedagogical fields. 
But this training ought not to be confused with the continuing educa-
tion that should take place at school, with the participation of profes-
sional teaching communities.

Advancing this proposal does not represent any devaluation of 
theoretical or scientific knowledge, but rather the desire to re-signify it 
in the space of the profession. It is within the complexity of training that 
extends from professional experiences and cultures that we can find a 
way out of teachers’ dilemmas.

In the midst of many doubts and hesitations, one certainty guides 
us: the metamorphosis of school happens whenever teachers come to-
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gether to think about their work, to build different pedagogical prac-
tices, to respond to the challenges posed by the end of the school model. 
Continuing education should not dispense any contribution from out-
side, especially the support of university scholars and research groups, 
but it is inside the boundaries of school that it achieves self-definition, 
enriching it, and thus fulfils its role in the professional development of 
teachers.

Epilogue

The theme of this issue of Educação & Realidade is Resistance, 
Creation and (Re) Existence in Brazilian Education: tactics, escape lines 
and emancipatory initiatives. I write this text in June 2018, a particu-
larly tough time for Brazil. From the point of view of education, the 
same issues are shared with many other countries, but problems are 
bigger, clearer, especially with regard to the state of public schools and 
the working and career conditions of teachers. It is necessary to find 
an urgent solution that relies on politics, but also on the mobilization 
of society and all those who believe in the strength of the public school 
and its importance for the revitalization of democracy.

The field of teacher education has a set of greatly relevant authors, 
researchers, and institutional experiences. In an international compar-
ison, the quality of the academic and scientific work done in Brazil can 
be easily confirmed, as well as the existence of initiatives, in univer-
sities and schools, which deserve greater dissemination and visibility. 
This robustness is also revealed in many legal norms, namely guide-
lines on teacher education.

But beyond the discourses, there seems to be a lack of daily com-
mitment, also in universities, to value teachers and their profession. 
The numerous diagnoses made in Brazil do not yet seem to have given 
rise to a generational movement of profound transformation of the pub-
lic school and the working and training conditions of teachers.

We are interested in pointing out, because it is our direct respon-
sibility, the situation in universities, where we find a fragmentation of 
degrees and a devaluation of the field of teacher education. The choice 
of teaching courses rarely appears as a priority of university policies 
or as a first choice of students. No fundamental change is possible if 
university leaders, from the presidency of universities to colleges and 
institutes, do not provide a prominent role to undergraduate degrees in 
teacher education.

Transformation can begin in many ways, but perhaps universi-
ties are a good place to express the courage of beginnings (Jankélévitch, 
1960). To take risks? Of course, but what harmless, empty thought would 
be worth it, without the risks of action, without the virtue of engage-
ment. Courage is the opposite of fear; it is its antidote. Instead of de-
voting our time to developing justifications for inertia, let us focus on 
the unjustifiability of certain situations. There is no courage without 
action.
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The beginning has already begun. When we look at programs like 
PIBID, and the way it has been implemented in many institutions across 
Brazil, we easily identify proximity to the proposal presented in this text. 
These are different ideas, but they are based on the same impulse for 
transformation of teacher education. In fact, the decision taken in 2007 
to assign CAPES the mission of inducing and fostering the initial and 
continuing education of teachers is exceptional. The attribution of tasks 
in the area of   teacher education to a postgraduate and research entity is 
unique in the world because it is based on the clear understanding that 
without investment in the quality of basic education it is impossible for 
a country to develop from a scientific and technological point of view.

I am well aware that there has been a major setback for this CAPES 
action, but I want to point out the initial gesture and the unprecedented 
character of this program. One of its qualities was that it was able to link 
the debate on teacher education with the improvement of the teaching 
profession, as written in the Declaration of Uberaba, approved in 2013, 
with a very revealing title: In favour of identity and teacher professional-
ization: for an articulated and systemic State project that considers initial 
and continuing education, working conditions, career plan and teacher 
salary.

We cannot allow the erosion of the teaching profession that is 
being caused by policies attacking university teacher education insti-
tutions, seeking to replace undergraduate courses with practical 4 or 
5-week training seminars, as with Teach for America.

We cannot allow teacher education to be redefined by practical 
models that advocate a return to mere practical training on the ground, 
on the school floor, with a more experienced teacher, thus eroding the 
intellectual, critical foundations of the teaching profession.

We cannot allow the inertia of universities, their indifference, as 
if it were possible to educate a teacher without seriously investing in 
this process, without studying   education, without building pedagogi-
cal knowledge, without seriously relating to the teachers who already 
exercise the profession.

We cannot allow teacher education to be taken up by the interests 
of many academics who occupy this field but do not engage in it, leading 
to endless and useless disputes between schools and departments, dif-
ferent disciplines and education, to determine who gets a larger portion 
of the curriculum (because that means more teachers, more money, 
more power).

We cannot allow teacher education to be transformed into a real 
market by groups, companies, and foundations due to the absence of 
universities and the fragility of public policies.

I could continue this kind of Manifesto of what we cannot allow. 
But it is more useful to briefly mention an initiative of great signifi-
cance that is being developed at the Federal University of Rio de Janeiro 
(UFRJ), in which I had the opportunity to participate during the past 
months: the construction of the Teacher Education Complex.
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Its goal is to create a new institutional space, both internal and 
external, that promotes an integrated teacher education policy, linking 
the university and the city of Rio de Janeiro. The intention is to establish 
not only a space for dialogue, but mainly a space for institutional de-
cision, which implies profound changes in the organization of teacher 
education degrees.

In recent decades, universities have developed a movement of cre-
ating “third places”, linking universities to society and cities, in health, 
technology, law, or education. Like science and technology parks, the 
Complex can be described as a kind of “educational park”, connecting 
UFRJ with a network of municipal, state, and federal schools, as long as 
they are assumed as training schools.

The Complex’s mission is to network the university and schools, 
allowing teacher education students to have a relationship with the pro-
fession from day one. But a new conception of initial education must 
give rise to new policies for insertion in professional life (teaching resi-
dence) and a new design of continuing education for teachers, strongly 
based on schools and a collective reflection on pedagogical work.

The decisive element for the success of this UFRJ project is the 
construction of a new institution within which an educational, fertile, 
and fruitful environment for teacher education will be created.

The configuration of this new environment implies the recogni-
tion of the importance of the unique roles played by different actors in-
side and outside the academic community. The idea of a “  third place” 
implies operating with the notion of   differentiation and convergence of 
roles, combating the widespread belief in academic culture of the exis-
tence of a hierarchy of the knowledge system that legitimates one over 
others, reinforcing asymmetrical power relations.

It is the establishment of an educational and training community 
in which, collectively, spaces for pedagogical experimentation and new 
practices are defined, thus creating the conditions for true teacher pro-
fessional development. On the university side, it is important to culti-
vate openness in dialogue with schools and teachers, inducing oppor-
tunities for training and professional development. On the school side, 
it is important to have a welcoming and working commitment with un-
dergraduates and beginning teachers.

Most important is the constitution of a common home, in which 
training is linked with pedagogical work, reflection, research, writing, 
and public action. For the Complex to be viable, it is necessary to enter 
into a real education and training contract, from the inside of the uni-
versity and, later, with the city, with a network of partner schools.

If this happens, UFRJ will give a strong signal of commitment to 
the public school and for the renewal of teacher education. We need 
these signals in Brazil and in the rest of the world. It is necessary to link 
education/training and profession. In doing so, we are creating the con-
ditions for teachers to be up to new challenges, to be able to actively 
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participate in the metamorphosis of school. No one becomes a teacher 
without the collaboration of the most experienced colleagues. It starts 
at universities, continues at schools. No one can be a teacher today 
without reinforcing the collective dimensions of the profession. The fu-
ture is written in the courage of action. To think the right thing is to act1.
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Note

1 This article is part of the Thematic Section, Resistances and Reexistences in 
Educational Social Spaces in Times of Neo-Conservatism, organized by Inês 
Barbosa de Oliveira (Universidade do Estado do Rio de Janeiro) and Rafael 
Marques Gonçalves (Universidade Federal do Acre).
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