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Abstract

This article discusses the possibilities for research groups to serve as educational time-spaces for
consolidating praxis in supervision in graduate education programs. New advising strategies
and initiatives are observed in an environment characterized by internal demands and external
inductions to the graduate programs and their supervisors. A study with 562 research group leaders
who work as professors in doctoral programs in education collected data about the organization,
functioning and advising practices in their groups. The data highlight the general research and
supervision strategies in particular, and the perceptions of the respondents about the potential of
the research groups for training researchers and supervisors.

THESIS ORIENTATION « SUPERVISING PROFESSOR * GRADUATE STUDIES IN EDUCATION -
RESEARCH GROUP

GRUPOS DE PESQUISA E FORMACAO DE ORIENTADORES:
DEPOIMENTOS DE PESQUISADORES

Resumo

Neste artigo, discutem-se as possibilidades dos grupos de pesquisa como espagos-tempos formativos
para a consolidagio da préxis orientadora na pés-graduacio em educagio. Constatam-se iniciativas
e novas estratégias de orientagao em um cendrio de exigéncias internas e indugdes externas aos
programas e seus orientadores. Em pesquisa realizada junto a 562 lideres de grupos de pesquisa
que atuam como docentes em cursos de doutorado em educagio, coletaram-se dados sobre a orga-
nizagio, o funcionamento e as praticas de orientagio nos seus grupos. Os dados evidenciam as
estratégias de pesquisa em geral e de orientagiao em particular, e as percepgoes dos respondentes
sobre o potencial do grupo de pesquisa para a formagao de pesquisadores e orientadores.

ORIENTAGAO DE TESE « PROFESSOR ORIENTADOR * POS-GRADUAGAO EM EDUCAGAO -
GRUPO DE PESQUISA
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GRUPOS DE INVESTIGACION Y FORMACION DE DIRECTORES DE TESIS:
TESTIMONIOS DE INVESTIGADORES

Resumen

Se discuten las posibilidades de los grupos de investigacién como espacios-tiempos formativos
para la consolidacion de la praxis de direccién de tesis en el posgrado en educacién. Se constatan
iniciativas y nuevas estrategias en un escenario de requerimientos internos e inducciones externas a
los programas y académicos. En investigacién realizada con 562 lideres de grupos de investigacién
que actian como profesores en los cursos de doctorado en educacién, se recolectaron datos sobre
la organizacién, funcionamiento y précticas de orientacién en sus grupos. Los datos muestran
las estrategias de investigacién en general, la orientacién en particular y las percepciones de los
encuestados sobre el potencial del grupo de investigacién para la formaciéon de investigadores y
directores de tesis.

DIRECCION DE TESIS » PROFESOR ORIENTADOR * POSGRADO EN EDUCACION -
GRUPO DE INVESTIGACION

GROUPES DE RECHERCHE ET FORMATION DES DIRECTEURS DE THESE:
TEMOIGNAGES DE CHERCHEURS

Résumé

Cetarticle discute comment les groupes de recherche, en tant quespace-temps de formation, peuvent
consolider la praxis de direction de theése du troisi¢éme cycle en éducation. Des initiatives ainsi que
de nouvelles stratégies de supervision ont été observées dans un scénario d’exigences internes et de
processus externes aux programmes et a leurs directeurs de recherche. Une enquéte menée aupres
de 562 professeurs dans des cours de doctorat en éducation, patrons de groupes de recherche a
permis de recueillir des données concernant lorganisation, le fonctionnement et les pratiques de
direction au sein de leurs groupes. Ces données mettent en évidence les stratégies de recherche et
celles de direction en particulier, ainsi que les perceptions des répondants quant au potentiel de
formation que ces groupes de recherche représentent pour les chercheurs et les directeurs.

ORIENTATION DE THESE * PROFESSEUR DIRECTEUR * POSTGRADUATION EN EDUCATION -
GROUPE DE RECHERCHE
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UR RESEARCH FOCUS IS THE INSTITUTIONALIZATION AND FUNCTIONING OF GRADUATE

programs in Brazil, and within it, the field of education. Based on various studies

conducted since 2005, we discuss the Capes System,' that finances and evaluates graduate
studies, supervision strategies, the difficulties master’s and doctoral students have writing their
dissertations and theses, the current structure of the programs, what it is to be a professor/researcher
in graduate studies, and other issues. The study focused on the supervision of dissertations and theses
to bring to light various situations that involve the relationship between supervisors and supervisees
(master’s or doctoral) in the process of researching and writing their final work. We found that -
mainly when graduate studies were beginning to be implemented in Brazil, from the late 1960s until
the mid-1990s — supervision was an asystematic, intuitive, individual activity strongly influenced
by how a supervisor had been supervised during their graduate studies. This strategy predominated
for a long time and proved to be suitable while there were few graduate courses in the country and
a low number of advisees per supervisor.

With the expansion in the number of programs and graduate students — which led to an
increase of the work of supervisors and less time for the supervisees to write and defend their
dissertations and theses —, this form of orientation was challenged. As a result, new supervision
strategies arose and are being experimented with.

Based on the findings of these studies, from 2015 until 2019 we conducted a study about the
opportunities for training and work of supervisors of dissertations and theses. To do so, we focused
on the relationship between supervision and research groups® as an opportunity to train supervisors,
in a space dedicated to research. The objective of this study was to verify how supervision is
conducted within research groups in the field of education, in which supervisors and their
supervisees are inscribed. Does this research space have the potential to train future supervisors of
dissertations and theses? If so, how does this training process take place? These were our questions
when we sent a questionnaire to 1,971 supervisors and leaders of research groups who work in the
74 graduate programs in education with doctoral courses in Brazil. We had responses from 562
professors who, in their statements, reflect on the potential of their research group as a space for
training and work of supervisors of dissertations and theses.

This article, which discusses the data raised in the research, is organized in three parts. In the
first, we review articles and studies from the past twenty years about supervision in graduate studies.
We then present the methodology used in the study and characterize the leaders of research groups
in the field of education who participated in the data collection. In the third part, we discuss the
relationship between research groups and the supervision of dissertations and theses based on
the statements of the participants. This allowed visualizing the potential of this space — consecrated
to research — to train supervisors to work in degree-oriented graduate programs.

Supervision in graduate study as a research focus

Analysis of nearly seventy years of the formal existence of graduate degree programs in
Brazil has revealed that the process of supervising dissertations and theses has undergone a strong

1 Translation note: Coordenacao de Aperfeicoamento de Pessoal de Nivel Superior [Coordination for the Improvement of
Higher Education Personnel] (Capes), a foundation associated to the Ministério da Educagdo [Ministry of Education] (MEC),
plays a fundamental role in the expansion and consolidation of master’s and doctoral programs in Brazil, through financing
and evaluation of education at this level.

2 Translation note: the research groups mentioned and examined in this study are those registered in the Diretério de Grupos
de Pesquisa [Directory of Research Groups] (DGP) in Brazil, a database of the Conselho Nacional de Desenvolvimento
Cientifico e Tecnolégico [National Council for Scientific and Technological Development] (CNPq). The database is an inventory
of groups dedicated to scientific and technological research operating in Brazil.
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inflection. A first indication is a succinct observation found in the report Parecer n. 977/1965
of the Conselho Federal de Educacio [Federal Education Council] (CFE), according to which,
upon entering a graduate program, students will be “supervised by a director of studies” (Almeida
Junior et al., 2005, own translation). The change is also seen in a recommendation found in the
V Plano Nacional de Pds-Graduagio [Sth National Graduate Studies Plan] (PNPG) of 2005 to
2010, which expresses the need for the “creation of an efficient supervision system” (Capes, 2010,
own translation). The period between these two guidelines had a rich history in which factors that
concern the relationship between supervisors and supervisees in the process of research, drafting,
defense and socialization of the final work of the students became noticeable.

The literature to which we had access, the research conducted, and the statements we gathered
make clear how the supervision of academic studies has undergone metamorphoses, in a movement
that ranges from the intuitive-individual to the collective-group. There is a presumption that the
work of supervision is a research field with systematizations, as well as a space open to prescriptions
about “how” to supervise. We found a tension between the external inductions (related to support
and evaluation, multiple requirements) and the protagonism (autonomy) in the implementation of
a supervision praxis, conceived as a process that goes beyond the relationship between a supervisor
and a graduate student.

The review of the literature about supervision in graduate programs in education revealed a
near absence of research and production until the mid-1990s. Before this period, we found a text by
Castro (1978), as a professor and supervisor in the master’s in education program of the Instituto de
Estudos Avangados em Educacio of the Fundagao Getulio Vargas of Rio de Janciro (IESAE/FGV/
RJ); an article by Alves-Mazzotti (1992), of the Universidade Federal do Rio de Janeiro (UFR]), and
an article by Haguette (1994), of the Universidade Federal do Ceard (UFC). The texts by Castro
and Haguette conclude with prescriptions or “commandments” for a good supervisor, and the
finding of a lack of and thus the need to establish a type of deontology for the supervision praxis.

Since the mid-1990s, in the wake of an unprecedented expansion of degree-oriented
graduate studies in Brazil, a pleiad of authors/supervisors have reflected, conducted studies, issued
statements and published articles about supervision. We can highlight those that provided an
empiric base and theoretical support for our studies: Saviani (2000), Machado (2000), Leite Filho
and Martins (2006), Viana (2008), Mazzilli (2009), Alves et al. (2012), Baibich (2014, 2016). For
Haguette (2002) and Follari (2002), supervision is an “obscure function” that has been poorly
codified; an “unevaluated activity” that is little discussed, and is part of the “hidden curriculum”
of graduate programs. It is also understood as a “polyphonic process” (Garcia & Alves, 2002,
own translation); a “poorly evaluated space” (Santos & Maffei, 2010, own translation); a Jocus
characterized as “uncharted territory” (Hess, 2005, own translation); a “complex task” (Hockey,
1997, own translation); and a “chaotic pedagogy” (Manathunga, 2010, own translation). According
to Park (2007), it is a relationship developed based on the “secrer garden’ model”. Thus, we can
propose affirmations that support the idea that, given the lack of explicit concern and initiatives
to train supervisors, a situation has materialized in which ad hoc supervisions are exercised by
ad hoc supervisors, given that there are no previsions or initiatives for their training.

Since the middle of the decade of 2000, we found that supervision and graduate studies
have become research objects, even for master’s and doctoral students. This work includes
collections organized by Moraes et al. (2005), and Schnetzler and Oliveira (2010). These authors,
working with a focus on graduate supervision, organized a collection with articles produced by
graduate students based on questions prepared by one of them. One of the doctoral students who
participated in this course asked; if supervision is so important “how come it is not a required subject
in all the graduate programs in Brazilian universities?” (p. 204, own translation).
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For Corréa (2012, p. 392, own translation), the issue of supervision of dissertations and theses
should be the “object of study of academic research”. Corréa emphasizes that this requires studies
about the theme, not only in relation to individual researchers or graduate programs, but “in the
possible articulation between them (supervisors) and their supervisees, and in the interinstitutional
partnership with Research Nuclei and Groups found in the country or abroad” (2012, p. 413,
own translation). Based on research about the issue, Corréa recommends that: “graduate programs
must give greater visibility to the supervision of dissertations and theses, because this pedagogical
moment has deserved little institutional attention”, either from “researchers individually or
in research groups” (Corréa, 2012, p. 392, own translation). This aspect is also highlighted in a
study conducted by Mazzilli about current changes in the concept of supervision and the work of
supervisors, which concludes:

In terms of the specificity of the work of supervisor, although it is found that supervisors
continue to be the ultimate person responsible, in the graduate programs, for the final
production of the work of their advisees, supervision, as a silenced practice, is being overtaken
by the collaborative culture of the programs, broadly favored by the adoption of curricular
activities that allow sharing the process of developing new researchers. (2009, p. 125,
own translation).

Meanwhile, Nobrega emphasizes the need to think of supervision in the twenty-first
century and asks: “who supervises the supervisor?” (2018, p. 1058, own translation). She affirms
that supervisors have used their experience being supervised, “acting intuitively, as a layman”, to
conduct the work of supervision, which generates a “deprofessionalization of academic supervision”.
She adds that the main problem with this situation is the waste of talents of the supervisors and the
supervisees, ineptitude and discouragement, which she believes “harms the academic and economic
incentives to the [graduate] programs”. These considerations support Nobrega’s advocacy of the
importance of training courses for supervisors that “develop skills based on a systematization of
proposals, and an exchange of experience among beginning and experienced supervisors” (p. 1062,
own translation).

In relation to research outside of Brazil, we highlight work that seeks to respond to problems
and propose alternatives for supervision in the post-implementation period of the Bologna process
(Walker & Thomson, 2010; Peclo, 2011; Trafford & Leshem, 2008; Murray, 2009). Among these
studies we find authors who discuss how to deal with the specificities of graduate students; those that
are interested in researching the activity and education of supervisors; and others who focus their
studies on the experience of the graduate education process for both students and their supervisors.

More recently, given institutional transformations in graduate studies related to changes in
the form of evaluation and financing by official agencies, in parallel to conjunctural and structural
issues — rankings, for example —, various strategies begin to be discussed, such as online supervision,
co-supervision, collective supervision, collaborative networks and steering of the praxis of research
groups to include supervision as a pedagogic component. And with increasing emphasis, arguments
and proposals arose — mainly in Anglo-Saxon countries — to treat supervision as a “pedagogy or
didactics” (Walker & Thomson, 2010; Halse & Malfroy, 2010; Kamler & Thomson, 2014).

In this discussion, Walker and Thomson (2010) defend the implementation of strategies
for training supervisors that conceive supervision as a pedagogy or didactics that “can be taught
and learned”. In addition, they point to the need to consider, when supervising, the individual and
collective specificities of graduate students: those who study fulltime and those part-time, immigrant
or migrant students, those linked to professional master’s and doctoral programs or to academic

programs, among other aspects, because they come to constitute subcategories that require special
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attention. In a recent publication, Kamler and Thomson (2014), working with the notion of writing
as social practice, point to the need to locate academic work in personal, institutional and cultural
contexts. In this sense, they suggest that supervisors think of “writers” of a doctorate — a level of
education in which there should be a focus on text — as novices who need to learn new fluencies with
words as they enter the discursive practices of academic communities. This process, according to
Kamler and Thomson (2014), involves learning sophisticated writing practices with specific sets of
textual conventions and characteristics.

Meanwhile, Halse and Malfroy (2010) discuss the need to articulate and clearly delineate
the work of doctoral supervisors, recognizing higher education to be an increasingly competitive
environment, and verify the need for organized training for doctoral supervisors. In this sense, they
seek to respond to this imperative by examining the question: “in the contemporary university, what
do doctoral supervisors do and how can their work be conceptualized?”(p. 79, own translation).
To obtain responses, they analyze statements from interviews about the life histories of doctoral
supervisors of five large fields of knowledge from a large metropolitan university in Australia.
The analysis conducted allowed the authors to affirm that doctoral supervision is conceived as
professional work that includes five facets: an alliance of learning, mental habits, academic expertise,
techné? and contextual expertise. The authors conclude that these aspects are key to a model of
education of supervisors that “offers more precise discourse, language and theory to understand
and prepare to work in doctoral supervision in the contemporary university” (Halse & Malfroy,
2010, p. 91, own translation).

We found that supervision is realized in institutional spaces permeated by hierarchization,
and is characterized as a relationship in which the exercise of power can be implemented in various
formsand intensities, depending on the conception and experience of the supervisor. We can say that,
in terms of supervision, we are in a Jocus or a “scientific field” (Bourdieu, 1974) in which a habitus
or various habitus are constructed, powers are exercised, mobilized, and reconstructed, exacerbating
the complexity of what is materialized in the supervisor-supervisee relationship and what is not
explained or even fully addressed in “how to” guidelines found in manuals of methodology.

We highlight these authors and their research because we understand that they point to
aspects that appeared in the study that we conducted and became foundational to the research
process, from the review of the literature to the empiric research.

Research methodology

This section will present and discuss the data gathered from leaders of research groups
who work as professors in graduate programs in education in doctoral courses. We focus on the
organization and functioning of their research groups, as well as the perceptions and statements of
these leaders about the potential of the group for training supervisors to work in degree-oriented
graduate programs. Our objective was to identify the actions present in the research groups in which
these professors work as leaders, to reveal and characterize their research strategies in general and for
supervision in particular.

3 The Greek term techné (technique) corresponds to the Latin term ars (art), and refers to “what is ordered” or “all types
of human activity submitted to rules”. Its semantic field is defined in opposition to chance, spontaneity and the natural.
The idea is that the construction of artefacts is a creative art of men and is realized through a combination of knowledge,
practice and experimentation (Castoriadis, 1987).
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The data collection tool was an online questionnaire composed of 15 closed questions (about
professional work and education in graduate studies) and 3 open questions (about the organization
of their research group and the relation of the group to the education of supervisors). The criteria
established to define the research participants was that their graduate program in education
[programas de pds-graduagio em educagio] (PPGE) had conducted at least one doctoral defense,
that is, at least four to five years had passed since the doctoral course was created and approved in
the Capes system. The survey conducted in January 2018, period of organization and preparation
for issuing the questionnaire, revealed that there were 87 PPGE with doctoral courses, although 13
of them had not yet conducted their first defense. Among the 74 programs that complied with the
research criteria, we identified 1,971 professors/researchers, all of whom were participants or leaders
of research groups, which act in these graduate programs.

The data was collected between February and March of 2018. We had returns from
562 respondents, 28.46% of the total, who represented 100% of the programs, that is, there were
respondents from all 74 programs. Upon relating the total number of professors in a program with
the number of respondents, we found: in 10 PPGE, more than 50% of their professors responded
to the questionnaire; in 20 programs between 30% and 50% of the researchers responded; and in
another 44 programs less than 20% of the professors responded.

The group of professors/researchers who responded to the questionnaire is composed of 380
women (67.6%) and 182 men (32.4%). In terms of age, the largest group was between 51 and 55,
with 136 respondents, followed by the group from 56 to 60, with 98 participants. In sum, we can
say that 392 (69.7%) were between 46 and 65.

The highest number of respondents were from the state of Sao Paulo (117), followed by Rio
Grande do Sul (94), Rio de Janeiro (47), Minas Gerais (46), Bahia (22) and Pard (21). In relation
to the graduate course completed by the respondents, 179 participants had studied Pedagogy,
composing the largest group. Among the other courses most cited are: History (54), Psychology
(53), Philosophy (49), Language and Literature (39) and Physical Education (34). Of the total
number of respondents, 56 had completed more than one undergraduate course. Most had
concluded their graduate studies in the 1980s (214), followed by the 1990s (149). Neatly all of the
institutions of higher education in Brazil are represented by the locations of the graduate courses
of the respondents, mainly those existing in the period from 1980 and 1999. We can highlight
some of them based on the number of citations: Universidade Estadual Paulista “Julio de Mesquita
Filho” (Unesp) (31), Universidade de Sao Paulo (USP) (27), Universidade Federal do Rio Grande
do Sul (UFRGS) (20), Universidade Federal de Minas Gerais (UFMG) (17), Universidade Federal do
Parana (UFPR) (16) and Universidade Federal de Santa Catarina (UFSC) (15). Only 16 respondents
indicated that they conducted their graduate studies abroad.

The data collected allow affirming that 50.8% (285) of the respondents conducted their
master’s in the field of education, while the others were in different fields of the social and human
sciences. The Pontificia Universidade Catélica de Sio Paulo (PUC-SP) (45), UFRGS (40) and the
Universidade Estadual de Campinas (Unicamp) (38) accounted for most of the master’s courses,
cited by 237 respondents who took these courses in the 1990s. Only five participants conducted
their master’s abroad: 3 in the United States, 1 in Italy and 1 in France.

In relation to their doctorates, the majority, 358 respondents, earned it in the field of
education, in the period from 2000 and 2010 (52.9%), and the universities most cited were:
UFRGS (52), USP (51), PUC-SP (36) and Unicamp (36). Only 15 respondents conducted their
doctorate abroad, most in Spain and France. The question about having conducted a post-doctoral

fellowship abroad had the following responses: 331 (58.9%) had conducted post-doctoral studies,
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and 231 (41.1%) did not. Among those who did, the largest group — 146 respondents, 44.1% of the
total — did their post-doctorate in Brazil in 38 different universities.

In terms of the professional work of the respondents — specifically in degree-oriented
graduate studies — we found that 158 (28.1%) work in more than one program, while 404 (71.9%)
work in only one graduate program. In terms of the time of work in higher education, the majority
— 326 (58%) professors — have been working for 16 to 30 years at this level of teaching. In relation
to the time of work in graduate studies, 144 (25.6%) respondents — the largest group — indicated
that they have been working for 6 to 10 years in graduate studies.

In the responses referring to the number of supervisees attended and defenses realized, we
found the following data. Firstly, in relation to the current number of master’s supervised, 255
(45.4%) respondents declare that they have 2 or 3 supervisees, while 183 (32.6%) affirmed they have
4 or 5 supervisees. The highest number declared was 11, by 2 participants. In terms of supervisions
concluded, 113 (20.1%) professors said they had concluded between 10 and 20 supervisions.

Upon looking at the data about supervision at the doctoral level, we found that the largest
group of responses about the current number of supervisees included two subgroupings: four or
five supervisees was the response of 193 (34.4%) professors, while another 145 (25.8%) responded 2
or 3. The highest number of doctoral supervisees was 10, for 6 respondents. In relation to the
number of thesis defenses conducted, 205 (36.5%) indicated between 1 and 7 defenses, while 200
(35.6%) others said they had not concluded any doctoral supervisions.

We believe that this data allows delineating aspects that characterize education and action
in graduate studies of the 562 respondents to our study. They are data that allow affirming that
the participation was widespread among the 74 PPGE selected, with a good representation of
professors/researchers who had recently entered the doctoral courses, along with a more experienced
group who have been working for a long time at this level. We found a wide variety of educational
backgrounds, mainly in the fields of the human sciences, but also a small number linked to the

health and engineering fields.

The relationship between the research group and training supervisors

In discussing the relationship between the research group and training of supervisors, we
sought to focus the analysis on aspects that we thought could offer contributions to the issue. At
first, we sought to characterize the organization and functioning of the research groups through
the statements of their leaders, a professor/researcher who works in a doctoral course of a PPGE.
Based on this initial data, which allowed knowing and understanding the dynamic of operation
of the group, we sought to reveal its research strategies in general, and the actions and initiatives
that the group participants consider to have potential for training supervisors in particular,
according to the leader. In the questionnaire, these issues composed two open questions about:
a) the organization and operation of the research group; and b) the potential of the group to train
supervisors. The next item presents the routines and activities indicated by the respondents, and
discusses their ideas about the potential of the group for training graduate study supervisors.

Organization and functioning of the research groups

Upon being questioned about the regular work of the research group, the first data, provided
by 107 respondents, was related to the frequency of its meetings: 56 leaders affirm that they hold
weekly meetings, 35 said that the meetings are bi-weekly, 13 said they were monthly, 2 leaders said
their meetings are every two months and 1 said they were once a semester.

The activity study encounter/discussion of texts was mentioned most: 310 responses. Table 1
presents the responses most mentioned by the 562 participants in the study.
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Table 1
Organization and functioning of the research groups

1. Study meetings/Discussion of texts 310
2. Discussion of studies in progress 213
3. Production of scientific articles 127
4. Organization of seminars/events 122
5. Participation in events/Presentation of work 100

6. Presentation and discussion of work and research projects of the scientific initiation
[iniciacdo cientifica] (IC) grantees, Programa Institucional de Bolsas de Iniciacdo a Docéncia

[Institutional Program for Teacher Initiation Grants] (Pibid), master’s students, doctoral il
students
7. Extension projects (courses, workshops, continuing education of teachers and students, 70

creation of educational material)

Source: Questionnaires responded by the participants (2019).

There were fewer responses that mentioned activities, such as: field research with data
collection, discussion of research methodologies, encounters with researchers from outside the
research group, meetings to make decisions and divide tasks (planning), collective research, and
others. In relation to the theme of interest of this study — supervision — there were 36 mentions of
activities of “collective supervision” in the groups; 35 mentions about “supervision” activities; and
9 references to “individual supervision”, which totaled 70 statements indicating the presence of
this activity in the research group.

One leader summarized the activities that the research group participants conduct: “zhe
routine is composed of the actions of reading, writing and discussing in the group and in small groups”.
She said that this dynamic takes place in the regular meetings, usually weekly, with advisees and
researchers, “to support the interlocution between research projects; deepen conceptual approaches based
on shared reading and writing; and support the systematization of the individual and collective studies
in written productions’.

Another researcher, upon reflecting on the regular work of the research group in which
she is the leader, reported that “the Group conducts at least one study of common interest among the
participating professors and tries to maintain a frequency of meetings with the objective of strengthening
the theoretical field that supports the study”. According to the leader, the meetings discuss “aspects
related to the research methodology, forms of entering the field, forms of data analysis, and discussions
about the common themes”. In addition to these encounters, each professor-supervisor organizes,
with her advisees, “small groups for systematic meetings in an effort to integrate the new and older
members and so that the group takes advantage of the group discussions”. The leader explains that at
some meetings, “the group conducts, as an act of solidarity, the reading and discussions of the work
of colleagues to qualify the texts”. She said that this has been “an interesting exercise in the sense of
realizing the criticism of the others work in a respectful way, but it is also necessary to help them to
advance”; because the reader “must learn to make respectful criticism and perbaps allow the colleague
to construct her arguments, reconsider, advance in the knowledge”. She emphasized that the group
“conducts the exercise of being exposed”.

In relation to the question of the writing of the supervisees, we emphasize the studies by
Kamler and Thomson (2014), who understand research as writing and writing as research. The
authors discuss the work of the supervisor and find that it is largely anchored in assisting students
with writing. In the statements collected from the research groups we found a large amount of space
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given to writing, whether individual or collective. In this context, Wadee et al. (2017) note that —
when they conduct workshops about the work of supervision — the perspectives of the supervisees
can be summarized as: wanting comments from the supervisor about their written work and to
encounter availability, cordiality, solidarity and encouragement. These aspects can be attained/met
in the working dynamics of the research group, according to our observation in this study. The
statement of one leader described strategies the research group used to help with writing: “members
of the group, organized in pairs composed of a graduate and undergraduate student, take minutes of
the meetings”. According to the leader, the minutes serve as a “register of the memories of the group
by means of written narratives, and to improve writing”. They are corrected and complemented by
the coordinators and later socialized with the other participants. In addition, the leader added, the
group produces joint studies for presentation and publication at academic events, to “give visibility
to the actions conducted”.

This range of statements offered a privileged look at the functioning and organization of the
research groups of the respondents to our study. They expressed a clear concern about organizing
the group activities, despite the intense work routines of these professionals. We found that the
leader and other researchers in the research group collectively conduct the actions that are part of
their work in the graduate program: research, writing, publication, and supervision. Work that is
commonly undertaken by a researcher/teacher individually, came to involve collective actions. In
more organized groups — with a larger number of experienced researchers — it is possible to find the
organization of actions based on a division into subprojects of studies. Within this organization,
collective supervision and co-supervision gain greater space. The responses point to expressive gains
with research conducted collectively.

The potential of research groups to train supervisors

Considering that a research group can also be a space for training supervisors of dissertations
and theses, the intention of the open question was to obtain data about how the leader of the
research group analyzed the relationship between the routine actions of the group and the
opportunity to train supervisors. Although the ability of the group to train researchers seemed
evident, the objective of the questionnaire was to create a space to reflect on the work of supervisors
in degree-oriented graduate programs. By raising this aspect, we were able to visualize the processes
of organization, administration, planning, training, and social relations established in this space
for the construction of knowledge.

This question was responded by 537 research group leaders, that is, by 95.5% of all the
participants. Of these, 493 (91.8%) consider the group to be a space for training supervisors, because,
according to one researcher, “the personal exercise for the selection of sources, analysis, data collection,
selection of methodology; dividing the research for projects of scientific initiation students . . . is an
experience that allows soundly supervising new researchers”. For 28 (5.2%) respondents, the research
group is a space for training of supervisors — up to a point: “we have not had a specific or planned
concern for the supervision process. The exchange of experience with the longer term participants
winds up helping, but it takes place without an objective or planning”. These researchers emphasized
the importance of individual supervision, which appears to have more relevance outside the realm
of the research group. As one of them explained: “the supervision is individual, although some of
what takes place in supervision can be fulfilled in the group. But as an individual moment of the
supervisor with the supervisee, it involves particular affective and cognitive aspects”. A very small
group — 10 (1.8%) researchers — responded negatively about the possibility for the research group to
also be a space for training future supervisors. They argued that this is not an activity inherent
to the research group, because, as one of the respondents said: “I understand that the research group
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has its [own] nature, which should not be confused or identified with the specific roles of the
relationship between the supervisor and the supervisee”. He said there is a risk of discharacterizing
the objectives of a research group.

The responses obtained involve issues that contemplate the discussion about training
supervisors, but also advance to other aspects that involve what it means to be the leader of a research
group (to create strategies for functioning and adhesion/participation) and to be a researcher
professor who works in a graduate program (in production and supervision). Many of the statements
emphasize the importance of belonging to the research group as a possibility for professional and
academic growth for its participants. The statements are very positive about the potential of the
group to consolidate the process of interaction, experience with research, collective work, and
training of supervisors. In Table 2 we highlight the responses that were most mentioned among the
participants, grouped by what we consider to be the organizational elements of the statements.

Table 2
Statements by researchers about the potential of the research group for training supervisors

“The conviviality of professionals with different levels of experience

with group work allows important learning for a future supervisor”. A
“The ideal is that the group shares tasks such as co-supervision
of Final Course Projects by master’s and the co-orientation of 189
dissertations by doctoral students, so that everyone can learn
together”.
“Multiple perspectives on the research problematic help to better 175

qualify it".

“In this path, a unique sense emerged in me as a researcher and
supervisor as well as the collective meaning of the importance of
facing, in and with the group, the questioning provoked by the 160
studies, the importance of sharing and changing paths, of facing
methodological options and sustaining them in the group”.

“The supervisees discuss and analyze together with the supervisor

(in the space of collective supervision) the forms of supervision”. T/

“The best method of teaching and learning is always by example . .
. incorporating many of my personal characteristics of supervising/ 71
interacting/relating”.

“The ‘oldest’, as a rule, the doctoral and post-doctoral researchers,

help supervise the beginners". 2

“In the group, the students feel supported and prepared to work
in a team. There were cases of students who were not able to
terminate their work, because of psychological blockages, or 56

personal problems and were encouraged to continue and defend
their work due to intervention of colleagues in this process”.

“The research group strengthens the work of the supervisor,
mainly when the studies are debated and discussed with all of the 45
supervisees”.

“The practice of working in a group contributes decisively to good
individual training as a supervisor . .. and the formation of an 38
academic spirit".

“By reading, analyzing and re-evaluating, and suggesting additions
and removals from the manuscripts and essays among peers in the

research group, there is a training and self-training in progress s
that winds up being distinctive”.
“It is where one learns and teaches to be a researcher and supervisor”. 21

Source: Questionnaires responded by the participants (2019).

Cad. Pesqui., Sdo Paulo, v.52, e08943, 2022
1"



RESEARCH GROUPS AND TRAINING OF SUPERVISORS: STATEMENTS OF RESEARCHERS
Lucidio Bianchetti

The statements highlight the understanding that the research group is a “laboratory of
training to work as a supervisor”, as well as a space of “academic partnership”. While they highlight the
importance of collective research and supervision, the researchers point to difliculties encountered
when conducting collective research projects, which can require that they abdicate the role of
the researcher/supervisor as one solely responsible for defining the theoretical-methodological
knowledge valid for all group members. For many, it is also a challenge to share this function with
their supervisees.

It is important to highlight the concern that many respondents had to express their
opinion and reflection with clear details. This was present in a significant number of statements
about the actions they take in their research group and that they consider to be important and
ripe with possibilities for training supervisors. The related processes frequently mentioned include:
socialization and debates about individual and collective projects (317 mentions); collective debate
about research processes (142 mentions); socialization of theoretical sources (130 mentions); sharing
of ideas and experiences (94 mentions); collaboration and support among peers (86 mentions);
sharing of written work (55 mentions); sharing of difficulties (46 mentions); collective space for
supervision (46 mentions); and joint production (40 mentions).

We found that the research group functions as a space that provides support, as “mitigator
of the problems of the graduate student and supervisor”, in which they find a collaborative network of
researchers and scholars, and more than anything else, a space for training, which is qualified
through the activities and in a collective manner.

Final considerations

This study allowed deeper exploration of the current bibliography about the work of
supervision in degree graduate programs. It also enabled the identification of the paths and fields
of knowledge of the researchers who discuss and research the issue. We observed that supervision
is discussed by researchers from various fields (highlighted by the fields of health, psychology, and
administration) involving very similar focuses: relationship between supervisors and supervisees,
difficulty of graduate students to successfully conclude their education, lack of institutional support,
demands for evaluation made by the graduate program and others. The problems of those who work
and study in graduate programs are not limited to specific fields of knowledge. The statements of
the supervisors, found in the studies that served as a basis for this research, pointed to very similar
main challenges: difficulty in the relationship with graduate students, lack of preparation of
the supervisees, excess of institutional demands, loss of szatus associated to work at this level of
education, difhiculty in reconciling work in graduate studies with activities of teaching and extension
at the graduate level, and others.

In this plunge into bibliographic production about graduate studies and, more specifically,
about the work of supervision, we found a small number of researchers in the field of education
interested in the theme. Among them, the priority focuses of attention are analyses of public policies
— related to support and evaluation — for graduate studies. The issue of supervision occupies less
space among the projects of the researchers dedicated to higher education in the research groups.

It is among the publications in a foreign language that we found the highest concentration
of researchers who discuss the work of supervision, and in doing so mainly analyze the space of
education of researchers: doctoral programs. Most of the studies conducted about the issue directly
consider two aspects about doctoral students and their supervisors: the collection of data that allow
understanding the dynamic of this relationship and the proposition of referrals and guidelines that
can improve the relationship so that degrees can be earned through good processes.
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Based on the particular study that we conducted with leaders of research groups in the

field of education, we can list aspects that we believe can help reflect on how they organize their

academic life — as teachers, researchers, and supervisors — and all the activities stemming from

cach of these work fronts. The statements of the 562 professor-supervisors who responded to the

questionnaire, who belong to 74 PPGE, helped us to delineate a representative chart — and data

for identification — about the functioning of the research groups, their potential for training

supervisors and the indicators and actions that can support this training. To summarize, the most

relevant aspects include:

a.

When speaking of the routine activities of the research groups (and subgroups), the
respondents highlighted: study meetings, discussion of texts, discussion about research
in progress, production of scientific articles, and the organization of and participation in
events to present work. Whether directly or indirectly mentioned, emphasis was given
to group and individual supervision, co-supervision and collective research.

In relation to the potential of the research group for training supervisors (and for them
to conduct their work), there were very positive statements that emphasize that the
group acts as a space/time for the consolidation of processes of interaction, research
experience, collective work and training of supervisors.

There were significant statements that portrayed the research group as a laboratory for
training to work as a supervisor, as well as a space for working in co-supervision, in
an academic partnership (researchers in various stages of education and work), in the
qualification of studies, collective orientation, in learning along with peers, in sharing,
in support to writing and in overcoming loneliness by conducting work in solidarity.
Some of the respondents to the study expressed that the research group is not a locus for
the training and work of supervisors, because its specific focus is research.

The statements of the researchers indicated that the activities of the group can indirectly
support the implementation of strategies for the training and work of supervisors, but
insist that this is not the objective of a research group.

In terms of a research group’s relation to the supervision process, the statements
converge in the sense of recognizing the opportunity to conduct supervisions, not
only individually (supervisor and supervisee), but also collectively, by involving other
members of the group. On the one hand, the supervision of collective action allows
generating suggestions from all of a group’s participants about a work in progress, and
multiplies and pluralizes readings and perspectives, thus contributing to creating bonds
of responsibility and commitment to the work of other members. On the other hand,
individual supervisions create a space for handling the specificities of the research object
of supervisees, their idiosyncrasies, and needs for learning and conducting the research.
Statements emphasized that collective supervision is advantageous for all those involved,
independently of the personal and professional condition of the group member. In this
type of supervision, initiatives stand out that involve presenting and discussing collective
and individual projects (“umbrella”) of graduate students and other participants in the
group. Those bring benefits to the collective in terms of theoretical-methodological
support for studies, the socialization of sources, the knowledge of various empiric fields,
and mutual assistance.

We found that, for most of the respondents to the study, that beyond supporting the
education of researchers, actions undertaken in research groups create educational
spaces that have an enhanced role in consolidating the praxis of supervision in graduate
studies. According to these researchers, the group actions — often not intentional or
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planned — contemplate the needs for training to serve as a supervisor in degree-oriented
graduate programs.

To summarize, in the absence of specific institutional spaces/times for the training of
supervisors, the actions of and in research groups and networks, considering their organization
and operations, serve as /Joci for teaching and learning the métier of supervision, according to
the statements of the respondents. Thus, support for models developed by supervisors, as well as
exchanges in the realm of research groups, appear as aspects that offer very strong possibilities for
training new supervisors.

Acknowledgments

This research would not have been possible without funding from the Conselho Nacional
de Desenvolvimento Cientifico ¢ Tecnoldgico [National Council for Scientific and Technological
Development] (CNPq), through the productivity grant. The record and the thanks remain.

References

Almeida Junior, A., Sucupira, N., Salgado, C., Barreto Filho, F., Rocha e Silva, M., Trigueiro, D.,
Amoroso Lima, A., Teixeira, A., Chagas, V., & Maciel, R. (2005). Parecer n. 977/65, aprovado
em 3 de dezembro de 1965. Revista Brasileira de Educagio, (30), 162-173.
http://www.scielo.br/scielo.php?pid=S1413-24782005000300014&script=sci_arttext

Alves-Mazzotti, A. J. (1992). Revisoes bibliogréficas em teses e dissertagdes: Meus tipos inesqueciveis.
Cadernos de Pesquisa, (81), 53-61.

Alves, V.M., Espindola, I. C., & Bianchetti, L. (2012). A relagio orientador-orientando na pés-graduagao
stricto sensu no Brasil: A autonomia dos discentes em discusso. Revista Educagio em Questio,
43(29), 135-156.

Baibich, T. M. (2014). Orientagao de doutorado e contratransferéncia: Uma relagio tao delicada (Projeto de
pesquisa). Universidade Federal do Parana.

Baibich, T. M. (2016). Orientagio de doutorado: Uma relagio tao delicada. In R. C. de C. Hagemeyer,

R. A. S4, & C. V. Gabardo (Orgs.), Didlogos epistemoldgicos e culturais (pp. 1-16). W.A. Editores.

Bourdieu, P. (1974). A economia das trocas simbélicas. Perspectiva.

Castoriadis, C. (1987). As encruzilbadas do labirinto I. Paz e Terra.

Castro, C. M. (1978). Memdrias de um orientador de tese. In E. de O. Nunes (Org.), 4 aventura socioldgica:
Objetividade, paixio, improviso e método de pesquisa social (pp. 307-326). Zahar.

Coordenagio de Aperfeicoamento de Pessoal de Nivel Superior (Capes). (2010). Plano Nacional de Pés-
-Graduagio (PNPG) 2011-2020. Capes. http://www.capes.gov.br/sobre-a-capes/plano-nacional-de-
pos-graduacao

Corréa, P. S. A. (2012). A orientacio das dissertagdes e teses como objeto de estudo das pesquisas académicas:
Histdria e historiografia. Revista HISTEDBR, 12(47), 392-415.

Follari, R. A. (2002). Argentina: El acceso a los pésgrados como urgéncia reglamentaria. In L. Bianchetti, &
A. M. N. Machado (Orgs.), A bitssola do escrever: Desafios e estratégias na orvientagio e escrita de teses e
dissertagoes (pp. 337-354). Editora da UFSC; Cortez.

Garcia, R. L., & Alves, N. (2002). A necessidade da orientagio coletiva nos estudos sobre cotidiano:

Duas experiéncias. In L. Bianchetti, & A. M. N. Machado (Orgs.), 4 biissola do escrever: Desafios e
estratégias na orientagio e escrita de teses e dissertagies (pp. 355-396). Editora da UFSC; Cortez.

Haguette, T. M. F. (1994). Universidade: Nos bastidores da producio do conhecimento. Revista Brasileira de
Estudos Pedagdgicos, 75(179, 180, 181), 157-169.

Cad. Pesqui., Sdo Paulo, v.52, e08943, 2022
14


http://www.scielo.br/scielo.php?pid=S1413-24782005000300014&script=sci_arttext
http://www.capes.gov.br/sobre-a-capes/plano-nacional-de-pos-graduacao
http://www.capes.gov.br/sobre-a-capes/plano-nacional-de-pos-graduacao

RESEARCH GROUPS AND TRAINING OF SUPERVISORS: STATEMENTS OF RESEARCHERS
Lucidio Bianchetti

Halse, C., & Malfroy, J. (2010). Retheorizing doctoral supervision as professional work. Studies in Higher
Education, 35(1),79-92.

Hess, R. (2005). Produzir sua obra: O momento da tese. Liber Livros.

Hockey, J. (1997). A complex craft: UK PhD supervision in the social sciences. Research in Pést-Compulsory
Education, 2(1), 45-70.

Kamler, B., & Thomson, P. (2014). Helping doctoral students write: Pedagogies for supervision (2a ed.).
Routledge.

Leite Filho, G. A., & Martins, G. de A. (2006). Relacio orientador-orientando e suas influéncias na
elaboracio de teses e dissertagoes. Revista de Administragio de Empresas, 46(99), 99-109.

Machado, A. M. N. (2000). A bussola do escrever: Sobre a func¢io da orientagao de teses e dissertagoes.
Revista Famecos, 7(13), 140-147.

Manathunga, C. (2010). Critical transcultural exchanges: Educational development for supervisors. In
M. Walder, & P. Thomson (Orgs.), The Routledge doctoral supervisor’s companion: Supporting effective
research in education and the social sciences (pp. 76-87). Routledge.

Mazzilli, S. (2009). Orientagio de dissertacies e teses: Em que consiste? Junqueira & Marin.

Moraes, R., Hackmann, B. G., & Mancuso, R. (Orgs.). (2005). De Marte a Narciso: (Sobre)vivéncias em
dissertagoes de mestrado. Editora Unijui.

Murray, R. (2009). How to survive your Viva (2a ed.). McGraw-Hill Education.

Nobrega, M. H. (2018). Orientandos ¢ orientadores no século XXI: Desafios da pés-graduagao.

Educagio & Realidade, 43(3), 1055-1076.

Park, C. (2007). Redefining the doctorate. Higher Education Academy.

Peclo, M. (2011). Understanding supervision and the PhD: Essential guides for lecturers. Continuum.

Santos, K. R., & Maffei, W. S. (2010). Aprendendo a orientar. In R. P. Schnetzler, & C. de Oliveira,
Orientadores em foco: O processo de orientagio de teses e dissertagies em educagio (pp. 59-84).

Liber Livros.

Saviani, D. (2000). A pds-graduagio em educagio no Brasil: Trajetdria, situago atual e perspectivas.
Revista Didlogo Educacional, 1(1), 1-19.

Schnetzler, R. P., & Oliveira, C. de. (2010). Orientadores em foco: O processo de orientagio de teses e dissertagoes
em educagio. Liber Livros.

Trafford, V., & Leshem, S. (2008). Stepping stones to achieving your doctorate: By focusing on your viva from the
start. Open University Press.

Viana, C. M. Q. (2008). A relagio orientador-orientando na pés-graduagio stricto sensu. Linhas Criticas,
14(26), 93-109.

Wadee, A. A., Keane, M., Dietz, T., & Hay, D. (2017). Review of effective PhD supervision: Chapter five — the
relationship between PhD candidate and supervisor. Rozenberg Quartely. http://rozenbergquarterly.
com/effective--phd-supervision-chapter-5-the-relationship-between-phd-candidate-and--supervisor/

Walker, M., & Thomson, P. (Orgs.). (2010). Zhe Routledge doctoral supervisor’s companion: Supporting effective

research in education and the social sciences. Routledge.

Data availability statement
The data underlying the research text are reported in the article.

How to cite this article
Bianchetti, L. (2022). Research groups and training supervisors: Statements of researchers. Cadernos

de Pesquisa, 52, Article €08943. https://doi.org/10.1590/198053148943 _en

Cad. Pesqui., Sdo Paulo, v.52, e08943, 2022
15


http://rozenbergquarterly.com/effective--phd-supervision-chapter-5-the-relationship-between-phd-candidate-and--supervisor/
http://rozenbergquarterly.com/effective--phd-supervision-chapter-5-the-relationship-between-phd-candidate-and--supervisor/
https://doi.org/10.1590/198053148943_en

