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Abstract: Transition to middle school (MS) expressions changes in interpersonal relations and academic demands that can influence
the academic achievement of students. This study aimed to evaluate the influence of social skills and perception of school stressors
of students as predictors of academic achievement in the transition to the 6th grade of the MS. 214 students (aged 11 to 17 years)
participated, of both genders of the 6th grade, of the state of Amazonas. Students answered the Social Skills Inventory for Adolescent
and the Inventory of School Stressors. The predictive model indicated that the social skills of assertiveness, empathy and emotional
approach and school stressors related to stress related to the student’s role predicted 18% of the academic achievement. The survey
data can be used in future interventions with students, their families and teachers.
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Influéncia das Habilidades Sociais e Estressores sobre o
Desempenho Escolar no 6° ano

Resumo: A transi¢@o para os anos finais do Ensino Fundamental (EF) apresenta mudangas nas relagdes interpessoais ¢ nas demandas
académicas que podem influenciar o desempenho escolar dos estudantes. Este estudo teve por objetivo avaliar as influéncias das
habilidades sociais e da percepgao de estressores escolares dos alunos como variaveis preditoras do desempenho escolar na transi¢ao
ao 6° ano do EF. Participaram 214 alunos (idade entre 11 e 17 anos), de ambos os sexos do 6° ano da rede estadual do Amazonas. Os
estudantes responderam ao Inventario de Habilidades Sociais para Adolescentes e ao Inventario de Estressores Escolares. O modelo
preditivo evidencia que as habilidades sociais de assertividade, empatia e abordagem afetiva e os estressores escolares referentes a
tensdo relacionada ao papel do estudante predisseram 18% do desempenho escolar. Os dados da pesquisa poderdo ser utilizados em
futuras intervengdes com os alunos, suas familias e professores.
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Influencia de las Habilidades Sociales y Factores de Estrés sobre lo
Rendimiento Escolar el 6° afio

Resumen: La transicion al final de afios de la educacion primaria (E.P.) evidencia los cambios en las relaciones interpersonales y las
exigencias académicas que pueden influir en el rendimiento escolar de los estudiantes. Este estudio tuvo como objetivo evaluar la
influencia de las habilidades sociales y la percepcion de los factores de estrés de la escuela de los estudiantes como predictores del
rendimiento escolar en la transicion hacia el 6° aiio de E.P. Participaron 214 alumnos (de entre 11 a 17 afios) de ambos sexos del 6 afio
de la red estatal del Amazonas. Los estudiantes respondieron el Inventario de Habilidades Sociales para Adolescentes y el Inventario
de la Factores de Estrés de la Escuela. El modelo predictivo evidencia que las habilidades sociales de la asertividad, empatia y enfoque
emocional y los estresores escolares referentes a la tension relacionada al papel del estudiante predijeron 18% del desempeiio escolar.
Los datos de la encuesta seran utilizados en futuras intervenciones con los estudiantes, sus familias y profesores.
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The Bioecological Theory of Human Development
(BTHD) highlights the importance of person resources
and family, school and community contexts for healthy
development in early adolescence (Bronfenbrenner & Morris,
1998; Eccles & Roeser, 2011). In this context some studies
have focused on the relationships that occur in the school as
promoters of the positive development of adolescents (Kim,
Schwartz, Cappella, & Seidman, 2014). In the bioecological
conception, the students’ entry into the 6th grade of MS can
be understood as an ecological transition, that is, when a
change of role, environment or both occurs (Bronfenbrenner
& Morris, 1998). It is a period of unpredictability that can
generate stress and anxiety for students, harming academic
performance (Marturano, 2008).

Throughout the school trajectory, the adolescents
experience several transitions that involve since the
change of schools as well as the change of school cycles
that can interfere in their social-emotional development
and academic performance (Eccles & Roeser, 2011; Lane,
Oakes, Carter, & Messenger, 2015). In Brazil, the so-
called Middle School is currently divided into Initial Years,
which comprise 1st to 5th grade (equivalent to Elementary
School), and Final Years, which comprise the 6th to 9th
grades (equivalent to Middle School). The admission in the
Ist grade (Cadima, McWilliam, & Leal, 2010), as well as
in 6th grade are two important transitions experienced by
students in MS (Dawes & Xie, 2016; Lane et al., 2015).
However, despite growing publications about the transition
to the Ist grade, little attention has been given to the
transitions occurring within the same school segment, as is
the case of the passage from the 5th to the 6th grade (Lane
et al., 2015).

In the national context, studies have evidenced
the importance of investigating children’s resources
(for example, social skills) and their contexts (positive
educational practices) to facilitate interpersonal and academic
adaptation in the transition to the 1st grade of Elementary
Education (Bolsoni-Silva & Mariano, 2014; Correia-Zanini
& Marturano, 2015; Leme & Marturano, 2014; Marturano,
Trivellato-Ferreira, & Gardinal, 200; Stasiak & Weber,
2013). But it seems obvious that the 6th grade of the MS,
like the 1st grade, demands adaptation by the students to the
various structural, academic and relational changes (Dawes
& Xie, 2016; Lane et al., 2015; Sebanc, Guimond, & Lutgen,
2016). However, with its own characteristics, for example,
it is no longer necessary to have a centralized structure in
a single teacher for each class for a system with several
teachers that take turns in classes, as well as the existence
of a larger number of school subjects and more numerous
classrooms (Shoshani & Slone, 2012). These changes may
make the student-teacher relationship less close, making it
difficult to form a bond between them, which may decrease
students’ motivation and lead to difficulties in the teaching-
learning process (Kim et al., 2014).

At the same time that the relationship between
students and teachers becomes more distant, the academic
requirements are intensified. Teachers are expected to
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have greater autonomy and responsibility for curriculum
content (Lane et al., 2015). This new configuration of the
school environment makes the transition to 6th grade a
more propitious period for the perception of stressful school
events (Eccles & Roeser, 2011). In addition to this, students
are in their early teens and need to deal with biological and
psychosocial changes that make this phase of the life cycle
more prone to the onset of psychopathological disorders and
behavioral problems (Eccles & Roeser, 2011; Moilanen,
Shaw, & Maxwell, 2010). These factors together make the
school a potential external source of stress (Byrne, Thomas,
Burchell, Olive, & Mirabito, 2011).

For Marturano et al. (2009) based on Elias (1989), there
are four adaptive tasks resulting from the school transition:
(a) adjusting to changes in the student role, (b) to be in the
extended social network, (c) to conform to the norms and
rules of the new context and (d) to deal with the stress
associated with the unpredictability and uncertainties as a
result of this transition. When the demands resulting from
these tasks exceed the resources that the child presents, stress
can be triggered. The authors also point out that children
are more vulnerable to daily stressors because they lack
cognitive resources, coping strategies and because they have
less control over events than adults.

In the context of the transition to the 1st grade, there
may be daily hassles or school stressors that are understood
as the experiences that the students evaluate as harmful
or threatening to their well-being (Correia-Zanini &
Marturano, 2015; Marturano et al., 2009). In this direction,
Brazilian researchers found that the perception of stress in
the transition to the 1st grade or during the Initial Years
of MS correlated negatively both aspects of interpersonal
development and academic achievement of students
(Correia-Zanini, 2013; Marturano et al., 2009). Some
international studies have identified negative associations
between perceptions of stress and academic achievement
in the transition to the 6th grade of MS (Erath, Bub, & Tu,
2016; Lane et al., 2015). The study by Erath et al. (2016)
indicated that the perception of school stressors, mainly
related to relations among peers, was a negative predictor
of the academic achievement of 6th grade students.
Similarly, Lane et al. (2015) found that in the transition to
6th grade adolescents face a number of challenges such as
peer acceptance/rejection, bullying episodes, and new love
experiences that have been associated with increased stress
perception and lower levels of academic achievement. On
the other hand, the daily stresses of the school environment
can be managed by students with more or less success,
depending both on the social support of parents and
teachers and their interpersonal skills (Correia-Zanini &
Marturano, 2015).

The transition to the 6th grade can be considered a
critical moment in schooling to the extent that pre-existing
problems may arise or new difficulties arise (Symonds
& Hargreaves, 2016). In the present study, the students’
behavioral and academic problems in childhood may
remain in adolescence when students and their parents
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present deficits in social skills (Berry & O’Connor, 2010;
Moilanen et al., 2010).

According to Z. A. P. Del Prette e A. Del Prette (2010),
social skills refer to the diverse set of behaviors of a person’s
repertoire that can contribute to its social competence, leading
to healthy and productive relationships. In adolescence,
offering support, apologizing, initiating and maintaining
conversation, refusing requests without harming the
relationship, establishing a loving relationship, among others,
are some of the social skills required in the new interpersonal
and academic tasks presented to adolescents (A. Del Prette &
Z. A. P. Del Prette, 2009). These social skills can help students
in times of school transition, in the resolution of interpersonal
conflicts, in the confrontation of adversities, minimizing stress
and promoting their adaptation to new academic demands
(Correia-Zanini & Marturano, 2015).

Studies suggest that students with few social skills
have greater difficulty in socializing with colleagues and
teachers, and may present behavioral difficulties and
experience academic failure (Gresham, Elliot, & Kettler,
2010). Social skills function as a predictor of academic
achievement (Feitosa, Z. A. P. Del Prette, & A. Del Prette,
2012; Marturano & Pizato, 2015; Romano, Babchishin,
Pagani, & Kohen, 2010), being positively correlated with
the good academic performance in the transition to the 6th
(Chen, Huang, Chang, Wang, & Li, 2010; Maia & Soares,
2014) and, in general, in the Final Years of the MS (Cia &
Costa, 2012; Feitosa et al., 2012; Konold, Jamison, Stanton-
Chapman, & Rimm-Kaufman, 2010; Romano et al., 2010).

The findings of these studies corroborate the hypothesis
that the transition from the Initial Years to the Final Years
of MS is a moment of the school trajectory that can lead
to a decline in academic achievement and social skills.
However, these findings do not give indicative if these
results are maintained in subsequent years (Moilanen et
al., 2010). Anyway, if during childhood it was not possible
to prevent and / or change unfavorable developmental
trajectories, early adolescence would be an opportune
moment to promote social and academic competencies
(Berry & O’Connor, 2010).

The literature review indicated that most of the research
has prioritized the MS Initial Years (Bolsoni-Silva &
Mariano, 2014; Cadima et al., 2010; Correia-Zanini, 2013;
Correia-Zanini & Marturano, 2015; Leme & Marturano,
2014; Marturano et al., 2009; Marturano & Pizato, 2015;
Stasiak & Weber, 2013), with little emphasis on the transition
to the MS Final Years. Among these, only Correia-Zanini
(2013) and Marturano and Pizato (2015) jointly evaluated
the variables school stress, social skills and academic
achievement. Correia-Zanini found positive correlations
between social skills and academic performance, with
students from the 1st to 3rd grade of the MS, and negative
correlations between the perception of school stressors and
academic competence. Marturano and Pizato (2015) verified
the social skills assessed with students in the 3rd grade of
MS, and positively predicted academic competence in the
5th grade, while the perception of stress related to the role

of school student was a negative predictor. Only a Brazilian
research (Maia & Soares, 2014) investigated the transition
to the 6th grade of MS, with the objective of analyzing
associations between social skills, behavior problems and
academic competence, evidencing an area open to research.
The results of this study indicated positive correlations
between the social skills and the academic competence of
the students (Maia & Soares, 2014).

Data from the National Institute of Educational Studies
and Research Anisio Teixeira (acronym in Portuguese: Inep),
from 2015, indicate that many students do not finish the MS,
and the dropout rate in the 6th grade of MS in public schools
in Brazil was 4.4%; while in the city of Humaita-AM, where
data was collected, it was 7.1%. Therefore, this specific year
of schooling is a crucial period for investigating both risk and
protective factors that may be used in intervention programs
with learners to improve their academic achievement. Thus,
the present study aimed to evaluate the influences of social
skills and the perception of students’ school stressors as
predictor variables of academic achievement in the transition
to the 6th grade of Middle School.

Method
Participants

A total of 214 students (M = 11.82, SD = 1.14), of both
genders (103 girls and 111 boys) attending the 6th grade of
MS of three state public schools in the State of Amazonas
participated. As regards the socioeconomic level of the
students’ families, 37.85% belonged to class C2, 25.7% to
class D, 24.76% to class C1, 10.28% to class B2, 0.93% to
class B1.

Instruments

Social Skills Inventory for Adolescent - SSIA-Del-Prette.
Developed by A. Del Prette and Z. A. P. Del Prette (2009) to
evaluate the social skills ofadolescents from their self-reports on
daily situations. It presents 38 items that contemplate different
social skills divided into six factors: Empathy - “When you
notice that a classmate is sad or with some difficulty in school,
you offers support or help”; Self-control - “When criticized by
parents and teachers you can calm down and control irritation”;
Civility - “When someone does something good you can praise
and thank him/her when they receive praise”; Assertiveness -
“If you feel wrong to do something, even colleagues pressured
you, you do not do what your colleagues want”; Affective
Approach - “When you want to make friends, you invite the
person to some program or activity”; Social Development -
“At school you can make group oral presentations when
requested”. Responses are arranged on a five-point Likert
scale ranging from 0 (never) to 4 (always). A. Del Prette and
Z. A. P. Del Prette (2009) administered the instrument to 1172
adolescents of both genders and found satisfactory indexes of
internal consistency (o = 0.89 for the total scale and 0.68 to
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0.85 for the factors). Z. A. P. Del Prette, Teodoro and A. Del
Prette (2014) showed convergent validity (from »=0.29 to r =
0.59) between some factors of the SSIA and the social skills/
assertiveness factors of the Matson Evaluation of Social Skills
with Youngsters. In the present study, the following reliability
indexes were found (Empathy o = 0.81; Self-control o= 0.77;
Civility o = 0.83; Assertiveness o = 0.71; Affective Approach
a = 0.61; Social Development o = 0.57; instrument total o =
0.91).

Inventory of School Stressors - 1SS. It is an instrument
that was developed by Trivellato-Ferreira and Marturano
(2008), based on an interview conducted by Rende (1994)
that aims to verify the perception of school stressors in
the school environment. Afterwards, the instrument was
evaluated by Correia-Zanini (2013) with a sample of 186
students of the 1st grade, 171 students of the 2nd grade
and 151 students of the 3rd grade, aged 5 to 8 years. The
final version used in the present study refers to the structure
found in Correia-Zanini from the Factorial Confirmatory
Analysis, with students of the 3rd grade, consisting of 17
items composed of two factors: F1 - Hassles related to
student role with 10 items (“I took low notes”, a = 0.69);
e F2 - and F2 - Interpersonal relationships with 7 items
(“My classmates beat me”, a = 0.71). For each situation
presented, the child responds if that happened during the
school year (no or yes), if it happened, it also informs how
much the situation upset him/her, which is presented in
a scale Likertde 1 (nothing) to 4 (much). For the present
sample, the following reliability indexes were found: FI a
=0.60, F2 a. = 0.45 and total ISS o = 0.74.

Demographic information and socioeconomic level
questionnaire. It is an instrument developed for this study
to investigate the social and demographic characteristics
of the participants, such as age, gender and color. The
Brazilian Economic Research Questionnaire (ABEP, 2013)
which evaluates the socioeconomic level and allows the
stratification of families, in descending order of purchasing
power, into five classes: A (Al and A2), B (Bl and B2), C,
D and E.

Procedure

Data collection. After the delivery of the Free and
Informed Consent Form (FICF), which was signed by the
legal guardians of the students and with the consent of
the students, data collection was done collectively in the
classrooms, at the times that were previously agreed with
the teachers. At the beginning of each application (average
duration of 50 minutes) was presented to the students the

research objective, the guarantee of confidentiality of the
data collected and reiterated the voluntary nature of their
participation.

Data analysis. A correlational and predictive study
was performed with a sample selected for convenience.
Data analysis was performed using the software
Statistical Package for the Social Sciences for Windows
(SPSS, version 22.0). First, the correlation between the
study variables (Pearson’s coefficient ) was calculated.
Subsequently, the assumptions of normality, independence
and multicollinearity were tested and confirmed, and then
multiple linear regression analysis (stepwise method) was
performed. Academic achievement was the dependent
variable and refers to the final average (ranges from
0.0 to 10.0), obtained by the sum of the grades of all
the disciplines computed in the Final Results Minutes
of the first semester of the year in which the collection
was performed. The six factors of the SSIA-Del-Prette
(empathy, self-control, civility, assertiveness, affective
approach and social development), and the two factors of
the ISS (hassles related to student role and interpersonal
relations).

Ethical Considerations

The project, in accordance with Resolution 466/12 of
the National Health Council, was approved, in accordance
with Process No. 883.882 - CAAE: 37974914.5.0000.5289
by the Research Ethics Committee of the University where
the study was carried out.

Results

Table 1 presents the correlations between social skills,
school stressors and academic achievement. The results
indicate negative correlations of the social skill affective
approach and of hassles related to the student role with the
students’ and academic achievement. The social skills of
assertiveness and empathy are positively associated with
students’ and academic achievement.

Table 2 presents the predictive variables for the
students’ academic achievement. The significant model
(F(4.20)=13.03, p =0.01) indicates that the hassles related
to student role and social skills assertiveness, affective
approach and empathy explain 18% of the variability of
students’ academic achievement. The results show that the
hassles factor related to the role of students had greater
weight on academic achievement.
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Table 1
Correlations between the Social Skills Variables, School Stressors and Academic Achievement of the 6th grade of Middle School
Variables 1 2 3 4 5 6 7 8 9
SS1 -Empathy 1
SS1 - Self-control -0.37" 1
SS1 - Civility 0.45™ 0.30™ 1
SS1 - Assertiveness 0.32" 0.32" 0.36" 1
SS1 -Affective Approach 0.54" 0.26™ 0.37" 0.14" 1
SS1 - Social Development 0.62" 0.39" 0.40™ 0.41" 0.44" 1
SS2 - Hassles related to student’s role -0.10 -0.11 -0.01 -0.12 0.04 -0.03 1
SS2 - Interpersonal Relations 0.01 0.02 -0.01 0.04 0.04 0.02 0.29™ 1
Academic Achievement 0.12* 0.11 0.07 0.19" -0.14" 0.01 -.035™ -0.03 1

Note. N=214. SS1 = Social Skills; SS2 = School Stressors; *p < 0.05; **p <0.01.

Table 2
Regression Model for the Prediction of Academic Achievement of Students in the 6th Grade of Middle School
. B o ) Tolerance

Predictors Const. (EP B) B 95% IC R (VIF)
SS2 - Hassles related to the student’s role 8.02%* -0.05 (0.01) -0.31 [-0.07, -0.03] 0.12%* ((1)'32)
SS1 - Assertiveness 7.71%* 0.20 (0.01) 0.12 [0.01, 0.04] 0.14%* ((1)'22)
SS1 - Affective Approach 7.94%* -0.04 (0.01) -0.26 [-0.07, -0.02] 0.16%* (?'ZZ)
SS1 - Empathy 7.67%* 0.02 (0.01) 0.19 [0.01, 0.04] 0.18%* ((1)'22)

Note. N = 214; B = non standardized regression coefficient, EP B = Standard error of the non-standardized regression coefficient;
f3 = standardized regression coefficient; CI = Confidence Interval; R?> = adjusted coefficient of determination; VIF = Variance Inflation Factor;

SS2 = School Stressors; SS1 = Social Skills; *p < 0.05; **p <0.01.

Discussion

The transition to the 6th grade of the MS is a moment
of school trajectory that can lead to the emergence of
interpersonal and academic difficulties (Eccles & Roeser,
2011; Marturano, 2008). Based on these premises, this
study aimed to evaluate the influence of social skills and the
perception of school stressors on the academic achievement
of students who attend the 6th grade of the MS. The literature
indicates that due to the changes in curricular structure and
new social demands that characterize the transition to 6th
grade of MS, students may present more stress (Lane et al.,
2015) and less social skills (Chen et al. 2010; Maia & Soares,
2014), leading to lower levels of academic achievement.
Corroborating these findings and other research with students
in the Initial Years (Correia-Zanini, 2013; Marturano et al.,
2009) and Final Years of MS. (Cia & Costa, 2012; Konold
et al., 2010; Romano et al., 2010), the results in the present
study (Table 1) have shown, in some degree, that the social
skills of empathy and assertiveness have positively correlated

with academic achievement, while school stressors related to
the student’s role were negatively associated with academic
achievement.

The regression model tested (Table 2) showed that the
perception of school stressors related to hassles as a student
role was the variable with the greatest explanatory power in
the students’ academic achievement in the transition to the
6th grade of MS. In this way, it can be understood that the
more the student perceives the hassles related to the student
role present in his/her school context, such as dealing with
low grades, finishing classroom lessons and needing help to
do the activities requested by the teacher, the lower his/her
academic achievement, responding to the results of Correia-
Zanini (2013) and Marturano and Pizato (2015).

However, unlike the findings found in this study, other
studies (Marturano et al., 2009; Stasiak & Weber, 2013)
identified that the greatest source of school stressors perceived
by students was related to interpersonal relationships,
especially in relation to peers. These differences may be due
to the fact that such researches focused on the transition to the
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Ist grade of MS. Thus, it may be assumed that the demands
faced by students at the beginning of SM require more skills
related to the formation of new links with peers, whereas in
the transition in the 6th grade, while in the transition to the
6th grade the charges related to academic achievement are
more prominent, generating more students’ perception of
stress for academic issues (Marturano & Pizato, 2015).

However, Correia-Zanini (2013) verified that in the first
year the students perceived more the school stressors related
to the hassles of the student’s role and less in relation to the
interpersonal relationship. Although during the Initial Years
of the 1st cycle of the MS, the perception of school stressors
related to the hassles of the student’s role diminished and
slightly increased the perception of school stressors regarding
the interpersonal relationship, which is in accordance with
the study of Erath et al. (2016). These discrepant results
indicate that the perception of school stressors needs to be
more investigated in the Brazilian context.

In the transition to 6th grade, students need to adapt to
an academic curriculum with a greater number of school
subjects and tests, numerous classrooms, and a greater
relay of teachers (Shoshani & Slone, 2012). This new
organization of school activities can make teachers perceive
the students as more demanding and distant, contributing to
difficulties in the student-teacher relationship (Kim et al.,
2014; Lane et al., 2015) e and increasing the perception
of stress. Therefore, school can become an external source
of stress as is suggested in other researches (Byrne et al.,
2011; Correia-Zanini & Marturano, 2015; Erath et al., 2016;
Marturano, 2008). Facing this context, it is important that
both parents and teachers act as networks of socio-affective
support for adolescents at this time in academic life (Lane
et al., 2015). However, the Final Years of MS have been
poorly focused in the Brazilian context compared to studies
that focus on the transition to the 1st grade (Bolsoni-Silva
& Mariano, 2014; Cadima et al., 2010; Correia-Zanini &
Marturano, 2015; Leme & Marturano, 2014; Marturano
et al., 2009; Stasiak & Weber, 2013), which also makes it
difficult the discussion with previous data.

Among the six social skills tested, only assertiveness,
empathy, and affective approach were predictors of students’
academic achievement in the 6th grade of MS transition.
Congruent with data from previous researches (Feitosa et
al., 2012; Marturano & Pizato, 2015; Romano et al., 2010),
the results indicated the positive predictive effect of social
skills of assertiveness and empathy associated positively
with academic achievement. The social skill of assertiveness
in adolescence consists of the manifestation of behaviors of
expressing negative feelings (anger or dislike) agreeing or
disagreeing with opinions, making and refusing requests,
dealing with criticism and joking, asking for behavior
change, negotiating conflicting interests, defending one’s
own rights and resisting peer pressure (A. Del Prette & Z.
A. P. Del Prette, 2009). The presentation of these behaviors
is necessary for the emergence of healthy interpersonal
relationships in adolescence, since adolescents are more
susceptible to yielding to the negative pressure and influence
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of their peers, favoring the emergence of behavioral problems
(Dawes & Xie, 2016; Eccles & Roeser, 2011).

The social skill of empathy consists in showing respect
for differences, expressing understanding by the feeling
or experience of the other, sharing, observing, paying
attention, recognizing/inferring feelings of the interlocutor,
understanding the situation (A. Del Prette & Z. A. P. Del
Prette, 2009). This skill contributes to the formation of new
friendships and the maintenance of interpersonal relationships
both with colleagues and with teachers. In this sense, Sebanc
et al. (2016) found positive correlations between quality
of the relationship with peers and academic achievement.
According to the authors, the negative effects of transition to
the 6th grade can be neutralized or reduced if students were
able to maintain friendships or make new classmates when
there was a change of school. In addition, empathy is also
the behavior of offering help and sharing, which favors the
accomplishment of the tasks and the group work, helping the
academic achievement that, in the transition to the 6th grade
of the MS, requires adaptation to several changes, among
them, a school curriculum composed of several different
subjects (Shoshani & Slone, 2012).

Differently from what has been found (Maia & Soares,
2014), the affective approach in this study was a significant
predictor and was negatively associated with students’
academic achievement. This social skill consists of behaviors
directed to the peers, such as initiating and maintaining
conversation to establish relationships of friendship, as well
as those directed toward romantic partners, as expressing
satisfaction and dissatisfaction about different forms of
affection (A. Del Prette & Z. A. P. Del Prette, 2009). Such
skills are required in the new interpersonal tasks presented
to adolescents, including dealing with increased family
independence and initiating loving relationships that can
foster positive interactions and well-being (Leme, Del
Prette, & Coimbra, 2015). However, such behaviors may be
expressed by the students in the moments of paying attention
to the teacher in the classroom, which may have hampered
the student’s learning process. Thus, considering the healthy
influences of this social skill in adolescence, future studies
need to further investigate this relationship insofar as it
differs from the results found in other researches.

Research has recurrently signaled that students with
poor academic achievement have fewer social skills in the
Final Years of MS (Cia & Costa, 2012; Feitosa et al., 2012;
Konold et al., 2010; Romano et al., 2010) and, specifically,
in the transition to the 6th grade (Chen et al., 2010; Maia
& Soares, 2014). According to the literature, poor academic
achievement is considered a risk factor for psychosocial
problems (Berry & O’Conner, 2010). In turn, such deficits in
social skills can lead to behavioral, emotional and learning
problems (Gresham et al., 2010). Students with low academic
achievement present problems in their productive capacity,
in the acceptance of their age peers and their relatives and
in other areas of their development (Gresham et al., 2010).

Therefore, even though interpersonal and academic
difficulties may increase (Simonds & Hargreaves, 2016), but
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also stabilize or diminish with the end of MS (Moilanen et
al., 2010), teachers and parents need to provide social support
and use skills in the process of socializing students to avoid
low academic achievement. Above all, it is necessary that
the school carries out educational actions that contribute to
the improvement of the psychological aspect of the students.
In this way, the chances of improving the academic and
interpersonal competence of the students and, consequently,
their academic achievement are increased.

The research contributed to a research area that focuses
on the Final Years of MS, demonstrating that stressors related
to the student role and the social skills of assertiveness,
empathy and affective approach, as a whole, explained 18%
of'the variability of the students’ academic achievement in the
transition to the 6th grade. Consistent with the bioecological
conception (Bronfenbrenner & Morris, 1998), the findings
indicated that students’ bioecological characteristics (social
skills) and context variables (daily stress at school) influence
academic achievement. These students may find it difficult
to cope with new demands presented to them at this time of
ecological transition, such as adapting to a greater number
of disciplines and teachers, reducing the time spent with
the same teacher, needing to make new friendships, school
changes, in some cases, and possible learning difficulties and
behavior, from the previous teaching stage.

The data found should be analyzed along with the
limitations of the present study. Firstly, the cross-sectional
design is used. A longitudinal study could be useful to
evaluate how the changes in students’ behavior would be in
the Final Years of MS. Second, the school average was used,
which is a non-standardized measure, obtained in schools
to evaluate students’ academic achievement. On the one
hand, the use of the final average of the students allowed
having a contextualized evaluation of the educational
reality of the schools surveyed, but, on the other hand, it
limits comparison with other sites. Thus, other performance
measurement instruments could be used as the Brazil Test or
the School Performance Test, or even measures of academic
competence, such as the Social Skills Assessment System
(SSAS), in the teachers’ version. Third, the predictive model
indicated that 18% of academic achievement variability
was explained by predictor variables. This coefficient of
determination is considered small, suggesting that other
variables may influence academic achievement, and should
be investigated in future studies. Fourth, it should be
emphasized that the study was carried out in a small city
(approximately 50 thousand inhabitants) and in only three
schools of the state network of the municipality. Thus, it is
important to note that the data should not be generalized,
but contextualized according to the schools that the students
were part of. Finally, the statistical analyzes do not allow
definitive conclusions nor establish relations of cause and
effect, but only correlational inferences.

Considering the limitations of the present study, it is
suggested that later work could: (1) collect information with
teachers about their educational social skills and working
conditions; (2) to investigate other variables in the family and

school contexts that may affect academic achievement, such
as family environment resources, communication between
parents and teachers, school climate and presence of bullying
in schools, study rhythm, type of school, motivational
variables of students, as well as self-efficacy and well-being;
(3) propose preventive interventions and promote mental
health with students, their families and teachers.
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