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ABSTRACT: this paper aims to provide an overview of the development and provision of educational services
for children with intellectual disabilities in Egypt. Intellectual disability is a significant sub-average general
intellectual functioning existing concurrently with deficits in adaptive behaviour and manifested during the
developmental period. The education of children with intellectual disabilities is a right endowed and authorised
by the Egyptian government. The Ministry of Education in Egypt is keen to provide those children who have
intellectual disabilities, along with other children with special needs, with an appropriate education that
addresses their needs and allows them to live in society using their full potential, as typically developing
children. Observations and interviews were carried out to collect further information about the educational
services the children with intellectual disabilities receive in Egypt. The findings of this study indicated that,
despite the efforts exerted by the Ministry of Education, to provide advanced and new services for children
with intellectual disabilities, the provision may still need improvements. A series of recommendations was
suggested to improve the services that children with intellectual disabilities receive in Egypt.
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RESUMO: este artigo visa fornecer uma visao geral do desenvolvimento e prestacao de servicos educacionais
para criangas com deficiéncia intelectual no Egito. Deficiéncia intelectual € um prejuizo significante do
funcionamento intelectual, concomitantemente a déficits no comportamento adaptativo, e que se manifesta
durante o periodo de desenvolvimento. A educacdo das criangas com deficiéncia intelectual é um direito
garantido e legitimado pelo governo egipcio. O Ministério da Educagdo no Egito esta empenhado em fornecer
a essas criangas, que tém deficiéncia intelectual, junto com outras criancas com necessidades especiais, uma
adequada educacgdo que atenda as suas necessidades e lhes permita viver em sociedade utilizando todo o seu
potencial, como criangas com desenvolvimento tipico. Observagdes e entrevistas foram realizadas para coletar
informacGes adicionais sobre os servigos educacionais destinados a criancas com deficiéncia mental no Egito.
Os resultados deste estudo indicaram que, apesar dos esforgos promovidos pelo Ministério da Educagdo, para
proporcionar servicos novos e avancados para criancas com deficiéncia intelectual, a prestacio ainda precisa
de melhorias. Umasérie de recomendagdes foi sugerida para melhorar os servigos que as criangas com deficiéncia
intelectual recebem no Egito.
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INTRODUCTION

Egypt has one of the largest education systems in the world, as classified
by the World Bank, with 15.5 million students (over 90 percent enrolled in public
schools), 807,000 teachers, and 37,000 schools. Its education system has undergone
significant expansion over the last decade, whether expressed in expenditure on
education or educational infrastructure (UNESCO, 2006 p.9).

Special education is an important sector of this large education system.
The first school for children with special needs was established in 1874 for the
education of blind and deaf children. In 1900, another school in Alexandria city
was also established, by an English lady, for blind children. The ministry of
education, at that time, was becoming aware of the need for specialised teachers
for these blind children and opened a new division at a women teacher’s college
to train teachers for blind children. All efforts were made to educate blind children
but there was no response towards children with intellectual disabilities. The first
response was in 1956 when the ministry of Education established the first school
for mentally retarded children called “The Institution of Mentally Handicapped”.
Since that time, special education for children with intellectual disabilities has
developed and improved with time (MINISTRY OF EDUCATION, 2009).

The declaration of the Rights of Intellectually Disabled Persons adopted
in 1971, secured the rights of the disabled. Its first statement declares: “The mentally
retarded person has to the maximum degree of feasibility, the same rights as other
human beings, which include the right to educational, medical, and economic security,
as well as rights corresponding to particular needs in the medical and educational
fields and a decent standard of living. The second declaration states “disabled persons
have the rights to respect for their human dignity” (in Declaration of the Rights of
Disabled Persons, UN Doc. 1975 in LABABIDI, 2002; in YVETTE, 2005).

Mentally retarded and mentally handicapped are some of the
synonymous terms that are still in use by the government, teachers and
professionals, as well as in many societies, to describe children with intellectual
disabilities. In UK, the term “general learning difficulties” is chosen instead of
other synonyms such as mental handicap, mental impairment, mental subnormality
or mental retardation. A differentiation was made between the term “mental
handicap” and the term “learning difficulties” by Hulme and Makenzie (1992).
They defined mental handicap as a specific pathology which is known to affect
mental development. ”General learning difficulties” describe the effect of having
a mental handicap and this reference is not sufficiently clear for people so they
stereotype the mental handicap term. However, there is a big argument regarding
the best term that we should use when describing children with intellectual
disabilities. Itis hard to adopt the “learning difficulties” term in Egypt especially
as there is particular confusion in our country between this term and that of
specific learning difficulties. Abunian (2001) defined children with learning
difficulties as a group of children whose IQ is average but who experience a
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difficulty in one or two specific domains. This difficulty never resulted from any
disability such as mental retardation, visual impairment or other environmental
causes and in UK is referred to as “specific learning difficulties” (DOCKRELL;
McSHANCE, 1992).

To sum up, the term mental retardation is widely used in Egypt to
describe children with intellectual disabilities who are experiencing some negative
effects. This term only focuses on what children cannot do and ignores what they
cando. This, inturn, restricts our expectations of these members of society. It may
also prevent teachers from providing a wide number of educational opportunities
to let these children learn to their full potential. Furthermore, it may stand against
accepting or including these children in the mainstream school in addition to it
emphasising the negative effect on the parents’ feelings and the children
themselves. For these reasons, we would prefer to use the term intellectual disability,
which is not in common use in Egypt, instead of mental retardation to act in a positive
way while we are dealing with these children especially as this term is used
occasionally in Egypt. Ministry of Education in Egypt defined intellectual disability
as a significant sub-average general intellectual functioning that leads to limitation
of children’s abilities to learn and benefit from education in a normal way. This
definition totally depends on assessing children’s 1Q. The American Association
of Intellectual and Developmental Disability defined intellectual disability as a
significant sub-average general intellectual functioning existing concurrently with
deficits in adaptive behaviour and manifested during the developmental period
from birth until 18 years of age (ALSHENAWI, 1997). Children might be deprived
in their general education because of the lack of adaptive behaviour assessment,
which, in turn, could increase the number of children who are classified as
intellectually disabled.

This study focused on the educational services that the children with
intellectual disabilities receive in Egypt. In the sections below the Egyptian
education system will be presented along with the views of teachers and parents
regarding inclusion.

THE DISTRIBUTION OF INTELLECTUAL DISABILITIES

Egypt has had a national census every ten years since 1907 containing
data about disability. The census provides data about the categories of disabled
persons, classified according to age and sex distribution. The main method, which
the census follows is scanning the number of children with disability in homes,
schools, hospitals and any other private or public agency. According to the census
of 1996, roughly 2,060,536 (3.4% from the total population) Egyptians are disabled
or have special needs (see table 1). This ratio is predicted to increase by UNICEF
organization (1993) to be 2,899,180 in the years 2016/2017. Individuals with
intellectual disabilities comprise the largest category of this number i.e. 1.5 million
(74% from the total number of the special needs). The Central Authority for Public

Rev. Bras. Ed. Esp., Marilia, v.16, n.1, p.3-18, Jan.-Abr., 2010. 5



ABDELHAMEED, H.

Mobilization and Statistics confirmed this data. According to their statistics,
there are approximately two million persons with disabilities in Egypt, which
represents about 3.5% of the total population. According to other statistics in
2000, the total number of disabled in Egypt is between 3.85 - 4.7 million and
73.3% of disabled persons in Egypt are mentally disabled (YVETTE, 2005).

A few thousand of them have access to the limited number of
adequate services. It is worth noting that this number is not accurate and it may
be that the number of children with intellectual disabilities is double that. The
rest are dismissed, assumed to be incapable of learning, achieving or leading
independent lives. Parents hide such children away and feel ashamed and
isolated. They refuse to record their children as handicapped to protect them
from having such a label or they may think that reporting their child as disabled
is not important or useful.

Table 1 - The number of persons with disability by types in 1996.

Disability type Visua Hearing Intellectual Mobility
Impairments  Impairments disability Impairments

No. Disabled Peers 151, 510 90, 906 1, 515, 100 303, 020

Percentage 7% 4% 74% 15%

Source: UNICEF Country Profile on Disability in Egypt (2002).

THE EGYPTIAN SPECIAL EDUCATION SYSTEM

The Egyptian government has developed and improved the education
of all children with special needs, in particular for children with intellectual
disabilities all over the country. Indeed, to date there are many obstacles facing
the children in relation to their education but the current efforts are encouraging.
Egypt adopted a centralized educational system because all students who
eventually want to go to college have to take a final test, the grade of which will be
the ultimate factor determining if and what colleges the student gets into, so that
the education system is the same countrywide. In the following section, an
overview of Egypt’s special education system all over the country, urban and rural
areas will be presented and discussed.

ScHooLs

There are two types of schools which accept children with intellectual
disabilities. Firstly, according to the statistics from the Ministry of Education (1998)
with reference to special education schools, the statistics are 430 schools for various
special needs (visual impairment, hearing impairment, intellectual disabilities)
whereas for intellectual disabilities alone, it is 211 schools. This number was

6 Rev. Bras. Ed. Esp., Marilia, v.16, n.1, p.3-18, Jan.-Abr., 2010.



The development and provision of educational services Ensaio

increased in 2008 to 556 in public schools and 13 private schools as compared
with 420 in urban areas and 114 in rural areas for children with intellectual
disabilities alone. Tables one and two provide a brief summary of the number of
schools, classes, students of intellectual disability in Egypt.

Table 2 - The number of intellectual disabilities’ schools, classes and students in
public and private sectors.

Education type Public Privet

Schools  Classes  Students  Schools  Classes  Students
Nursery 1 4 12 - - -
Elementary 430 1778 4764 13 76 201
Preparatory 125 404 1349 - - -
Secondary - - - - - -

Source: Ministry of Education (2008)

Table 3 - The number of intellectual disabilities’ schools, classes and students in
urban and rural areas.

Education type Urban Ruler

Schools  Classes  Students Schools  Classes  Students
Nursery 1 4 12 - - -
Elementary 260 1438 4336 93 316 629
Preparatory 159 369 1266 21 50 134
Secondary - - - - - -

Source: Ministry of Education (2008)

These special schools are under the supervision of the department of
mental education at the ministry of Education. The special schools accept children
with intellectual disabilities with an 1Q of 50 to 75. Before a final acceptance, the
child should be put under supervision for two weeks to be sure that he/she is
psychologically stable and has no behavioral disorders. Children should be able
to control themselves, to go to the toilet alone, to communicate verbally and not
have any other disability in order to be accepted in school. If not, the school refuses
to accept the child. Because of this, children usually enter the school at the age of
eight and graduate at the age of eighteen. There are two ways to refer a child with
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intellectual disability to a special school. First, after failing many years in the
mainstream school the child is directed to the psychological clinic for measurement
of his/her 1Q, which is sent along with his file to a special school. Alternatively,
the class teacher recognizes the problems through his/her work during the school
year and recommends moving him/her to a special school. Second, parents go
directly to the special school to start the procedures to admit their child, depending
on doctor’s advice or their observations of his/her behavior. Of course there are
some exceptions, a very few children could, with their parent’s effort, complete
secondary school education and have a secondary school certificate. These children
do not have distinguishing physical characteristics, which enable them to move
on from year to year. While at a preparatory school a girl with intellectual disabilities
was in her year two. She was behind her classmates in many subjects but she
could write and read. Her parents refused to transfer her to a special school. They
worked hard with her and hired private teachers for home tuition. By her parents’
efforts she obtained a commercial secondary school certificate like many Egyptian
students. She is not the only example. There are a few more cases like hers but the
number of these cases is very few. Down syndrome is another special case. This
condition is easy to identify so that these children transfer to the special schools
from the start.

Some of the children stay at the school on weekdays and return to
their parents for the weekends (every Thursday). They live in flats, which are well
equipped to meet their daily needs, including free meals. A number of supervisors
live with them to monitor their behavior and take care of them. Some parents
prefer to leave their children at the school for the whole week in order to cope with
their problems at home or because they live far from the school. This service is
available in all special schools nationwide and it is free for all of the children with
intellectual disabilities (MINISTRY OF EDUCATION, 1999-2000). Secondly,
children with intellectual disabilities who performed well in the special schools or
have an 1Q of 65 or more and their age ranged between 5.5-6 years could enrol into
integrated classes in the mainstream school. These classes are separate from
mainstream classes but children with intellectual disabilities meet typically
developing children on school day breaks or in some social activities. More details
will be discussed in the inclusion section.

TeEACHER TRAINING

A modest effort was made at the end of 1940s and at the beginning of
1950s to prepare teachers for special education. This effort was directed towards
training teachers for blind children. The preparation of teachers for children with
intellectual disabilities began in 1969.

There are two ways to choose a teacher to work with the children with
intellectual disabilities. Firstly, from teachers who are not graduated from a faculty
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of education but from teachers training college. They work as teachers at the
mainstream schools, in particular primary and preparatory schools, and wish to
move to work at special schools. Secondly, from teachers who graduated from a
faculty of education who might or might not have a special education diploma.
The first category consists of 75% of the special schools’ teachers (MINISTRY OF
EDUCATION, 2001 - 2002).

Recently, the ministry of education realized the importance of
providing a professional training for the unqualified teachers who work with
children with intellectual disabilities. The ministry created two types of training
to improve teachers’ ability to teach children with intellectual disabilities. Firstly,
long training, by awarding teachers an internal scholarship, the study period of
this scholarship is a year and the candidate should go to a specific place in Cairo
to study. Selected professionals from faculties of education nationwide and
experts from the general special education management train the teachers.
Secondly, short training, the special education teachers who work at the special
schools receive a short training for a week or a month in Cairo or Alexandria to
improve their ability to teach children with intellectual disabilities.

In a further effort to improve teacher’s ability to teach children with
intellectual disabilities, the government was keen to learn from other communities’
experiences in this field. It awarded many Egyptian faculties of education staff
scholarships to study abroad, especially in USA and England. The major aim of
these scholarships is to benefit from the state-of-the-art skills in the field of special
education in order to be able to provide effective teaching to teachers who will
teach children with special needs, including children with intellectual disabilities.
Also, the ministry of education cooperated with U.S agency for international
development (USAID) to evaluate the special education system and provide the
most recent methods to educate children with special needs, including children
with intellectual disabilities, in the area of teaching, teachers training, curriculum
and technology.

Despite the previous efforts, which are made by the ministry of
education to improve teachers’ teaching skills, a reasonable number of the teachers
still do not believe that children with intellectual disabilities are able to learn.
According to the observations’ findings that were collected during fieldwork in
this study and in previous studies such as Abdelhameed (2006), Abdelhameed
and Porter (2006), in the special school, teachers dealing with children with
intellectual disabilities have low expectations. An explanation of such behaviour
may underpin the teachers’ desire to teach at a special school. Some teachers
like to work at special school to take the extra allowance, which the government
give to the teachers who work in the special education sector so they are reluctant
to make any effort to teach these children. However, it is a deeply held belief that
children with intellectual disabilities are not able to learn, not only do the teachers
believe that but also the majority of society, although they try to show the opposite
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view their behaviour with these children belies their belief. According to Jones et
al. (2002):

Under specific conditions people with mental retardation are able to learn
new materials as well as their peers without mental retardation, which could
have important implications for education, training, and rehabilitation. In
particular, the experience of success on learning tasks could have positive effects
on self-esteem, confidence, and future learning capacity (p. 103).

Lack of interest towards teaching children with intellectual disabilities
may be another factor that decreases the teachers’ training benefit. The majority
of the intellectual disabilities teachers came from the mainstream school. They did
not prepare academically or even psychologically to work with this group of special
needs children. They felt that this was not the right place to work in so they felt
unenthusiastic about working with the children and preferred to withdraw from
the class or do other work instead of teaching. In Egypt, teachers have to make a
plan for the lesson; this plan should be documented. A regular supervision is
done every month or two months to monitor the teachers’ performance inside the
classroom. This documented plan is very important. In order for them to have a
good report all teachers should write it down accurately. Sometimes the supervisor
does attend the class to see the teacher during the explanation and teaching of the
lesson, but in other instances the supervisor depends on this plan to write the
evaluation report. In this case the teacher tries to do his/her best with the children
to have a good evaluation. After observing about 22 maths lessons with the children
with intellectual disabilities in their special school in Ismailia city, the best lesson
was the one that the supervisor attended. The teacher worked hard, asked the
children and used the computer in teaching. Teachers should show such
performance in all lessons, in all subjects. Indeed not all of the teachers show lack
of teaching but they still need to expend more effort in providing better chances
for their students.

Lack of knowledge and training on behalf of the teachers may be
another explanation, which lies beneath the poor performance in teaching children
with intellectual disabilities. They do not have sufficient information about
disability and how to teach these children. Although the training may address
this point, still more effort should be made. To date, the training is directed towards
giving more information than training. The above analysis does not decrease the
importance of the training, we cannot ignore the fact that professional development
of special education teachers has been given priority over the past ten years, butin
our view getting involved in the problems and deficiencies may give us an idea
about how to improve the special education system.
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CURRICULUM

As mentioned before, the Egyptian education system is centralized
which means that the special education curriculum is the same in all special and
mainstream schools. Children with intellectual disabilities pass through the
following stages: Two years for preparation stage, six years for primary education,
as the child becomes a young adult (14 years) they are introduced to vocational
training for three years. Vocational training provides training in carpentry,
plumbing, painting for boys, sewing and other domestic activities for girls
(MINISTRY OF EDUCATION, 1998). In the past, the curriculum for children with
intellectual disabilities has not met their educational needs. Their curriculum was
similar to typically developing children’s curriculum in the mainstream schools.
The only difference was in the content of the books. The ministry excluded some
chapters from the books assuming that it was too difficult for a child with
intellectual disability to learn. There was too much text, few pictures and no
interesting content.

Over the last few years, new curricula have been prepared for children
with intellectual disabilities from the preparation stage to the third vocational stage.
The appearance and content of their books have been changed completely, they
are now coloured and many pictures have been included to present the information.
According to a former analysis of the maths books for children with intellectual
disabilities, these books still need improvement (ABDELHAMEED, 2006). A lot
of information was included and the children did not master the basic knowledge
to go ahead with learning some advanced skills and information. Furthermore,
new vocational training courses were provided such as serving in hotels, gardening,
and porcelain decoration and recently some of the children with intellectual
disabilities have received training in gardening at the public gardens in Cairo.

THE CURRENT SITUATION IN SPECIAL EDUCATION

Before going on to describe the Egyptian government’s effort in special
education reform, an overview of the obstacles and problems that face this sector
of the education system will be discussed. As mentioned before, there is a lack of
information and statistics on the number of children with intellectual disabilities
in Egypt. There is a qualitative and quantitative shortage in the special education
professionals who can deal with and teach children with intellectual disabilities
especially because most of the teachers who work in the special schools are
unqualified. The number of faculties of education that train qualified special
education teachers is small. Furthermore, the services do not reach all children
with intellectual disabilities nationwide, in particular, children who live in the
countryside and remote areas.

The profile of the child with intellectual disability in the mass media is
not adequate. Television programs describe this group of children as if they deserve
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pity and mercy “This poor child cannot do anything so we have to help him/her”.
This gives a negative view regarding the child’s ability to live independently in
society. The mass media advertisements focus on the faces of children with Down
syndrome to convey this message. Anyone can recognize with ease that children
with Down syndrome are different from other children, as they have different
facial and physical features. The public may not believe that any other child
with normal physical characteristics has intellectual disability. Mothers advocate
their children’s ability by emphasising that their children are good, have no
problems and are similar to their sisters and brothers. They do not understand
why they cannot learn. That is why the mass media focus on the children with
Down syndrome in their programs to convince the society that the children with
intellectual disabilities need some help.

One of the strengths of the Egyptian law is to give the opportunity
for the special needs education to work. Five percent of jobs are reserved for
individuals with special needs, including children with intellectual disabilities,
at a wide range of agencies, schools, universities etc. Social Rehabilitation Law
No.39 stated: Every disabled citizen has the right to benefit from rehabilitation
services. Any trained person with a disability should be given a license to enrol
at manpower offices to enjoy the right provided for him under the provision of
medical fitness in case of public services because of his defect, as indicated in the
rehabilitation certificate. In 1975, the quota of disabled was increased from two
to five percent of workers in any business with over 60 employees whether in the
public or private sector (YVETTE, 2005).

The government took the following steps to develop this sector of the
education system and to surmount the previous problems. First, developing five
schools for intellectual disabilities in the Cairo governorate. Second, the central
integrated welfare society included five other schools for development of premises,
content and furniture. Third, the pupils of intellectual disabilities have been
integrated into fifty regular schools in the different governorates nationwide,
beginning with the school year 2001/2002. Fourth, thirty classes for students with
special needs, including children with intellectual disabilities, were annexed to
private schools (SHEHAB et al., 2004).

The improvement covered most of the elements of the educational
system for children with special needs including children with intellectual
disabilities represented by the following: establishing introduction of rooms which
did not exist in the schools, to provide new services such as a family reception
room, computer lab, communication room, gymnasium etc. The humber of the
schools and classes of those with intellectual disabilities along with other children
with special needs have increased. The government has encouraged parents, to
send their children with special needs, especially intellectual disabilities children,
who are deprived of possible educational opportunities, to such schools. Recently,
it is noticeable that the number of pupils who enrolled in the special schools has
increased and the number of teachers has also increased (SEHAB et al., 2004).
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With regard to the development that has taken place in the curriculum,
new curricula have been prepared for pupils with intellectual disabilities from the
preparation stage to the third vocational grade. As mentioned before, there were
some special schools developed through the ministry development plan of the
special education system. These schools have been equipped with the computer
laboratories to serve the curriculum. The ministry provided the special needs
workers with a number of direct and indirect training programs to enhance the
skills of everyone who works in the special schools, including SLD schools. Finally,
a hot line was established to provide a direct consultation for the children and
their families to overcome obstacles that they might face (SEHAB et al., 2004).

INCLUSION

Inclusive education has evolved as a movement to challenge
exclusionary policies and practices and has gained momentum over the past decade.
Inclusion has become the most effective approach to address the learning needs of
all students in regular schools and classrooms (HOLDEN; STEWART, 2002).

The term ‘inclusive education’ is nowadays broadly conceptualized to
include students from different backgrounds and with different languages, as well
as students with disabilities (ASHMAN, 2002). However, for the purposes of this
study, the definition of inclusion (Fuchs and Fuchs, 1994) of will be used. They
defined the inclusion term as partial or full inclusion in regular classrooms, with
the level of inclusion being dependent upon the severity and number of disabilities
and the level of additional support available for that student.

Narrowing the gap between typically developing children and those
with special needs is the major aim that lies beneath special education reform in
Egypt. The government is keen to provide equal and appropriate educational
opportunities for these children in an “Education for All” program. The government
adopted partial inclusion as a first step towards full inclusion for children with
intellectual disabilities in the mainstream schools. Egypt is one of the countries
that adopted a dual public and religious education system. For a long time, religious
education has preceded the governmental schools in including blind children in
the Azharite schools. The nature of study in Al - Azhar education system specializes
in scientific and religious aspects.

Children with visual impairment (partial or complete), poliomyelitis
and physical disability are in a better situation than children with intellectual
disabilities. They are fully included in the mainstream schools (public, private and
religious schools) and move automatically according to their level form year to
year. They graduate from a wide variety of faculties and some of them are working
as doctors in the public hospitals. Gaad (2001) pointed to this as:

In reality, the chances of a blind child being included in a regular neighbourhood

school are far greater than even considering including a child with Down
syndrome from the same neighbourhood in the same school. (p. 201)
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However, recently, children with intellectual disabilities have been
integrated into fifty mainstream schools nationwide. The number of classes annexed
to general education amounted to 244 classes nationwide. The children are studying
in separate classes from typically developing children, in the school. It is worthy
of mention here that private schools have preceded the governmental schools in
including children with intellectual disabilities to learn with typically developing
children in the same class.

However, in our view this is an important step towards spreading the
idea of including children with intellectual disabilities in society. Society has
accepted the principle of educating blind children in religious education but is
unable to accept including children with intellectual disabilities in the mainstream
schools, finding it an abhorrent idea. So integrating children with intellectual
disabilities in the mainstream school may improve the society’s attitudes regarding
inclusion.

Parents and special education teachers who were interviewed in this
study showed negative attitudes towards educating children with intellectual
disabilities in the mainstream schools. Mothers were very reluctant to enrol their
children in the inclusive schools; they preferred to travel from their own city to
another to enrol their children in the special school. They said that their children
receive more services and care in special schools than in regular schools. Two
mothers had withdrawn their children from the regular school because the typically
developing children teased them. Special education teachers also have negative
attitudes towards educating children with intellectual disabilities with their
typically developing peers. They wondered how the special education teacher
and the regular education teacher would be able to teach these children especially
as they have lower 1Q scores than their peers. Also, how regular school teachers
would teach a child with intellectual disability, especially as the curriculum is
difficult and compact and the number of students is large. They ask how these
children will learn and meet the requirements of moving from year to year. The
deputy of the special school in this study took an opposite view, she said that a
child who has an IQ more than 65 would benefit from inclusion, and her opinion
is partially positive.

RECOMMENDATIONS

The recommendations of this study will focus on the most important
issues that were reported earlier in this study, in particular including children
with intellectual disabilities in mainstream schools. First, regarding the
terminology, although the mental retardation term is still in use in many societies
it would be better if government tried to raise the awareness regarding the
limitations of using this term. According to Schroeder et al. (2002):
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The term “mental retardation” is currently under attack by many self-
advocates, and caregivers, service providers, educators, and other
professionals. It is believed to promote stigma and a negative image of persons
so labeled. The definition of mental retardation has changed nine times over
the past 100 years in the U.S. It will soon change again, to meet the many
needs, to reflect gains in knowledge and to promote the dignity and well
being of persons affiliated with the term. (p.5)

Second, there is a growing interest by the government in developing
the special schools and increasing their number. This policy may hinder the effort
which government make for inclusion so there is a great need to restrict the
expansion of special education schools to increase the number of inclusive schools.
Especially that building new special schools will cost more money for buildings,
new teachers and equipment but this cost could be diminished if the children with
intellectual disabilities enrolled into their neighbourhood mainstream schools.

Third, there is a great need to increase the number of faculties of
education that prepare both special education and general education teachers, to
be able to teach children with intellectual disabilities. Up to now, there are limited
numbers of faculties of education that train special education teachers or general
education teachers who are able to identify and teach a child with intellectual
disability. Also, the teachers who work already in the intellectual disabilities
schools need continuous training and supervision to meet children with intellectual
disabilities’ educational needs.

Fourth, the curricula should build on the characteristics of children
with intellectual disabilities try to meet the requirements of inclusion. Fifth,
regarding inclusion, despite the effort that the government established towards
including children with intellectual disabilities in the mainstream schools, this
effort still needs more improvements. A successful system of inclusion requires
that the community believe in the competence of the education system to meet the
needs of all students. An obstacle which could face successful inclusion is teachers.
Special and general education teachers are unprepared or they don’t have enough
knowledge and training about students with intellectual disabilities in order to
teach them effectively. Many studies such as McLeskey and Waldron (2002), Shade
and Stewart (2001), and Gaad and Khan (2007) reported that general and special
education teachers stated that they needed extra training in the area of teaching
students with special needs in order to be adequately prepared. A concern raised
by special education teachers in this study is how the general education teachers
will meet the needs of children with intellectual disabilities, so collaboration is an
important factor lag behind successful inclusion. This is especially valuable between
special education and general education teachers. Leyser and Tappendorf (2001)
found it was useful if special education and general education teachers trained
together in in-services or pre-services so they could share ideas and learn skills
on how to collaborate effectively, team, and teach together. It is important for
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the special education and general education teachers to collaborate on issues,
concerns, and appropriate instruction and structure in the classroom for students
with disabilities (VOLTZ et al., 2001).

Furthermore, teachers, parents, students and the whole society should
have positive attitudes toward inclusion in order for it to be successful. In addition
to positive attitudes, the whole school needs to be supportive of inclusion.
Supportive administration is also important because they have to give the rest of
the staff the support and resources they need in order to feel good about the changes
toward inclusion (KOCHAR et al., 2000). Furthermore, parents and teachers
attitudes towards inclusion are a very crucial factor which could lead to successful
inclusion. Parents attitudes in this study towards inclusion was negative, they
supported special schools and worked against inclusive schools. So the government
should find a way to improve the attitudes of parents of children with intellectual
disabilities towards inclusion by training programmes or other means.

Finally, the role of the mass media should shift towards demonstrating
the strengths of children with intellectual disabilities and focusing on what they
can do. Although some preparation and rehabilitation centres focus on the strengths
of their children it is still superficial. Educators and advocates of the rights of
children with intellectual disabilities should raise their voices through mass media
to convey their views regarding the ability of children with intellectual disabilities
to learn and how they can develop their abilities in the same way as typically
developing children. Again, government, parents, teachers, professionals,
educators, mass media and the whole society should work together to support
these children who have the right to live with their full potential in the society.
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