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Abstract

This study aimed to test the school control model, inherent to the Social and Personal Control Theory, verifying which con-
text variables and mechanisms would distinguish offender adolescents from non-offenders adolescents, aiming to understand
their school experience. Sixty male adolescents (15 school-dropouts-offenders/15 student-offenders, 15 school-dropouts-non-
offenders/15 students-non-offenders), aged 14 to 18 participated (M=16,6; SD=0,78). All responded a scale formulated in the
light of the theoretical framework. Data were analyzed by the Kruskall-Wallis test, with Dunn post-test. The results showed that
everyone would be to some extent vulnerable to negative school-experience, depending on the context variables, and also indi-
cated that “performance” and “school-bond” would be more associated with school-dropout, while “school constraints” with
involvement in infractions. The identification of these problematic aspects in the schooling of the offender adolescents helps
to think about the interventions, in the socio-educational accompaniment, aiming at an adequate (re)insertion in the school.
Keywords: adolescent offenders; school; school adjustment

A Experiéncia Escolar Na Adolescéncia: Estudo Comparativo
Entre Adolescentes Judicializados e Nao-Judicializados

Resumo

Este estudo objetivou testar o modelo da regulacio escolar, inerente a Teoria da Regulacio Social e Pessoal da Conduta, veri-
ficando quais variaveis de contexto e mecanismos distinguiriam significativamente adolescentes infratores de nio infratores,
visando a compreensdo de sua experiéncia escolar. Participaram 60 adolescentes do sexo masculino (15 infratores-evadidos/15
infratores-estudantes, 15 nio infratores evadidos/15 nio infratores estudantes), com idades entre 14 e 18 anos (M = 16,6; DP =
0,78). Todos responderam a uma Escala formulada a luz do referencial teérico. Os dados foram analisados pelo teste de Kruskall
Wallis, com pos-teste de Dunn. Além de mostrar que todos seriam, em alguma medida, vulneraveis a uma experiéncia escolar
negativa, em funcio das varidveis de contexto, os resultados também indicaram que “desempenho” e “vinculo escolar” estariam
mais associados a evasdo, ¢ “constrangimentos escolares” ao envolvimento em atos infracionais. A identificagdo destes aspec-
tos problematicos na escolaridade dos adolescentes infratores ajuda a pensar as intervengoes, no escopo do acompanhamento
socioeducativo, visando uma adequada (re)insercio escolar.

Palavras-chave: adolescente em conflito com a lei, escola, ajustamento escolar

Experiencia Escolar en Adolescencia: Un Estudio Comparativo entre Adolescentes con juicios y sin juicios

Resumen

Este estudio tuvo como objetivo comprobar el modelo de regulacién escolar, inherente a la Teorfa de Regulacion Social y Perso-
nal de la Conducta, verificando que variables de contexto y mecanismos distinguirfan significativamente adolescentes infractores
de no-infractores, buscando la comprensién de su experiencia escolar. Participaron 60 adolescentes de sexo masculino (15
infractores-evadidos/15 infractores-estudiantes, 15 no-infractores-evadidos/15 no-infractores-estudiantes), con edades entre
14 y 18 afios (M=16,6; DP=0,78). Todos respondieron una Escala basada en referencial teérico. Los datos fueron analizados
por el test de Kruskall-Wallis Test y Post-Test de Dunn. Ademas de mostrar que todos serfan, en alguna medida, vulnerables a
una experiencia escolar negativa, en funcién de las variables de contexto, los resultados también indicaron que “desempefio” y
“vinculo escolar” estarfan mas asociados a evasién y “constreflimientos escolares” y a participacion en actos de infraccioén. La
identificacion de estos aspectos problematicos en la escolaridad de los adolescentes infractores ayuda a pensar en las interven-
ciones, en el objetivo de acompafiamiento socio-educativo, buscando una adecuada (re)insercion escolar.

Palabras-clave: adolescente en conflicto con la ley, escuela, ajuste escolar

Introduction which promotes cognitive, and social and emotional

Schools are an important environment of socia-
lization and learning for adolescents. At school, they
invest a good part of their daily time, interacting with
teachers and colleagues and participating in activities,
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development (Calejon, 2017; Silva & Bazon, 2014).
Adolescent offenders seem to have a predominantly
negative school experience, which is reflected in poor
performance and high dropout rate (Calejon, 2017;
Cunha & Dazzani, 2016; Silva, Cianflone, & Bazon,
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2016). In 2011, in Brazil, 57% of adolescent offenders
deprived of liberty evicted from school at the time
of apprehension, and 8% were not literate (National
Council of Justice, CNJ, 2012). These rates contrast
with those of the general adolescent’s population in the
same year, which indicate that 3,1% wasn’t at school and
1,9% were not literate (Brazilian Institute of Geography
and Statistics — IBGE, 2012). In this scenario, a better
understanding of the school experience can generate
significant subsidies for planning and implementation
of interventions to improve the adolescents schooling,
especially those with higher difficulties, which seems to
be the case of those adolescent offenders (Bazon, Silva,
& Ferrari, 2013).

From a theoretical point of view, the Social
and Personal Control Theory of Deviant Behavior
(LeBlanc, 1996, 2003, 2006) helps to understand the
aspects related to emergence and maintenance of con-
duct against the law, in the different contexts of youth
socialization. Regarding the school, it focuses on varia-
bles related to criminal conducts and the relationships
between them, based on structural data analyzes of a

large sample of adolescents from the general popula-
tion and adolescents prosecuted for infractions in the
city of Montreal, Canada.

Thus, a system is established regarding the con-
trol of conduct “in and by the school” (Figure 1), in
which three main interdependent mechanisms are arti-
school bonding”, and
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>

culated: “school performance

“school constraints”. These operate under the condi-
tions established by the following context variables,
“school record” (existence or not of delays/age-series
mismatch), “parental schooling” and “stress” (associa-
ted to school experiences) (LeBlanc, 1997; 2003) In
conceptual terms, it is worth clarifying that the con-
cept of mechanisms refers to elements and processes
effectively responsible for individual behavior, which is
dynamic by their very nature, explaining variations in
behavior over time. Context variables, in turn, refers to
elements that compose the environment, affecting indi-
vidual behavior only because of the impact they have
on the mechanisms (Mannheim, 1971).

The “performance” (measured by the school
results) occupies a prominent position in the control
system. According to LeBlanc (1997), the quality of the
performance constitutes a foundation of school con-
trol. When it’s high, favors the investment in academic
activities - classes and tasks/assignments, and participa-
tion in school activities and disciplines.

The “school bond”, in turn, is based on three
components: ‘Attachment to teachers,” ‘investment in
schooling” and ‘commitment to education.” To summa-
rize, ‘attachment’ represents the student’s relationship
with his teachers, permeated by positive affects. Based
on the affective identification with the teachers, on
good a communication between them regarding the
contents of the classes, as well as, on the feeling of
security experienced by the student, regarding the fact
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Source: LeBlanc, 1997
Figure 1. School Control scheme
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of being able to get help when facing difficulties rela-
ted to the contents. “Investment” corresponds to the
time that is dedicated to studies, with the feeling of
being competent or not, coupled with the conception
of doing one’s best at school. The level of investment
in school activities is reinforced by good academic per-
formance and attachment to teachers, and this type of
investment seems to compete for investments in school
activities either. The ‘commitment,’ represents what
the student establishes for himself concerning schoo-
ling, the commitment that makes frequency at school
and study (the accomplishment of tasks and jobs) an
internalized obligation. Commitment, thus, is negati-
vely related to dropout. It is necessary to consider that
the ‘commitment’ depends on the students’ percep-
tion of their school competences, on how much they
think they are competent or not to school demands.
Becoming competent promotes a positive attitude
towards school/schooling, which is essential in deter-
mining expectations regarding the duration of studies.
‘Commitment’ is strongly associated with ‘attachment
to teachers,” both of which influence and are influen-
ced by ‘school investment.” The components of school
bonding are small parts of a bigger system, the school
control (LeBlanc, 1997; 2003).

The mechanism “school constraints” in turn,
refers to the rules and “sanctions applied by school
authorities” to behaviors considered inappropriate to
the context of the school, as well as the supervision of
student behavior by patents/guardians. “School cons-
traints” also involve an internalized dimension that can
be gauged through indicators relating to the “legitimi-
zation of school rules by the adolescent,” meaning they
took the school rules for themselves. The more con-
solidated the ‘internal constraints,” less necessary are
the external ones (appeal to rules and application of
sanctions). External constraints, however, when ove-
rused, signs a process of “maladaptation,” which may
encourage different behaviors and gradual school disin-
tegration (LeBlanc, 1997, 20006).

Regarding the contextual variables, a “record”
that includes delay, producing age-series lags, indicates
a possible presence of learning difficulties, providing
worse conditions to “school performance.” “Parents’
schooling”, in turn, can provide an indication of the
value of education in the family, not only by the model
of parents/guardians offered, but also the incentive
and performance, the school commitment of the chil-
dren, as well as, the offer of aid for the accomplishment
of the school tasks/works (e Blanc, 2003). As for
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“stress,” if present in a particular student, this stems
from the perception of being overcharged and/or
monitored by the teachers, and from the fear of failure
in school. High levels of stress impair learning, “per-
formance” and relationship with the teachers, leading
to poorer conditions for “attachment” to these figures
and, consequently, to the development of “school bon-
ding” (LeBlanc, 1997).

In addition to school experience, LeBlanc (2003)
emphasizes that other characteristics of the school as
an institution should also be considered as risk fac-
tors associated with the infraction conduct in this area.
However, the way teens act and react to the school envi-
ronment is a relevant issue that can affect their behavior
both in and out of school.

LeBlanc (2003, 2006) emphasizes that investiga-
tions on the relationship between school experience
and juvenile delinquency are less numerous when
compared, for example, to those that focus on aspects
of family functioning. The evidence, derived from
research carried out through different methods and
in different sociocultural contexts, is in line with the
propositions inherent in the Theory of Control of
Conduct “in and by the school.” They indicate that
school experience characterized by low performance
(Calejon, 2017) and delay (associated with a sense of
incompetence and lack of motivation) (Bazon et al.,
2013), low investment in school activities, absenteeism
and dropout educational aspirations) (Destro &
Souza, 2012; Silva et al., 2016), denote school dissocia-
tion. Similarly, they indicate that students’ difficulties
in interacting with peers and teachers (Bazon et al.,
2013) and the fact that they are often punished by
the school (Cornell, 2013; Esterle-Hedibel, 20006), are
associated risk factors conduct. Some studies demons-
trated that negative school experience is one of the
most important predictors of juvenile offender invol-
vement (Geib, Chapman, D’Amaddio, & Grigorenko,
2011; Zhang et al., 2010).

Given the presented, the overall objective of
this study was to test the school control model in a
Brazilian sample, verifying which context variables
and mechanisms would significantly distinguish ado-
lescents who were offenders, who were prosecuted
due to the committal of infractions, from adolescents
with no criminal records. The results will provide sup-
port to understand the adolescents’ school experience
and clues to the problem of involvement in infrac-
tions, which may help in planning socio-educational
interventions.
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Method

FParticipants

The convenience sample, composed of 60 male
adolescents, aged 14 to 18 years (M = 16.6 years, SD
= 0.78 years), was formed according to the following
criteria: “offender” (having been tried/sanctioned in a
socio-educational measure); “non-offender” (no issues
with the Justice System); “student” (attending regularly
to the school); “out of school” (out of school for at
least a year).

According to these criteria, four sample groups,
each one with 15 participants, were established, adoles-
cent offenders who dropped out of school (O-Drop);
adolescent offender students (O-S); adolescent non-
-offenders who dropped out of school (NO-Drop);
adolescent non-offender students (NO-S). All the par-
ticipants study or had studied in public schools. The
average time away from school for the groups of dro-
pout adolescents was 2.07 years for offenders (O-Drop)
and 1.93 years for non-offenders (NO-Drop). It is
worth mentioning that they lived in the neighborhoods
of Ribeirdao Preto city (Sdo Paulo state), with simi-
lar socioeconomic characteristics. In all the groups
the majority belonged to class C families (O-Drop
= 73.7%, O-S = 60.3%, NO-Drop = 67%, NO_S =
53.6%), according to Brazil Economic Classification
(ABEP, 2010), with average income ranging between
1,000 and 1,500 reatis.

Every adolescent offenders (O-S and O-Drop)
were on an assisted liberty probation. Regarding vio-
lations, the police records of the judicial remedy
(Assisted liberty), indicated mainly drug traffic (61.7%)
and robbery (25.0%). In minor proportions, 3,4% of
the adolescents were convicted by threat, and 1,7% by
bodily injury. However, 8.6% of the reports did not
specify the kind violation practiced.

Instrument

The Portuguese version of the School Scale,
belonging to the Measuring Adolescent Social and
Personal Adaptation - Québec - MASPAQ (LeBlanc,
2003) was used, it is based on the Social and Personal
Control Theory of Deviant Behavior. The MASPAQ
was developed over 30 years of longitudinal research
and refers to a set of instruments questionnaires/
scales/inventories aimed to investigate the social and
personal adaptation of adolescents (from any gen-
der), by interpreting their own experience with family,
in school, with their pairs, their activities, and their

beliefs. The alphas related to the consistency analysis
of the various instruments inherent to the MASPAQ
varied from 0,64 to 0,91, with the School Scale in 0.73
(LeBlanc, 2003).

The instrument aims to obtain information from
the adolescent, assuming that the essential informa-
tion to understand are their interactions in the school
derives from their perception of this environment.
Although this source of data may involve distortions
of reality, memory failures, and personal interpreta-
tions, it refers to the most basic and relevant material
in the research of this public (LeBlanc, 2003). Thus,
his questions allow a comprehensive assessment on
how the adolescent perceives the school and how it
adjusts to this system of control of their conduct. The
School Scale is composed of 68 questions that seek
information regarding the elements/dimensions that
constitute the mechanisms and the context variables
that make up the model of the control of conduct in
and by the school.

Some examples of the questions: “School record
(lag/delay)” - Did you flunk in one or more years in
elementary school (Ist to 4th grade / 1st to 5th grade)?
“Parent/Guardian Schooling” - Until what year did
your father/mother studied? “School stress” - Do you
feel nervous and tense, “stressed out” at school?; “Per-
formance” - Regarding your grades, how do you see
yourself compared to other students in your class/
school at your age? “School Bond” - “Investment”
Usually, how many hours a day do you spend(spent)
doing your homework, lessons, and research at school
and home?; ‘Commitment’ - How important is it for
you to have good grades?; ‘Attachment’ - Do you
teel close to your teachers and do you rely on them?;
“School Constraints” - Have you ever been suspended
from school (a few days or more)? / In general, when
your parents are not happy with your grades, what do
they do ?. The questions usually require answers on a
five-level Likert scale. Some questions, such as those
on Investment and School Constraints, are open-
-ended, like the examples above. Those answers can be
categorized.

The School Scale was adapted to Brazilian Por-
tuguese with the authorization of its author, based on
procedures for translation, back translation and seman-
tic adequacy in a pilot study carried out with adolescents
with a sociodemographic background similar to the
population focused on the study (offenders and non-
-offenders). More details on this procedure are found in
Silva (2013). This stage of semantic adaptation included
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procedures of validation of the School Scale to include
the psychometric data for the Brazilian population.

Procedure

The study project was submitted to and approved
by the Institutional Review Board at the Faculdade de
Filosofia, Ciéncias e Letras de Ribeirdo Preto, Uni-
versidade de Sao Paulo (FFCLRP-USP), according to
Process CEP No. 579/2011 - 2011.1.1321.59.8. The
total sample of the study (offenders and non-offen-
ders, students or dropout students) was recruited for
convenience, according to the mentioned critetia, in
the context of different institutions in the city of
Ribeirdo Preto-SP.

The adolescent offenders, students, and dropout
students (O-S and O-Drop), were recruited in four
institutions that maintained programs of socio-edu-
cational measures in open means (Assisted Freedom).
To recruit non-offending students (NO-S), we resorted
to a public school. In order to recruit adolescent non-
-offenders who dropped out of school (NO-Drop),
the municipality’s Child Protective Council (Conselho
Tutelar) was used to access a list of non-offending stu-
dent/adolescent names that had dropped out. Upon
authorization provided by the Child Protective Coun-
cil, adolescents mentioned in the list were sought, by
phone or in person, to participate in the survey. This
procedure was carried out until the desired number
of adolescents was reached (n = 15), considering that
some were not found and others were not authorized
by their patents/guardians and/or refused to cooperate
with the study.

The institutions responsible for the programs of
Assisted Freedom had to authorize the recruitment of
adolescents, as well as, the Public School authorized the
data collection on their premises. Part of the time allo-
cated to the weekly socio-educational services, in the
case of Assisted Freedom programs, and part of the
class schedule, in the case of the school, making avai-
lable a reserved room for this purpose. Regarding the
adolescent non-offenders who dropped out of school,
the data collection was carried out in their residences.
The privacy of this subgroup was preserved by con-
ducting the interviews in private places. Therefore the
School Scale was applied individually, with each ado-
lescent, in the form of a structured interview, during
30 minutes approximately. The information on the
offenses committed by the adolescent offenders, as
mentioned above, was obtained through police and
medical records.
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Data analysis

The answers provided to the instrument were
included in a computerized correction program inhe-
rent to MASPAQ - Maspag Général 2.0 pour Windows
(LeBlanc, 2003), which provided the raw scores of each
participant. The scores obtained were statistically trea-
ted, and descriptive analyzes and comparisons between
the groups were performed using the Kruskall-Wallis
test, a non-parametric technique to compare two or
more groups. Therefore it does not require assumptions
about the distribution of the data. Later, the Dunn’s test
was used to obtain more detailed results, since it allows
to identify the groups presenting significant differen-
ces, one about the others. The analyzes were carried out
using software R version 2.14. The significance level of
0,05 was considered for all tests.

Results

The results summarized in Tables 1 and 2 present
the mean values obtained by the adolescents of the
different groups, as well as the results of the statistical
comparisons performed by Kruskall-Wallis test, which
identified the existence or not of significant differences
in the comparison between all the groups through the
value of p. Dunn’s test, on the other hand, identified as
true or false the existence of significant differences at a
more detailed level combining the groups two by two.
Table 1 shows the context variables results.

Regarding the context wvariables, concerning
“school record - delays/age-series delays,” it is empha-
sized that the two groups constituted by adolescent
offenders presented the highest averages, and O-§
presented a higher number of failures, compared to
O-Drop. In contrast, groups of non-offending adoles-
cents (NO-Drop and NO-8), although exhibiting some
school delay, obtained lower mean values. However, a
statistically significant difference (p <0.05) was found
only between the O-Drop and NO-S groups. Regarding
“parents/guardians’ schooling,” it should be highligh-
ted that among the adolescents non-offenders, there
was a higher level of schooling between the parents.
However, among the six comparisons, only the one
referring to the O-Drop and NO-S groups presented a
significant difference (p <0.05). The results concerning
“school stress” showed variations in the groups with a
higher mean in the O-§ group, rather than the O-Drop
group, which presented lower mean. The significant
difference (P <0.05) was only true for two compari-
sons: between O-Drop and O-§, and between O-Drop
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Table 1

Results of the comparisons between the groups regarding the contextual variables of the School Control

Difference between groups

Mean S.D. Median p-value
O-Drop O-S NO-Drop

School record (scholar delay) 0,014
O-Drop 1,87 0,99 2,00
O-§ 2,07 1,39 2,00 F
NO-Drop 1,60 1,24 1,00 F F
NO-S 0,80 0,56 1,00 T F F
Parents schooling 0,007
O-Drop 3,93 1,54 3,50
O-§ 5,33 3,35 6,00 F
NO-Drop 6,40 3,16 6,00 F F
NO-S 7,56 2,56 8,00 T F F
Stress 0,001
O-Drop 0,93 2,09 0,00
O-S 3,80 1,82 4,00 T
NO-Drop 2,27 2,12 3,00 F F
NO-§ 2,94 1,24 3,00 T F F

Note *p < 0,05; S.D. = standard deviation; adolescent offenders who dropped out of school (O-Drop); adolescent offender students (O-S);
adolescent non-offenders who dropped out of school (NO-Drop); adolescent non-offender students (NO-S); F = false and T = true, related to

the significant statistical difference between the groups.

and NO-S. Table 2 presents the results regarding the
mechanisms of School Control.

Regarding the “performance,” the results showed
that students (O-S and NO-S), on average, perform
better than the students (O-Drop and NO-Drop). The
comparison between the groups revealed the existence
of statistical differences in some of them. The O-S
group was statistically different from O-Drop (p <0.05),
presenting a better performance. The O-S group also
shown better results than NO-Drop (p<0,05). This
group (NO-Drop), in turn, presented inferior perfor-
mance than NO-S group (p <0.05). The NO-S group
presented a better performance than O-Drop (p <0.05).

Regarding “school bonding” it is evaluated by the
results of the following components: “investment,”
“attachment to teachers,” and “performance.” The ado-
lescent non-offender students, in general, presented the
highest means when compared to the dropouts, consi-
dering the data they submitted before quitting school.
However, the comparisons indicated significant diffe-
rences (p <0.05) only between the groups composed of
the offenders (O-Drop and O-S) and between O-Drop
and NO-S in three linkage components.

Regarding the “constraints” results, there was a
statistically significant difference between the groups
(p<0.001) in the variable “school sanctions,” indica-
ting that the juvenile offenders were on average more
punished by the school authorities as compared to
non-offenders. The differences found were statistically
significant (p <0.05) in the comparison between the
O-Drop and NO-Drop groups, and between O-Drop
and NO-S. Likewise, there were differences between
O-S group and the two groups of non-offending ado-
lescents (NO-Drop and NO-S). Regarding the ‘parental
supervision’ component, the highest average was found
in the O-8 group, signaling greater monitoring and care
about frequenting school and the dedication to studies
for adolescents in this group. The comparisons indicate
significant differences (p<<0.001) between the groups
composed of the offenders (O-Drop and O-S) and
between O-Drop and NO-S (p<0,05).

Discussion

This study aimed to verify which contextual
vatiables and mechanisms of School Control inherent
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Results of the comparisons between the groups regarding the mechanisms of School Control

Difterence between groups

Mean S.D. Median p-value
O-Drop O-S NO-Drop
Performance
O-Drop 1,57 3,23 0,00 0,001
O-S 6,40 2,29 7,00 T
NO-Drop 3,13 3,07 4,00 F T
NO-S 6,44 2,06 7,00 T F T
School bonding
Investment 0,001
O-Drop 1,50 2,98 0,00
O-S 7,00 2,80 7,00 T
NO-Drop 3,87 3,44 5,00 F F
NO-S 6,88 2,42 7,00 T F F
Attachment to teachers 0,001
O-Drop 1,14 2,48 0,00
O-S 8,20 2,73 9,00 T
NO-Drop 5,40 4,66 8,00 F F
NO-S 8,13 2,55 9,00 T F F
Commitment 0,001
O-Drop 2,07 4,43 0,00
O-S 12,27 4,30 14,00 T
NO-Drop 8,07 6,93 12,00 F F
NO-S 12,56 4,10 13,50 T F F
Constraints 0,001
School sanctions
O-Drop 1,00 0,00 1,00
O-S 1,00 0,00 1,00 F
NO-Drop 0,00 0,00 0,00 T T
NO-S 0,00 0,00 0,00 T F T
Parents monitoring 0,001
O-Drop 0,57 1,60 0,00
O-S 3,80 2,08 3,00 T
NO-Drop 2,27 2,34 2,00 F F
NO-S 2,69 1,66 3,00 T F F

Note *p < 0,05; S.D. = standard deviation; adolescent offenders who dropped out of school (O-Drop); adolescent offender stu-
dents (O-S); adolescent non-offenders who dropped out of school (NO-Drop); adolescent non-offender students (NO-S); F =
false and T = true, related to the significant statistical difference between the groups.

to the theoretical framework of Social and Personal
Control Theory would distinguish significantly, adju-
dicated adolescents who committed infractions from
adolescents without a history of infractions, to obtain
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subsidies to understand the school experience of the
offenders and, that way, understand the problematic of
the involvement in the practice of crimes. Returning to
the reference adopted in the present study, its possible
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that the school experience in adolescence is linked to
the mechanisms of control of conduct, in and by the

2 ¢

school: “school performance,” “school bonding,” and
“school constraints.” Which operate under the circums-
tances (the context variables) - “school history - delay/
lag age-grade”, “parental schooling” and “school stress”
- which affect school experience indirectly.

Regarding the contextual wvariables, “school
record” is highlighted first, emphasizing the fact that all
groups analyzed were characterized by some age-series
discrepancy. Understanding this characteristic as an
indicator of social vulnerability, as Calejon (2017) indi-
cates, all groups would be, therefore, be in some way
vulnerable. However, the two groups who dropped out
of school (O-Drop and NO-Drop) were significantly
more delayed (age-grade mismatch), when compared to
the two groups of adolescent students (O-S and NO-S).
LeBlanc (2003) points out that school delay, due to fai-
lures and/or dropouts, leads to lack of motivation to
go on with the studies, thus more directly associating
to dropouts than to criminal conduct, which corres-
ponds to the data, once school dropout rates are higher
than those involved in infractions during adolescence.
The relationship between dropping out of studies and
juvenile offenses is certainly mediated by more specific
risk factors, such as exposure to criminalized models/
affiliation with offending peers, a situation that is only
present for some students who dropped out of school
(Estetle-Hedibel, 2006).

It is worth noticing that fails, as the main reason
for the existence of delays in schooling, became more
present in NO-Drop group, contradicting the expecta-
tion, since it was expected to find more failures in the
O-Drop group. It is possible that the present result can
be interpreted in line with the propositions made by
Bazon et al. (2013), due to the data found in a study
of the school trajectories of adolescent offenders. The
authors found that the adolescent’s offenders who had
had their school failure more institutionally recognized
(higher number of failures) had less negative feelings
about school compared to others that, although marked
by less flunks, had progressed through series without
actually realizing the learning (being aware of it). This
was observed by the adolescents as lack of commit-
ment from the school team towards them, denoting, in
these cases, higher disengagement and, even, rejection
to school. It is possible that the adolescents offenders,
who remained connected to the school, although pre-
senting more significant number of disapprovals (in
comparison to the others), were able to deal with this

situation, understanding it as a sign of the school’s
commitment to their learning, which would preserve a
more positive feeling towards school institution.

As for “parents’ schooling,” in all groups, the
average number of years studied was low. According
to Calejon (2017), the low level of schooling of the
parents/guardians is a condition linked to social szatus,
which functions more properly as a variable of vulne-
rability. However, it is noted, that the lower the parents’
education, the greater their association with dropouts
and offender conditions, in line with the notes made
by Zhang (2011), since in this respect, groups O-Drop
and NO-S distinguished significantly. For LeBlanc et
al. (1996), higher parental/guardian schooling can pre-
vent and/or delay school dropout because it is roughly
linked to higher expectations, the ability to offer aca-
demic help and supervision. Therefore it is thinkable
that the lower the schooling, the lower the expectation,
the academic help and the supervision offered by the
patents/guardians. Thus, these family aspects would
have a stronger influence on adolescents in the O-Drop
group, which accumulates problems of school dropout
and involvement in infractions, repeating the processes
of social exclusion produced by the educational system
from one generation to another (Calejon, 2017).

Another contextual variable influencing the con-
ditions under which the school control mechanisms
operate is the “stress” experienced by the adolescent
in school. The results showed that the highest average
level of stress would be in O-S group, indicating that
they would have a school experience associated with
tension, the feeling of being “watched” and also the
fear of not being able to “perform well” in school.
This result also suggests a more significant vulnera-
bility in this group regarding the conditions in which
school control takes place, considering that one way to
reduce stress and frustration in school is to drop out
it (Esterle-Hedibel, 2006). With slightly lower levels of
stress, we have the groups formed by NO-S and NO-
-Drop adolescents, indicating that schooling for them
represents a challenge.

Contrary to expectations, the O-Drop group had
the lowest mean level of school stress, differing signi-
ficantly from the offenders and non-offenders (O-S
and NO-S). It is possible that O-Drop adolescents
have in the past experienced high levels of stress and
this might contribute significantly to school dropout.
In this case, the low level of stress indicated by their
responses, in the present, would be more a metho-
dological issue, a function of the time elapsed since
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school drop-out to the time of the interview, two
years on average. Although the issues on the Scale
used, remind the adolescents about the resentful stress
in school, while they were studying, the passage of
time may affect the memory of this experience. It is
also possible that, even before the school dropout, the
adolescents in this group were so disassociated from
the school that they no longer “care” about the poten-
tial stress-generating situations.

The experience of excessive stress can counteract
the individual’s abilities to deal with the challenges inhe-
rent in everyday life. In the school context, it competes
for some students to perceive the demands related to
learning and interpersonal relations as something that
exceeds their capacity, making it difficult for school
adjustment and, consequently, school bonding (Xavier
& Chaves, 2016). Thus, the stress experience certainly
contributes producing conducive conditions to dro-
pouts, through a gradual collapse promoted in the
performance and the social coexistence on the school
environment. Therefore it is understood, that adoles-
cents who stop attending school, and begin to seck
experiences, in other contexts, where they feel less
stressed and more successful, even in non-conventional
environments, through the adoption of behavior, inclu-
ding, the practice of crimes (Jimenez, 2014).

In summary, regarding the focused context varia-
bles, it can be stated that the adolescents of the four
groups presented indicators of unfavorable conditions
to school control. All of them would have, somewhat,
school deficits and patents/guardians with low schoo-
ling, reflecting their social vulnerability. In all groups,
the majority belong to the same socioeconomic class,
class C (ABEP, 2010). This could mean that the four
groups would equally suffer the social determinism
associated with vulnerability, according to Esterle-
-Hedibel ( 2006). The offenders who drop out school,
however, would be more vulnerable, since they would
differ significantly from the others, as the most nega-
tive indicators in these two variables. Regarding school
stress, however, the offenders students should present
more negative indicators compated to the others, once
they are more vulnerable than the others in this respect.
However, the dropped out offenders, characterized by
presenting less stress than others have also experienced
high levels of stress in the past, once the evasion itself,
that occurred on average in the last two years, a way to
escape from this experience.

Thus, considering the context variables, the
juvenile offenders (students and those who dropped
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out of school) constituted the groups in less favora-
ble conditions to the mechanisms of school control

>

“performance,” “linkage” and “school constraints,”
becoming susceptible to impact their experience of
schooling negatively. So, focusing on each of the
mechanisms, it was observed that the greatest diffe-
rences between the groups were in “performance”. As
predicted by the theoretical model, better performance
was observed among the students (O-S and NO-S) and
worse among the dropouts (O-Drop and NO-Drop),
denoting the crucial position of this mechanism in the
system of school control, especially concerning the risk
of school dropout.

Although “school performance” is considered
to occur in the context of a teaching-learning process,
that means, in the interactions between teachers and
students, as well as, in the conditions surrounding such
interactions, according to the theoretical model adop-
ted (LeBlanc, 1997), and other researchers (Destro &
Souza, 2012), it happens in terms of subjective expe-
rience as a matter of personal competence. Throughout
the schooling process, the feeling of school (in) com-
petence built up, becomes decisive regarding (non)
perseveration of the studies. The results of this study
suggest that the best performance in O-S is probably
the variable that best explains the fact that they remain
in school. In the model proposed by LeBlanc (2000),
“performance” impacts school behavior through the
effects it produces on “social bonding” and the “cons-
traints” experienced in school. Therefore, to avoid
school dropouts involves school bonding, which is
directly and strongly affected by “performance” (Bazon
et al., 2013; Sharkey et al., 2011).

The next mechanism, “school bonding,” LeBlanc
(2000), explains that “performance” directly contribu-
tes to strengthening or weakening, through the students’
awareness of their performance compared to other stu-
dents in the class, which is gradually provoking feelings
of “belonging/non-belonging” to the school. Thus, if
performance does not occur according to the establi-
shed parameters, the connection to the school becomes
fragile because throughout the years, in the absence
of an appropriate pedagogical intervention, there is a
decrease in the student’s investment in school activi-
ties, as well as, a disqualification of the relations with
the teachers, since these are also based on the effective
performance in different subjects, and not only on a
subjective evaluation of the student about his/her pet-
formance (Bazon et al.,, 2013; Silva & Bazon, 2014).
On the other hand, a good performance, representing
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effective school acquisitions, can exert a protective
effect on the adolescent’s school experience, mitiga-
ting the association between failure and disengagement,
fostering greater interest in the contents learned and,
therefore, greater investment in school activities (Desro
& Souza, 2012; LeBlanc, 2003). Regarding “school bon-
ding,” it’s components - ‘investment in school activities,’
‘attachment to teachers’ and ‘school commitment’- feed
one an another.

Referring specifically to ‘investment, from the
School Control model perspective, as well as, in the
literature, school investment is stimulated by perfor-
mance, as already pointed out (LeBlanc, 2003; Silva
et al., 2016). In the present study, the best investment
results were found in the groups of adolescent students
(O-§S and NO-S), with no differences between them,
but significantly different from the O-Drop group.
These constituted the group with lower performance
and level of school investment. In this sense, the
lowest investment would have more direct relation to
the variable school dropout. Low investment in school,
if not associated with a situation of access the market
(or any other pro-social, sports or cultural activities, for
example), contributes to the increased risk of involve-
ment of adolescents in activities of non-conventional
nature, including criminal activities (to the extent that
they are exposed to such influences and opportunities
in the community) (Li & Lerner, 2011).

As for ‘attachment to teachers’, in the School Con-
trol model, represents the existence of a relationship
based on positive affection, on good communication
between the parties, on an affective identification of the
students to the teachers, and also on a sense of security
experienced by the student, being able to count on the
teachers help, if necessary, regarding school subjects.
This close relation enables the school bond through the
promotion of investment and commitment to schoo-
ling, contributes to reducing the necessity for “school
constraints” because obedience to the rules issued by
the authorities (including teachers) takes place natu-
rally (LeBlanc, 1997, 2006). On the other hand, poor
teacher-student communication contributes to little or
no attachment to teachers, and together with academic
failure (low performance), promotes less commitment
regarding schooling, increasing the motivation to look
for other activities that provide immediate rewards,
including risk activities (Gomes & Concei¢ao, 2014
and LeBlanc, 2003).

In the present study, results concerning “attach-
ment to teachers” denote the fragility of teacher-student

relationship for the group of adolescents dropouts,
especially for offenders (O-Drop). The highest “attach-
ment” averages were observed in the two groups with
no differences between them but on those grouped in
O-Drop, which did not differ significantly from those
grouped in NO-Drop, again denoting a more direct rela-
tion between negative indicators in the variable “school
dropout”, one of the “school bond” components.

Regarding the ‘commitment,” lower levels, in
addition to adversely affecting educational aspirations
and, consequently school investment, are related to
the chance to have problems in the subject schedule,
expetiencing constraints by the authorities (LeBlanc,
1997, 2006). In the midst of low commitment, there
is a reduced engagement with the values and rules of
the institution Thus; the low commitment would also
have the effect of increasing disengagement through
negative experiences caused by school constraints.
The results of this mechanism follow the same pat-
tern as those found in ‘investment” and “attachment
to teacher”” The highest ‘performance’ averages were
observed in the two groups with no differences between
them but on those grouped in O-Drop, which did not
differ significantly from those grouped in NO-Drop,
denoting a direct relation between negative indicators
in the variable “school dropout,” one of the “school
bond” components. So, the adolescents who drop out
of school would have less commitment to education/
their schooling, assigning a small value to the school,
mainly because they did not perceive themselves capa-
ble of meeting school demands (Bazon et al., 2013).

Regarding the mechanism “school constraints,” it
was shown that adolescent offenders (I-Es and I-Ev)
were submitted to further sanctions/punishments. This
may be explained by the fact that adolescent offenders
have more behavioral problems than non-offenders. It
is also possible that the difference between groups can
be explained by the effects of the “offender” stigma
within the school. The “offender” label, as it diffuses
in the school environment, tend to create a negative
expectation regarding those students, which would put
them in a more vigilant situation, making them more
vulnerable to more severe judgments about their beha-
viors and punishments (Bazon et al., 2013). Thus, it is
possible to say that this mechanism would have a higher
relation with the variable juvenile offenses, corrobora-
ting the model of inherent to the school control.

In this perspective, change a student’s behavior
through the frequent application of formal sanctions
(warnings and suspensions), creates a maladaptation
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risk to the school environment, due to objective and
subjective effects that negative labeling from teachers
and peers, for example, can cause, and the rejection of
school rules due to the negative feelings provoked by
the eventual vexatious exposure associated with the
sanction received. Maladaptation to the school environ-
ment increases the possibility of divergent/antisocial
behaviors inside and outside of this institution of ado-
lescent conduct control (LeBlanc, 1997, 2003). The
specialized literature follows the same line, suggesting
that the application of school sanctions tends to be
more effective with students who do not present many
behavioral problems. Those sanctions applied to stu-
dents with disciplinary problems, tend to assert their
behavior (Dewey, 2013; Cunha & Dazzani, 2010).

It is likely that the most positive indicators regar-
ding “performance” and “school bonding” presented
by adolescents in I-Es acts as moderators of the nega-
tive impact of the sanctions suffered (as well as the
experienced stress), helping them to remain linked
to the school and the idea of schooling, according to
the theoretical reasoning inherent to the school con-
trol system, remembering that the acceptance (and
legitimation) of school sanctions is directly linked
to the bonds established with the school. This group
(O-S) also stood out positively, regarding the variable
‘parental monitoring’, which refers to the reaction of
those responsible for the school results and the hypo-
thesis of a possible abandonment of the studies. In
the perception of the adolescents of this group, their
patrents/guardians would react more negatively to the
possibility of school dropout. Therefore, it appears
that they have parents who attribute a positive value
to schooling and are more concerned with the task
of supervising their children in academic activities if
compared to those in O-Drop.

In summary, looking at the results together, con-
sidering the data from the four groups of adolescents
studied, it can be said that all levels of vulnerability
to educational problems, specifically school delays/
age-grade mismatch and low parental schooling/res-
ponsibility, this one more propetly related to social
determinants, like economic class, for instance. An
increase in this panorama of vulnerability, which begins
to differentiate the experience of these adolescents, is
the resentful “stress” in the school environment. The
higher their level, the higher the possibility of beha-
vioral problems (avoidance and/or juvenile offense), as
this is an additional adverse condition to conduct con-
trol in and by the school.
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Beyond these context characteristics, it was
pointed out that the mechanisms “performance” and
“school bonding” are fundamental to the control of
behavior, changing the experiences of adolescents,
especially regarding to drop out of the school or not,
while “constraints, “when these refer to the (often)
experience of formal school sanctions, is also fun-
damental to controling behavior, differentiating the
experience of adolescents, especially regarding the
involvement in juvenile offenses. These would increase
school maladaptation and divergent/antisocial beha-
viors inside and outside of the school. Apparently that
school evasion per se, closely tied to poor performance
and weak school ties, is a risk factor for committing
juvenile offenses, insofar as other more specific risk fac-
tors that can be present for an adolescent, i.e., exposure
to models and opportunities for infractions (Bazon et
al., 2013, LeBlanc, 1996, 2000).

Final Considerations

School dropout and involvement in infractions
during adolescence are two important problems that
often appear and intertwine in the life trajectory of
young people, with negative consequences for them
and society. In the theoretical perspective adopted,
based on numerous empirical research, with a longitu-
dinal approach (LeBlanc, 1997; 2003; 2000), these can
be understood by the prism of a systemic model, in
which context variables and mechanisms are articulated
and inter-influenced, to produce a control of adolescent
behavior in and by the school, which subsidizes their
experience of schooling. This perspective, although
used in an exploratory way in the data analysis of Bra-
zilian adolescents, allowed denoting the vulnerability
of all to a negative school experience, besides obser-
ving and understanding the differences in the school
experience of the investigated groups (offenders and
non-offenders students, offenders and non-offenders
who drop out of school), bringing to light the rele-
vance of school performance and bonding for school
petseverance/avoidance, and school constraints due to
involvement in criminal activities. These thoughts can
help to think about the actions to effectively (re) insert
adolescents through the Justice System since this is an
important dimension of the work to be carried out
during the socio-educational follow-up.

Regarding the limitations of the study, it is import-
tant to highlight that the instrument MASPAQ School
Scale used, has been only semantically adapted to the
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Brazilian socio-cultural reality. Although the data of
the study itself offers some evidence of discriminant
validity, considering the high degree of consistency
between the results found and its theoretical basis, it
will be important to carry out, shortly, specific psycho-
metric studies, intending to their validation. Secondly,
the fact that we did not have the deepest evaluation
of the adolescents studied in terms of implication in
infractional activities, since only official data were used
in this study, care was taken to recruit who had passed
through the Justice System to include in the offenders
group (since they all complied with the socio-educatio-
nal measure of Assisted Freedom during the research).
In future research, however, the school experience of
adolescents considering different levels of infractions,
taking into account a “self-revealed delinquency” data,
can be studied. In regard to this study limitations, it is
important to note the reduced number of participants.
In spite of the enormous challenge that the recruitment
of participants in this field of study represents, future
research can make efforts to work with more substan-
tial and more diversified samples, to obtain results that
can effectively subsidize public policies in the field.
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