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Abstratct

This research aimed to investigate the reading comprehension and possible associations with self-perception of academic
performance in elementary and middle school students. The study included 298 students enrolled from the 2* to 9* grades in
public schools the states of Sdo Paulo and Parana. Two Cloze tests were collectively applied: one specific for elementary school
(first stage of basic education) and another for the middle school (second stage). Results indicated that the students presented an
instructional reading comprehension. It was also possible to observe statistically significant differences between Cloze score and
self-perception of academic performance. In general, it can be stated that the students who presented better levels of reading
comprehension are also the ones that better self-assessed. The data are discussed considering the psychoeducational implica-
tions concerning the mode of education investigated.
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Compreensio de Leitura e Desempenho Escolar Autopercebido no Ensino Fundamental

Resumo

Esta pesquisa teve por objetivo investigar a compreensdo em leitura e possiveis associacdes com o desempenho escolar auto-
percebido em alunos do ensino fundamental. Participaram 298 estudantes matriculados do 2° ao 9° anos em escolas publicas
dos Estados de Sio Paulo e Parana. Foram aplicados, coletivamente, dois testes de Cloze: um especifico para a primeira etapa
do ensino fundamental e outro para a segunda. Os resultados demonstram que os alunos apresentaram uma compreensio em
leitura considerada como instrucional. Foi possivel também observar diferengas estatisticamente significantes entre a pontua¢ao
no Cloze e a autopercepgio do desempenho escolar. No geral, pode-se dizer que os alunos que apresentaram melhor nivel de
compreensao leitora também sio os que melhor se autoavaliaram. Os dados sao discutidos considerando as implicagdes psicoe-
ducacionais concernentes a modalidade de ensino investigada.

Palavras-chave: ensino fundamental; teste de Cloze; desempenho escolar; compreensio leitora

Comprension de la Lectura y Rendimiento Escolar Autopercibido en la Ensefianza Primaria

Resumen

Este articulo tuvo como objetivo investigar la comprensién de la lectura y posibles asociaciones con el rendimiento escolar
autopercibido en alumnos de Enseflanza Primaria. Participaron 298 estudiantes matriculados desde 2° al 9° afio en escuelas
publicas de los Estados de San Pablo y Parana. Se aplicaron, colectivamente, dos tests de Cloze: uno especifico para la primera
ctapa de Enseflanza Primaria y otro para la segunda. Los resultados demostraron que los alumnos presentaron comprension
en la lectura considerada instructiva. También se observaron diferencias estadisticamente significativas entre puntuacion en el
Cloze y autopercepcion del rendimiento escolar. En general, se puede decir que los estudiantes que presentaron mejor nivel de
comprension de lectura también fueron los que mejor se autoevaluaron. Los datos son discutidos considerando las implicacio-
nes psicoeducativas concernientes a la modalidad de ensefianza investigada.

Palabras-clave: Ensefianza Primaria; test de Cloze; rendimiento escolar; comprension de lectura

Reading and comprehension is one of the most
complex cognitive activities performed by humans. It
requires the use of several combined cognitive skills
that demand interaction between the reader and the
text (Monteiro & Santos, 2013; Mota, 2015). It includes
elements such as vocabulary knowledge, linguistic
and semantics decoding, inferring, analysis, synthe-
sis, creativity, and also relating the content with other
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knowledges previously acquired (Oliveira, Licio &
Miguel, 2016a; Oliveira, Santos, Boruchovitch & Rueda,
2012a). According to Corso, Piccolo, Mina & Salles
(2015), reading comprehension is not established only
by internal causes such as the cognitive ability of each
subject, but also depends on external causes such as the
learning environment and reading practices involved in
the process.
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In the school context, reading goes beyond the
acquisition of knowledge, it allows the development of
the students’ critical thinking, enabling them to analyze
and question the contents read from their own ideas
and personal values (Monteiro & Santos, 2013;. Oliveira
et al, 2016a). Vendramini & Mizobuti (2015) and
Oliveira et al. (2016a) state that the elementary school is
an essential educational stage and should be researched
on reading comprehension, as it is at this level that key
strategies can be developed, which are necessary for the
formation of the reader student.

Due to its complex nature, which requires the
interaction between different cognitive processes, the
evaluation of this construct requires instruments that
deal with the multiplicity of aspects related to reading
and that provide reliable results (Joly & Piovezan, 2012;
Oliveira, Santos & Rosa, 2016). Among the instruments
used to assess reading comprehension in the different
school stages, the Cloze test is the most used in these
investigations (Mota, 2015).

In the scientific literature, several studies which
investigated the reading comprehension have used the
Cloze test both for diagnosis and for the intervention
of the processes relevant to reading (Joly & Piovezan
2011, Oliveira, Boruchovitch & Santos, 2008, Suehiro,
2013). As reported by Oliveira (2011) and Suehiro
(2013), the choice of using the Cloze by scholars of
this theme is attributed mainly to its flexibility and ease
of use and scoring (Mota, 2015; Mota & Santos, 2014).

The traditional structure of the Cloze test consists
of a text, composed of about 250 words, which omits
every fifth word, except only for the first and last para-
graphs, which remain unchanged. In the gaps obtained
there is a dash of size proportional to the suppressed
term (Joly, Bonassi, Dias, Piovezan & Silva, 2014). For
Oliveira et al. (20122) and Mota and Santos (2014), the
difficulty of a Cloze item can be determined by intrinsic
factors (positive elements that favor the accomplish-
ment of the task and motivate the understanding of
the item) and extrinsic ones (refer to strategies used to
execution of the task and the knowledge that the reader
shows on the subject)

We made a search for researches in the last five
years (2011-20106), which used the Cloze test to investi-
gate the reading comprehension of elementary school
students. For this, we gathered papers conducted
nationwide, available in the databases Scielo, Portal
Capes, Instituto Nacional de Estudos e Pesquisas Edu-
cacionais Anisio Teixeira - INEP and Google Scholar.
We should clarify that for the research and selection of

these productions we used descriptors and keywords
in line with the theme researched in this study, incase,
“cloze test”, “cloze technique”, “primary education and
cloze” and more derivations of the theme.

As for the studies that had elementary school stu-
dents, we found researches directed at the eatly years
(Borges & Santos, 2016; Bortolanza & Cotta, 2012;
Carvalho, Monteiro, Alcara & Santos, 2013; Cunha &
Santos, 2015; Gomes & Boruchovitch, 2011; Machado
& Capellini, 2016; Monteiro & Santos, 2013; Mota
et al., 2012; Mota & Santos, 2014; Oliveira, Santos,
Boruchovitch & Rueda, 2012b; Suehiro & Santos, 2015;
Witter & Silva, 2011), final years (Baptista et al., 2016;
Joly & Piovezan, 2012; Joly et al., 2014; Oliveira et al.,
2012a) and in both modalities (Oliveira et al., 2010).
It is also noteworthy that among the reported stud-
ies, the study of reading comprehension was related to
several variables such as gender, school year, type of
school, writing skills, metatextual awareness, differen-
tial operation by Cloze test items, school performance,
among others.

The research by Suehiro and Santos (2015), with
the participation of 112 children of the 2nd and 5th
years, found that students with the highest scores in the
assessments relevant to phonological awareness were
also those who got the highest scores in reading com-
prehension tests. The study by Mota et al. (2012), with
42 students from the 2nd and 3td years indicated that,
regardless of the initial level of phonological awareness,
students who have obtained the best results in morpho-
logical decision tasks were also those who showed the
highest scores on contextual reading.

The results achieved in the research by Witter
and Silva (2011), with 80 students, revealed that both
the public school students as those of private, showed
low level of reading comprehension, however, in the
comparative analysis the students of private schools
obtained better results. In the study by Monteiro and
Silva (2013), with 404 students, also identified that stu-
dents from private schools, especially those with higher
familial support, showed improved performance on
reading comprehension.

In turn, the research developed by Oliveira et al.
(2016) with 1,316 students from 2nd to 9th grade from
municipal and state public schools signaled that the stu-
dents of the state school showed better understand the
reading than students in city schools.

It is also worth mentioning the researches carried
out by Gomes and Boruchovitch (2011), Joly and Pio-
vezan (2012) and Machado and Capellini (2016), which
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used intervention measures to assess and promote read-
ing comprehension. These studies found similar results,
since the authors describe consistent and effective gains
among students who received the intervention to aid
reading comprehension.

The Cloze test’s efficiency to measure and
improve reading comprehension was studied by Bor-
tolanza and Cotta (2012), with the participation of
24 students of the 5th grade that were distributed
between two groups, one control and one experimen-
tal. The experimental group participated in 12 Cloze
tests throughout one month, while the control group
only participated in the last session of these tests. The
results indicated higher scores on the textual interpre-
tation from the students in the experimental group,
showing the Cloze as an effective technique for mea-
suring and improving the performance of the reading
comprehension.

To investigate the validity of Cloze test as a mea-
sure of reading comprehension, Mota and Santos
(2014) conducted comparative analysis between the
scores with the Cloze and the Academic Performance
Test (Teste de Desempenho Escolar - TDE). 42 stu-
dents in the 1st and 2nd years of elementary school
answered two cloze texts and two subtests of TDE.
The results indicated that the standards of the average
Cloze were consistent with the TDE classification and
that, in general, the Cloze proved to be a reliable tool to
assess the reading comprehension of students who are
in the early years of elementary school.

The investigations that supported the study by
Borges and Santos (2016) correlated reading com-
prehension, school performance and childhood
depression. The study had the participation of 293 stu-
dents from the early years of elementary school and the
achieved indexes showed that students who had higher
test scores for depressive symptoms showed the weak-
est performance to understand the assigned reading.

The Cloze test was one of the instruments used
by Baptista et al. (2016) that evaluated the relationship
between reading comprehension and reading practices
of 121 students from the 6th and 7th grade. According
to the results achieved, students that showed prefer-
ence for pleasurable reading (comic books, manga and
others) also underperformed in reading comprehen-
sion, while students who read school related content
had better scores in interpreting texts. These results led
the researchers to consider a valid hypothesis to under-
stand this scenario, which is the possibility that students
who had low results in textual interpretation would be
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replacing the study of school subjects with reading
comic books, manga and etc.

On the subject of school performance, Tonelotto
et al. (2005) and Conceicio (2014), report that from the
start of the schooling process, the student gets special
attention from parents and teachers on their school
performance, especially regarding the appropriation of
reading skills, logical-mathematical reasoning and writ-
ing. In this perspective, Tonelotto et al. (2005) point out
that a an adequate school/academic performance is one
in which the student performs, effectively, the school
tasks required to achieve learning.

However, Oliveira, Boruchovitch and Santos
(2008) explain that to analyze school performance it is
necessaty to note that different factors may have impli-
cations on the performance presented by the student,
for example, factors related to school, the family and
the student himself. According to Oliveira et al. (2008)
and Conceicio (2014), students who do not achieve a
good performance can be faced with conflicting envi-
ronments at school and in the family. Borges and Santos
(2016) also point to this direction, indicating that the
student which does not show a good performance in
school can express feelings of guilt, shame and worth-
lessness and even develop a possible framework with
symptoms of depression.

For Godoy, Abrahio and Halpera (2013), the
feelings developed by the student are related to the
student’s self-perception about their intellectual poten-
tial and their ability to get a good school performance.
According to the authors, it is the perception that
students have of themselves and their abilities and
difficulties, whether motor, social, cognitive and/or
affective. Godoy et al. (2013) also point out that the
student who does not have a good school performance
tends to strengthen feelings of inadequacy, contribut-
ing to the continuously low outcomes and increasing
the chances of losses in social relations and their moti-
vation to learn.

Additionally to the survey to identify the publica-
tions on researches that made use of the Cloze test,
this study also searched for national productions, con-
sidering the period between 2011-2016, which set out
to investigate the perception of students of elementary
school on their school/academic performance.

We designated keywords and description words
representing the subject investigated in this study,
namely: “perceived school performance”, “percep-
tion of school performance,” “self-perception of
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school/academic performance,” “self-perceived school
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performance” and other derivatives which expressed
the subject studied. It should be clarified that we only
selected studies that investigated the said subject with
the participation of elementary school students (Fer-
reira et al., 2011; Lira & Enricone, 2011; Zunino et al.,
2012; Godoy etal., 2013; Osti & Brenelli, 2013; Moreira,
Martins-Reis & Santos, 2016).

The study by Zunino et al. (2012), had 158 stu-
dents enrolled in the 4th grade (currently 5th year),
and indicated that students who find support in friend-
ships think of themselves as well accepted socially and
competent about their academic and athletic perfor-
mance. The results achieved in the survey conducted
by Osti and Brenelli (2013), developed with 20 stu-
dents attending the 5th year showed that students have
low expectations about their school performance and
believe that their teachers also have a negative percep-
tion of their skills and competences.

Lira and Enricone (2011) investigated 18 students
enrolled in 5th grade (currently 6th year) of elementary
school and found that a significant number of students
has no awareness of their own performance given the
contrast of the results obtained, considering the esti-
mated actual results and the performance perceived by
the students. The research conducted by Godoy et al.
(2013), with 1,070 school students, found that nega-
tive self-perception can act as a determining factor in
school performance.

The indices obtained in the study by Moreira et
al. (2016), with 65 students from 4th to 7th years, indi-
cated that students have a less negative perception than
that of their parents about their school performance.
The authors stressed the need to work on the self-per-
ception of students from the eatly years of elementary
school, as this perception can significantly contribute to
the improvement in academic performance.

In this regard, Ferreira et al. (2011) and Rufini,
Bzuneck and Oliveira (2012) also emphasize that stu-
dents with positive self-perception show confidence in
their intellectual potential and, consequently, their com-
petence to learn the content and reach school/academic
success. For success in learning, especially in elemen-
tary school students, Oliveira et al. (2008) point out
that academic performance is directly related to reading
comprehension, since reading mediates the acquisition
and dominion of school content arising from various
fields of knowledge. Given the above, this study aimed
to investigate the reading comprehension and possible
associations with self-perceived school performance in
elementary school students.

Method

Participants

298 students enrolled in four public schools in the
states of Sdo Paulo (66.4%, n=198) and Parana (33.6%,
n=100). The average age was 11.7 years (SD=2.0), the
minimum age was 8 years and the maximum 16. The
girls represented 51.3% of the sample (n=153) and
boys 48.7% (n=145). The distribution of students by
school year can be seen in Table 1.

Table 1
Students distribution by school year
School Year F %o
2t 31 10.4
3t 37 12.4
4h 32 10.7
5% 51 171
6" 58 19.5
7h 38 12.8
gh 30 10.1
9th 21 7.0
Total 298 100.0
Instruments

We asked students to complete a questionnaire with
the data required for identification (age, sex and school
year). After the fields for identifying data, the instru-
ment provided instructions for reading the text and to
fill the gaps with the word that the student considered
appropriate to accomplish reading comprehension.

Further, the instrument brings the text entitled
‘The Princess and the ghost’ to effect the Cloze test.
The text was created specifically to investigate the read-
ing comprehension of elementary students (2nd to 5th
years). The text contained approximately 103 words
and 15 gaps. In the case of middle school students (6th
to 9th years) we used the text “Things of Nature’, with
approximately 236 words and 40 omissions, both texts
written by Santos (2005).

Students should fill the gaps with words they deem
appropriate to make sense of the text, with the same
having been prepared in accordance with the Cloze
technique in its traditional version, omitting every fifth
word. In place there was a dash of size proportional
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to the word deleted. It was also asked that students
indicate a score of 1-5 on their perceived school perfor-
mance during the year. The alternatives were very bad

(1), Bad (2) Average (3) Good (4) and Very good (5).

Procedures

This study was in accordance with Resolution
No. 466/12 and the complements by the National
Health Council (Conselho Nacional de Saide) - CNS.
It is worth noting that this study was part of a survey
investigating variables related to school performance
in elementary school. The project was approved by the
Research Ethics Committee of the university to which it
was bound, according to the Protocol 1.751.008/2016,
it was considered appropriate and including all required
standards and requirements for conducting research.

The legal guardians were also informed and con-
firmed the permission for student participation by
signing the Informed Consent Form - ICTF and students
were informed about the study objectives and agreed to
participate. The explanations presented to the students
followed the guidelines and requirements set by Resolu-
tion 466/2012 of the CNS.

The application of the instrument happened
collectively, in class, on day and time scheduled by
the institutions and had an approximate duration of
30 minutes. It is worth mentioning that in the case of
the 2nd year students, the collection was held on the
last two school months so that they could respond to
the instrument.

Data analysis

The data were organized in a spreadsheet and
using the software Statistical Package for the Social Sciences
- SPSS, version 22.0, submitted to descriptive statistics
to characterize the sample and average scores on the
instruments. We then performed inferential statistics
using analysis of variance (ANOVA) in order to investi-
gate possible differences in reading comprehension and
perception of school performance. And finally we used
the Tukey post hoe test to assess the differences between
the averages obtained in the analysis of variance.

We should further clarify that regarding the
interpretation of the scores we used the Bormuth
(1968) criteria, which highlights three levels of read-
ing comprehension. In the first level, frustration, the
reader can not exceed 44% accuracy, therefore with
no understanding of the read information. On the
second level, instructional, those between 44.1% and
57% correct answers, are considered to have literal
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understanding, which is just enough to understand
the meaning of the content. The final level is the
independent reader, which exceeds 57% score, so it
is considered that the reader is capable of a critical,
creative and autonomous reading.

Results

Initially, a survey was made on how the partici-
pants thought of their own school performance and
we also observed their reading comprehension. As stu-
dents of the elementary and middle schools responded
to different Cloze tests, we tried to present the results
respecting that difference.

In the group of elementary school one can
observe that the average reading comprehension was
7.58 (8SD=3.5). The minimum score was 0 and the
maximum 15 points. For the middle school grades we
found that the average reading comprehension was 24.4
(SD=4.8). The minimum score was 0 and the maxi-
mum 33 points. Table 2 shows the results related to the
perception of school performance of students of the
elementary and middle schools.

To check for possible differences in the Cloze test
scores, considering the perception of school perfor-
mance we appealed to ANOVA. It should be clarified
that one of the postulates to use this analysis is that
there is homogeneity of variance among the groups
(homoscedasticity). Treatment with ANOVA showed
that the score on the Cloze test is differentiated by the
self-perception of school performance of students
both in elementary school [F(3, 145) = 42.000; p=
0.001], and middle school /F(3, 143) = 3.805; p= 0.012].

In the case of elementary school, the post-hoc
Tukey test showed that the difference in Cloze scote
was among the students who self-assessed as Very Bad
(M=2.7) and Average (M=7.8) (p=0.001), and Very Bad
and Good (M=9.6) (p = 0.001) and Very bad and Very
good (M=9.3) (p=0.001). There was also a difference
between those self-perceived as with Bad performance
(M=3.8) and Average (M=7.8) (p=0.001), Bad and
Good (M=9.6) (p=0.001) and Bad and Very Good
(M=9.3) (p=0.001). Figure 1 shows the data of the ele-
mentary school students.

The post-hoc Tukey test showed that the differ-
ence in Cloze score was among the students who
self-assessed as Bad (M=17.6) and Average (M=24.3)
(p=0.013), Bad and Good (F=24.3) (p=0.005) and Bad
and Very good (F=24.9) (p=0.045). Figure 2 shows the
data of the middle school students.
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Table 2
Frequency and percentage of self-perception of school performance of early and middle school students
Self-perception of school performance F Yo
Very bad 14 9.3
Bad 30 19.9
Average 16 10.6
Good 42 27.8
Elementary Vety good 48 31.8
Total 150 99.3
No response 1 0.7
Total 151 100.0
Very bad 5 3.4
Bad 52 35.4
Middle Average 79 53.7
Good 11 7.5
Total 147 100.0
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Figure 1. Data of elementary school students

Discussion school performance in elementary school students

(2nd to 9th grades). Therefore, we applied a test that

The study investigated the possible relationship measured the student’s perception about their school
between reading comprehension and self-perceived performance and two separate Cloze tests to assess
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Figure 2. Data of middle school students

reading comprehension. We justify different Cloze tests
due to the fact that students were grouped according
to the level of education they were at, ie the elemen-
tary school group represented the students from the
elementary years (2nd to 5th years) and the final years
were in the middle school group (6th to 9th years).

The results showed that most of the sample
in both groups had a positive perception of perfor-
mance, as found in the study by Oliveira, Boruchovitch
and Santos (2007) with elementary school students.
However, the indices also showed that a considerable
portion of the elementary students show a self aware-
ness about their poor or very poor school performance
and many middle school students saw their student
performance as average. On the other hand, none of
the middle school students assessed their school per-
formance as Very bad.

It is worth clarifying that the data analysis comes
from a exploratory research and therefore require addi-
tional studies to further the investigation. However,
we consider the results relevant, since they express the
perception that the student has on their skills and abili-
ties and, as pointed out by Oliveira et al. (2008), Rufini
et al. (2012) Godoy et al. (2013), the negative percep-
tion showed in these results has significant implications
for the student’s self-esteem, behavior and motivation
to learn, factors that directly compromise their school
performance.
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On reading comprehension, students of elemen-
tary school obtained 52% accuracy, that is, showed a
value that according to the classification adopted by
Bormuth (1968) corresponds to their instructional
level. From this classification it can be inferred that stu-
dents demonstrate a literal reading comprehension in
which the restricted level of abstraction provides only
superficial understanding of the meanings and ideas in
the text.

Similar indices were obtained in studies by Oliveira
et al. (2008) and Oliveira et al. (2012b) in which the
authors point out that students with an insufficient
reading comprehension level may have difficulty in
understanding the information, learning new knowl-
edge and, consequently, in the school performance.
The authors also state that students with this level of
reading comprehension, commonly require interven-
tion measures from their teachers to fully appropriate
what is read.

The middle school students reached 73.9% accu-
racy, which is a value that put this group in a reading
comprehension level called independent. These results
revealed that most of the students of this sample are
considered by Bormuth (1968) as proficient readers,
able to appropriate the text content making critical
and creative inferences. Joly et al. (2014) found results
adverse to these, in which students from the final years
of elementary school, both from public and private
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schools, were classified at the level of frustration, sug-
gesting that students of that study did not reach the
expected level for their educational stage, as they pre-
sented restricted understanding of their readings.

On the results obtained in our study, concerning
the reading comprehension of middle school students,
we should bring the considerations of Piovezan and
Castro (2008) and Oliveira et al. (2016), that explicit
that it is expected that the level of reading understand-
ing increases systematically as the student advances the
years of schooling, However, it is relevant to also assess
that the investigation did not include reading compre-
hension and perceived performance by the student,
taking into account the specific school year in which the
participants of the sample were enrolled. We estimate
that these data could amplify the existing information
and provide opportunities to do a more precise analy-
sis of the results. Therefore, we suggest that further
researches, investigating the subject researched in this
study, contemplate variables such as age, sex, and the
distinction of the school year attended by the student.

Regarding the relationship between reading com-
prehension and academic performance, the results from
the two groups indicated that students who self-assessed
with a Good or Very good performance are those that
also have shown greater ability to read. The elementary
students who self-assessed with a Good performance
achieved an average 64% score and were assigned to the
independent level of reading comprehension. In con-
trast, students who judged their performance as Very
bad had low reading comprehension, resulting in an
approximate index of 18% correct answers.

The group in middle school had a correlated situ-
ation to those in the early e elementary school, who
assessed their performance as Very good, given that
an index with approximately 75.4% of correct answers
indicated that these students performed a proficient
reading of the text. On the other hand, students who
perceived themselves as poor performers showed an
insufficient understanding of the information pre-
sented in the text, with an instructional level of reading
comprehension, which was classified from the average
result of 53.3% of correct answers.

Although the research by Oliveira et al. (2008) did
not specifically focus on the students’ self-perception
of their school performance, but on their effective
performance, it is observed that the authors obtained
results similar to those presented. It should be added
that these indices corroborate the considerations of
Ferreira et al. (2011) and Godoy et al. (2013). These

authors emphasized in their studies the importance
of promoting actions that seek to give the student
the opportunity to develop an understanding in read-
ing proficiency that allows the appropriation of new
knowledge and feed positive experiences to the stu-
dent’s judgment about their ability to learn.

Reading comprehension proficiency is one of the
main pillars for learning new knowledge. Given this
scenario, this study sought to identify the reading com-
prehension levels of elementary students associated to
the perception that these students present about their
school performance. From the results, it was possible
to verify that a considerable number of students from
the early years of elementary school, who participated
in this sample, had reading skills still insufficient for
a full understanding of the meaning and idea of the
text. Students in the final years of elementary school
have demonstrated that they perform an autonomous
reading with a critical and creative understanding of the
information read.

As indicated by the scientific literature presented
in this study, these results are predictable, since there is
a progtression of reading comprehension as the student
progresses in the school years. However, it should also
be noted that among the limitations of this study is the
fact that the reading comprehension was not analyzed
according to the punctual discrimination of the school
years attended by the students. In this way, we suggest
that future studies add this discrimination between the
school years in search of an evaluation that allows a
more in-depth understanding of the presented picture.

Regarding the student’s perceived scholastic
performance, the indices revealed that an expressive
portion of the students attributesconcepts between
Very bad and Average concepts to their ability to
understand the contents and perform school tasks.
Given the importance of the student’s belief in their
ability to successfully perform school activities, these
results are significant because they indicate the need
for interventional measures, both governmental and
psychopedagogical, that strengthen the student’s
positive perceptions of themselves and of their capa-
bilities. Regarding these results, it is also pertinent
to point out that due to the inherent limitations of
the exploratory research used in this study, further
investigations are recommended that amplify the
information collected and allow a more precise exami-
nation of the results achieved.

In general, it is considered that this research con-
templated the objectives initially proposed and added
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relevant results to the investigated constructs: reading
comprehension and perceived scholastic performance.
However, it is recommended that future researches
consider investigating this, taking into account the
school year attended, gender, age and other character-
istics of the participants, as well as associating these
constructs with factors such as: learning strategies,
motivation to learn, family environment, teaching
strategies employed by teachers, anxiety, attention,
social skills, among others.
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