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Assessment of pragmatic abilities of children with autism 
spectrum disorders

Protocolo de avaliação de habilidades pragmáticas de crianças com 

transtornos do espectro do autismo

Fernanda Dreux Miranda Fernandes1 

ABSTRACT

Purpose: To propose a protocol to the assessment of pragmatic abilities of 
children with autism spectrum disorders, test it and compare the results with 
those of the Functional Communicative Profile. Methods: Participants were 
62 children, ages 2 to 12 years without prior diagnosis of any sensorial loss 
or genetic syndrome. Based on video samples, speech-language pathologists 
answered to the proposed protocol. The results were analyzed according to 
their association with other protocols used in the service where the study was 
carried-out. Results: Only data about communication interactivity and use 
of verbal communicative mean presented significant correlations with the 
pragmatic aspects of language performance verified by the proposed protocol. 
The protocol allowed the supposition that larger experience with the child 
may provide more information about the child’s pragmatic performance. 
The analysis of the use of the protocol to verify the outcomes of six-month 
language intervention processes also lead to relevant correlations. Just one 
of the 29 questions did not result in associations with any of the studied 
variables. Conclusion: So far, the results are not enough to consider that the 
isolated use of this tool will provide the necessary information to language 
assessment of intervention follow-up. 
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RESUMO

Objetivo: Propor um protocolo de avaliação das habilidades pragmáticas 
da comunicação de crianças incluídas no espectro do autismo, aplicá-lo 
e comparar seus resultados com os do Perfil Funcional da Comunicação. 
Métodos: Participaram deste estudo 62 crianças entre 2 e 12 anos de idade, 
com diagnóstico incluído no espectro do autismo e sem perdas sensoriais 
ou síndromes genéticas diagnosticadas. A partir de amostras em vídeo, 
fonoaudiólogos responderam ao protocolo proposto e os resultados foram 
analisados em relação a protocolos já usados no serviço em que o estudo 
foi realizado. Resultados: Apenas os dados referentes à interatividade da 
comunicação e ao uso do meio comunicativo verbal apresentaram correlações 
significativas com o desempenho nos aspectos pragmáticos da linguagem, 
conforme verificado pelo protocolo proposto. O protocolo foi capaz de 
constatar que maiores possibilidades de interação com a criança possibilitam 
mais dados a respeito de seu desempenho pragmático. A análise do uso do 
protocolo para acompanhar os resultados de seis meses de intervenção também 
possibilitou a identificação de correlações relevantes. Apenas uma das 29 
questões não apresentou associação com nenhuma das variáveis estudadas. 
Conclusão: Os resultados obtidos até o momento não são suficientes para 
determinar que o uso isolado do Protocolo de Avaliação de Habilidades 
Pragmáticas de Crianças com Transtorno do Espectro do Autismo fornece 
todos os elementos necessários para a avaliação ou o acompanhamento da 
intervenção fonoaudiológica. 
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INTRODUCTION

The pragmatic assessment of communication skills, as part 
of speech-language diagnosis procedures, was developed in 
Brazil after the publication of the ABFW – Child Language 
Test in the areas of Phonology, Vocabulary, Fluency and 
Pragmatics(1), which includes criteria for the design of the 
Functional Communication Profile (FCP). This publication 
resulted in an increase in the number of studies addressing the 
functional aspects of communication in different populations, 
such as children and adolescents with Down syndrome, hearing 
loss, and specific language disorders (SLD), in addition to 
studies on genetic syndromes.

Undoubtedly, studies on functional communication issues 
have increasingly addressed the autism spectrum disorders 
(ASD). Several studies had already been published in the last 
century and continued to provide scientific evidence for the 
speech therapy diagnosis in this population(2), as well as for 
the design and monitoring of therapeutic processes in language 
and communication.

In contrast, a relatively small number of studies have 
addressed the development of pragmatic skills in children 
without developmental or language disorders(3).

Recent international studies continue to highlight the difficulty 
in establishing uniform models for the assessment of pragmatic 
skills. Considering the notion that pragmatic analysis only 
makes sense in language use samples, the use of spontaneous 
communication samples is also advocated by several authors(4,5), 
who consider them more reliable to analyze individual skills, 
since the concepts of “appropriate” and “inappropriate” may 
vary in different cultures and contexts.

Conversely, studies based on different resources for data 
record and analysis have focused on searching for more objective 
models to assess pragmatic skills stands. An alternative aimed 
at the pragmatic analysis of communication is the association 
of functional aspects with certain forms or linguistic skills. 
In this context, recent studies have focused on the following 
topics: possibility of using similar syntactic structures with 
different functions and in different cultures that speak the same 
language(6); interference of the linguistic repertoire with pragmatic 
skills(7); use of linguistic markers in language acquisition(8), and 
correction and repair strategies used in different cultures and 
languages(9). Arguably, however, the most enriching studies in 
pragmatics consider the various interfaces of language use(10,11).

The criteria for the design of the Functional Profile of 
Communication contained in the ABFW-Child Language 
Test(1) were determined from an analysis of communication in 
children with ASD. It is perfectly natural to further develop 
this instrument aiming this population, since problems with 
the pragmatic aspects of language are in the core of their 
communication difficulties.

The FCP recommends analyzing naturalistic interaction 
samples of at least five minutes in duration and transcribing them 
into a specific protocol(1). Out of a total of 20 possibilities, the 
analysis identifies the communication initiatives, communicative 
means used, and communicative functions expressed. These 
procedures enable to investigate children’s communication in all 
age groups thoroughly, which is useful not only for designing an 
individualized intervention project, but also for monitoring the 
intervention results. However, this is a laborious procedure that 
requires a relatively long analysis time, even for experienced 

professionals. More than 15 years after its initial publication, 
subsequent studies have indicated that the CBP offers relevant 
clinical elements to the analysis and intervention in the pragmatic 
aspects of children’s communication(12,13). However, its daily 
use in clinical speech therapy seems to have been restricted to 
private practice(14) and scientific studies(15,16).

Video-recorded image transcription software recently made 
available can contribute to multimodal language studies(17). 
Resources like Eudico Language Annotador(18) and Computerized 
Language Analysis(19) undoubtedly represent major contributions 
to language research, facilitating the systematization of records 
of communicative elements including, in addition to speech, 
information on context and non-verbal communication. However, 
its clinical applicability is quite reduced as it requires to include 
information in the system, a procedure as laborious as the one 
proposed by the FCP.

Thus, relevant contribution to evidence-based speech therapy 
practice should come from a simpler instrument aimed at routine 
professional practice for the analysis of the main pragmatic 
communication skills and to guide intervention processes and 
enable monitoring.

In that scope, our goal was to propose an assessment protocol 
for the pragmatic communication skills of autistic children. We 
also aimed to apply the instrument to verify whether its results 
can be associated the FCP since both instruments are based on 
the same communication notions for children diagnosed on the 
autism spectrum.

METHOD

This study was approved by the Research Ethics Committee 
of the Faculty of Medicine of the University of São Paulo – 
CEP/FMUSP, protocol number 61204316.1.0000.0065. All 
participants were included in the research only after one of 
their guardians signed the Informed Consent Form.

Participants

All participants were treated at a speech therapy service 
specialized for children on the autism spectrum, associated 
with the Speech Therapy Course at the Faculty of Medicine 
of the University of São Paulo (FMUSP), a national reference 
in the area for over three decades. The following inclusion 
criteria were adopted:

- 	 diagnosis included in the autism spectrum, by a neurologist 
or psychiatrist, according to DSM-IV(20) or DSM-5(21) 
criteria;

- 	 age between 2 and 12.
The following exclusion criteria were adopted:
- 	 presence of diagnosed sensory impairments;

- 	 presence of diagnosed genetic syndrome.

Material

As proposed by ABFW(1), the FCP is used in the practical 
routine of the Laboratory of Speech-Language Pathology 
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Investigation in Autism Spectrum Disorders (LIF-SLD), both 
in the initial assessment and semiannual assessments to monitor 
the intervention processes.

The design of the Protocol for the Assessment of Pragmatic 
Skills of Children with Autism Spectrum Disorders (PAHPEA) 
aimed to include information on the same aspects of pragmatic 
performance: communication initiative, communication 
interactivity, communicative means used, functional diversity, 
and discursive skills.

The proposed protocol (Annexes 1 and 2) has 29 questions 
to be answered on a Likert-type scale by a speech therapist 
who should know the child for at least three months, and by 
a collaborator, also a speech therapist, who should respond to 
the same protocol based on observation of a video-recorded 
five-minute interaction segment with the speech therapist.

Procedure

The study procedure involved requesting collaborators and 
speech therapists from the same service to answer the Protocol 
for the Assessment of Pragmatic Skills of Children with Autism 
Spectrum Disorders (PAHPEA). To validade the protocol 
reliability, the procedure counted with the collaboration of ten 
speech therapists with different levels and characteristics of 
postgraduate training.

To assess the consistency of the answers provided by two 
independent examiners, three months after the speech therapy 
beginning, a therapist and a collaborating speech therapist 
answered the PAHPEA regarding all participants.

Six months after the first PAHPEA application, the therapists 
answered the protocol again for all children who had attended 
at least 80% of the planned therapeutic sessions aiming to 
verify whether the instrument could be used to monitor the 
intervention results.

As part of the follow-up routine of the speech-language 
intervention process in the LIF-SLD, we filmed 15-minute 
samples of play situations between the child and the speech-
language pathologist responsible for the care. Each of these 
samples was analyzed as follows:

1 -	identification of the five minutes of most symmetrical 
interaction, our research corpus;

2 -	analysis of the corpus by the therapist regarding the 
Functional Profile of Communication, as proposed by 
the ABFW (1), also a routine procedure in the LIF-SLD;

3 -	application of the Assessment Protocol for Pragmatic 
Skills of Children with Autism Spectrum Disorders – 
PAHPEA by the therapist and a collaborating speech 
therapist.

4 -	new filming of the child in a situation of playful interaction 
with the speech therapist six months after the analyses, 
in addition to a new round of instruments (FCP and 
PAHPEA) responses by the therapists regarding all 
children who attended at least 80% of the scheduled 
sessions.

Data analysis

Statistical analysis based on the Pearson correlation test 
compared the results of the FCP and the observation protocol. 
The main issues indicated were related to the association 
between the CBP and the PAHPEA and the identification of 
the most relevant elements of the PAHPEA to determine such 
associations.

RESULTS

Sixty-two children aged between 2 and 12 years attended at 
the LIF-SLD at the FMUSP participated in this study.

Initial results compared the answers given to each participant 
by the two speech therapists (therapist and collaborator) on each 
question. Table 1 shows the results of Pearson’s correlation 
analysis for the answers given by the therapist and the collaborator.

Questions 3 and 15 generated the strongest correlations, 
concerning the use of speech as a form of communication and 
complex sentence structures, respectively.

Question 20, in turn, generated no correlation, it ranges the 
child’s ability to properly make clear when he/she does not feel 
like doing something.

Table 2 summarizes the results of the comparison of the 
therapists’ responses at two stages of the intervention process: 
3 months (to allow both therapist and child to become well 
acquainted) and 9 months after the intervention start, i.e., 
6 months after the first data collection.

The statistical analysis of these data indicated a significant 
difference of 9% (p-value 0.09225) when analyzing the children’s 
performance individually regarding the total score at the two 
data collection moments. Despite not statistically significant, 

Table 1. Answers given by the therapist and the collaborator, according to Pearson’s correlation analysis

Question (P-value) Question (P-value) Question (P-value)
1 0.395212 11 0.337603 21 0.437627
2 0.523203 12 0.594548 22 0.422829
3 0.849688* 13 0.575509 23 0.520999
4 0.394704 14 0.484557 24 0.561006
5 0.593322 15 0.712813* 25 0.62237
6 0.682951 16 0.360517 26 0.633468
7 0.555534 17 0.445447 27 0.612334
8 0.601625 18 0.526115 28 0.510037
9 0.430975 19 0.326699 29 0.404926
10 0.611521 20 0.065135#

*significant correlation
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it is worth considering the relevance of the high individual 
differences found among children with ASD.

When analyzing each question, less than half (1, 2, 3, 5, 12, 
16, 19, 20, 22, 23, 24, 25, and 27) allowed to identify statistically 
significant differences between the two data collection moments.

Subsequently, we verified whether there was any correlation 
of the performance at the first data collection and differences in 
pragmatic language skills observed by the therapists between 
the two moments.

Only the data referring to the proportion of communication 
interactivity (Table  2) and the percentage use of verbal 
communicative means (Table 3), as verified in the FCP, showed 
significant correlations with language performance, as observed 
in the PAHPEA.

DISCUSSION

Our initial analysis of data referring to the PAHPEA revealed 
simultaneous expressive results in only three of the 29 questions 
proposed, as follows: similarity between the therapist’s and the 
collaborator’s responses, significant differences between the 
first and second stages of data collection, and association with 
the percentage of communication interactivity and the use of 
verbal communicative means. These issues involve the use of 
speech for communication and the ability to narrate past facts or 
stories and to comment on present events. Associations between 
the use of verbal communication and narrative skills with the 
performance and developmental prognosis of children with 
ASD have been described systematically in the literature(20). 
Some researchers(19) report that narrative skills emerge at the 
interface between cognitive, social, and linguistic development 
related to social engagement.

When considering only the significant association between 
the CBP and progress in the PAHPEA, nine questions 
expressed relevant correlations. In addition to the use of verbal 
communicative means and narrative skills, these questions also 
involve the following elements: answers to simple matters, use 
of complex structures to respond, production of comments, use 
of complete sentences and complex structures, and shift changes 
in communication. Other studies have investigated these same 
aspects and found similar results, such as a protocol to observe 
pragmatic skills addressing the areas of communication initiative, 
responsiveness, non-verbal communication, socio-emotional 
attention, executive functions, and negotiation(22).

We identified relevant correlations in 18 questions when 
analyzing only the associations between the evolution found 
in the PAHPEA and the use of verbal communicative means 
in the first assessment. In addition to the aforementioned 
aspects, the questions also address interaction, use of gestures, 
communication efficiency, requests for action and information, 
symbolic game, communication initiative, and variations in 
facial expressions and prosody. Conversely, two questions 
presented significant correlations only between the proportion of 
communication interactivity at the beginning of data collection 
and the evolution identified in the PAHPEA. We also found 
a negative correlation with the child’s habit of playing in 
isolation, in repetitive activities, and a positive correlation for 
attention and understanding of variations in facial expressions 
and prosody. Several studies have associated the intervention 

Table 2. Correlation between the percentage of communication 
interactivity verified in the Functional Communication Profile and the 
progress in six months of intervention verified in the Assessment 
Protocol of Pragmatic Skills of Children with Autism Spectrum 
Disorders, according to Pearson’s correlation analysis

Question P-value Correlated

Q3 6.89E-05 0.5324

Q7 3.00E-06 0.6067

Q8 1.18E-05 0.5766

Q10 2.96E-07 0.6517

Q13 7.11E-05 0.5316

Q15 2.59E-07 0.6541

Q18 8.61E-05 0.5264

Q23 2.12E-04 0.5008

Q24 1.67E-05 0.56824

Q25 3.16E-06 0.60567

Q27 1.50E-04 -0.5108

Q27 1.50E-04 0.5108

Q28 1.39E-04 0.513

Total 3.54E-06 0.6032

Table 3. Correlation between the percentage of use of the verbal 
communicative means verified in the Functional Communication 
Profile and the progress in six months of intervention verified in the 
Assessment Protocol of Pragmatic Skills of Children with Autism 
Spectrum Disorders, according to Pearson’s correlation analysis

Question P-value Correlated

Q2 1.01E-05 0.5799

Q3 9.48E-12 0.7896

Q5 6.98E-07 -0.6359

Q6 1.01E-06 0.6287

Q7 1.68E-07 0.6616

Q8 3.44E-07 0.649

Q10 7.06E-07 0.6356

Q12 2.57E-07 0.6542

Q13 6.20E-08 0.6783

Q15 1.21E-06 0.6253

Q16 2.45E-05 0.559

Q18 2.38E-06 0.6116

Q19 8.67E-05 0.5262

Q20 2.06E-04 0.5017

Q23 1.20E-05 0.576

Q24 8.58E-07 0.6319

Q25 1.25E-06 0.6246

Q29 1.97E-05 0.5643

Total 4.93E-09 0.7164



Audiol Commun Res. 2021;26:e2378 5 | 8

Pragmatic assessment of children with ASD

results with non-verbal communication comprehension skills, 
use of symbolic play material, and cognitive skills(23-26).

Several researchers have addressed specific topics in proposing 
alternatives to assess communication skills in children with 
ASD(27), as well as those with other developmental disorders(28) 
and typical development(11). The proposals involve the use of 
interviews(18), questionnaires(8), and samples of spontaneous 
communication(29). Several variables can interfere with the 
identification of skills and difficulties with the pragmatic aspects 
of communication, such as the professional conducting the 
analysis(30), the context of assessment and stimulation, and the 
different expressions of the same language(9). The diversity of 
proposals confirms that a definitive procedure for collecting data 
on the pragmatic abilities of children is yet to be established.

The comparison between the therapist’s and the collaborator’s 
answers evidenced that the questions that expressed significant 
difference simply a broader contact with the child, thus allowing 
to identify behaviors such as looking at the adult, using non-
verbal sounds in communication, and expressing pleasure, fear, 
or discontent clearly.

The analysis of the differences between the early intervention 
process and the data from six months after the speech therapy, 
according to the therapist’s observations, identified significant 
differences in 13 questions ranging the following aspects: looking 
at and interacting with the adult; use of speech and gestures in 
communication; production of requests for information and action; 
playing symbolic game; expressing clearly; out of context and/
or non-functional gestures, emissions or behaviors; isolation, 
narrative, initiative, communication skills. The association of 
each of these elements with the intervention results must be 
considered individually.

Only the question addressing the inclusion of adults in the 
game showed no correlation with any of the studied variables; 
however, it should be maintained in the protocol to verify 
responses of other groups of children.

The main limitation of this study was the small number of 
participants. Certainly, both the number of children evaluated 
and speech therapists applying the protocol did not allow for 
conclusions enabling to establish definite parameters. Further 
studies should be carried out in different regions of the country 
to generate more consolidated data.

CONCLUSION

Although several researchers and clinicians continue to 
dedicate themselves to the development of instruments to 
assess pragmatic communication skills, a definite method has 
not been achieved to combine the necessary specificity, ease 
of application, and the possibility of identifying variables such 
as language, culture, interlocutors, and context.

Our objectives were to propose and apply the PAHPEA and 
compare its results with those of the FCP, as both instruments 
are based on the same notions regarding the communication 
of children diagnosed on the autism spectrum.

The PAHPEA proposal aimed at a pragmatic skills assessment 
protocol to provide a simple application and the possibility of 
working as an instrument to monitor the intervention results. 
Evidently, the results obtained so far are not enough to determine 
that the isolated use of this instrument provides all the necessary 
elements for the assessment or follow-up of the speech therapy 
intervention. It should be used in conjunction with other 

consolidated instruments. Although one of the questions did 
not show any association with any of the studied variables, it is 
suggested to be maintained in the protocol to verify responses 
for other groups of children.

REFERENCES

1.	 Andrade CR, Befi-Lopes DM, Fernandes FD, Wertzner HF. ABFW: 
teste de linguagem infantil nas áreas de fonologia, vocabulário, fluência 
e pragmática. Carapicuiba: Profono; 2000.

2.	 Varanda CAV, Mendes EVCS, Crescenti MGGM, Nascimento 
RCGVO, Grillo KRJ, Fernandes FDM. Early identification and 
intervention on language deficits and behavioral difficulties in early 
childhood education. Psicol, Teor Pesqui. 2019;35:e35313. http://
dx.doi.org/10.1590/0102.3772e35313.

3.	 Bretanha AC, Lopes-Herrera AS. Estudo sobre a fidedignidade de dados 
na avaliação pragmática em crianças com desenvolvimento típico de 
linguagem. J Soc Bras Fonoaudiol. 2012;24(3):276-81. http://dx.doi.
org/10.1590/S2179-64912012000300014. PMid:23128177.

4.	 Schneider KP. Appropriate behavior across varieties of English Klaus 
P. J Pragmatics. 2012;44(4):1022-37. http://dx.doi.org/10.1016/j.
pragma.2011.09.015.

5.	 Verbuk A. Developmental evidence against the theoretical distinction 
between Horn and pragmatic scales. J Pragmatics. 2012;44(4):1680-
700. http://dx.doi.org/10.1016/j.pragma.2012.07.007.

6.	 Southwood F. Toward a dialect-neutral assessment instrument for 
the language skills of afrikaans-speaking children: the role of socio-
economic status. J Child Lang. 2013;40(2):415-37. http://dx.doi.
org/10.1017/S0305000912000037. PMid:22357408.

7.	 Cascia JA, Barr JJ. Association Among Vocabulary, Executive 
Functions Skills and Empathy in Individuals with autism spectrum 
disorders. J Appl Res Intellect Disabil. 2017;30(4):627-37. http://
dx.doi.org/10.1111/jar.12257. PMid:27137895.

8.	 Howard SJ, Melhuish E. An early years toolbox for assessing early 
executive function, language, self-regulation and social development: 
validity, reliability and preliminar norms. J Psychoeduc Assess. 
2017;35(3):255-75. http://dx.doi.org/10.1177/0734282916633009. 
PMid:28503022.

9.	 Filippova E. Developing appreciation of irony in Canadian and Czech 
discourse. J Pragmatics. 2014;74:209-23. http://dx.doi.org/10.1016/j.
pragma.2014.09.003.

10.	 Ash AC, Redmond SM, Timler GR, Kean J. The influence of scale 
structure and sex on parental reports of children’s social (pragmatic) 
communication symptoms. Clin Linguist Phon. 2017;31(4):293-312. 
http://dx.doi.org/10.1080/02699206.2016.1257655. PMid:27936954.

11.	 Haebig E, Sterling A, Hoover J. Examining the language Phenotype in 
children with typical development, specific language impairment and 
fragile X syndrome. J Speech Lang Hear Res. 2016;59(5):1046-58. 
http://dx.doi.org/10.1044/2016_JSLHR-L-15-0185. PMid:27618388.

12.	 Sun IYI, Varanda CA, Fernandes FDM. Stimulation of executive 
functions as part of the language intervention process with children 
with ASD. Folia Phoniatr Logop. 2017;69(1-2):78-83. http://dx.doi.
org/10.1159/000479586. PMid:29248909.

13.	 Balestro JI, Amato CAH, Sugawara VM, Gibello I, Segeren L, 
Fernandes FDM. Relations between the perception of communication 
difficulties, stress levels and behavior of children with autism spectrum 
disorders. Psychology. 2016;07(12):1391-6. http://dx.doi.org/10.4236/
psych.2016.712139.

https://doi.org/10.1590/0102.3772e35313
https://doi.org/10.1590/0102.3772e35313
https://doi.org/10.1590/S2179-64912012000300014
https://doi.org/10.1590/S2179-64912012000300014
https://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=23128177&dopt=Abstract
https://doi.org/10.1016/j.pragma.2011.09.015
https://doi.org/10.1016/j.pragma.2011.09.015
https://doi.org/10.1016/j.pragma.2012.07.007
https://doi.org/10.1017/S0305000912000037
https://doi.org/10.1017/S0305000912000037
https://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=22357408&dopt=Abstract
https://doi.org/10.1111/jar.12257
https://doi.org/10.1111/jar.12257
https://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=27137895&dopt=Abstract
https://doi.org/10.1177/0734282916633009
https://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=28503022&dopt=Abstract
https://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=28503022&dopt=Abstract
https://doi.org/10.1016/j.pragma.2014.09.003
https://doi.org/10.1016/j.pragma.2014.09.003
https://doi.org/10.1080/02699206.2016.1257655
https://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=27936954&dopt=Abstract
https://doi.org/10.1044/2016_JSLHR-L-15-0185
https://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=27618388&dopt=Abstract
https://doi.org/10.1159/000479586
https://doi.org/10.1159/000479586
https://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=29248909&dopt=Abstract
https://doi.org/10.4236/psych.2016.712139
https://doi.org/10.4236/psych.2016.712139


Audiol Commun Res. 2021;26:e23786 | 8

Fernandes FDM

14.	 Sousa CBV, Fernandes FDM. Programa de Intervenção parental com 
pais de crianças no espectro do autismo. In: Fernandes FDM, editor. 
Orientações para famílias de crianças no espectro do autismo.  São 
Paulo: Pro-Fono; 2019.

15.	 Segeren L, Fernandes FDM. Caracterização de um serviço de referência 
no atendimento fonoaudiológico a indivíduos com Transtorno do 
Espectro do Autismo. Audiol Commun Res. 2019;24:1-5. http://dx.doi.
org/10.1590/2317-6431-2019-2176.

16.	 Defense-Netrval DA, Fernandes FDM. A oferta da terapia fonoaudiológica 
em locais de assistência a indivíduos com Transtornos do Espectro do 
Autista (TEA). CoDAS. 2016;2(4):1-8. http://dx.doi.org/10.1590/2317-
1782/20162015094.

17.	 Bezerra JTGM, Silva PMS, Cavalcante MCB. Softwares de transcrição 
como auxílio para as pesquisas em enfoque multimodal no processo de 
aquisição de linguagem. Texto Livre. 2016;9(1):77-93. http://dx.doi.
org/10.17851/1983-3652.9.1.77-93.

18.	 The Language Archive. ELAN 4.9 [Internet]. The Netherlands; 2015 
[citado em 2016 Abr 15]. Disponível em: http://tla.mpi.nl/tools/tla

19.	 Carnegie Mellon University. CLANWin 1.0 [Internet]. 2015 [citado 
em 2016 Abr 15]. Disponível em: http://childes.psy.cmu.edu/

20.	 APA: American Psychiatric Association. Diagnostic and statistical 
manual of mental disorders. Washington: APA; 1994.

21.	 APA: American Psychiatric Association. Diagnostic and statistical 
manual of mental disorders. Washington: APA; 2014.

22.	 Cordier R, Munro N, Wilkes-Gillan S, Speyer R, Pearce WM. Reliability 
and validity of the Pragmatics Observational Measure (POM): a 
new observational measure of pragmatic language for children. 
Res Dev Disabil. 2014;35(7):1588-98. http://dx.doi.org/10.1016/j.
ridd.2014.03.050. PMid:24769431.

23.	 Diez-Itza E, Martínez V, Pérez V, Fernández-Urquiza M. Explicit oral 
narrative intervention for students with Williams Syndrome. Front 

Psychol. 2018;8:2337. http://dx.doi.org/10.3389/fpsyg.2017.02337. 
PMid:29379455.

24.	 Helland W, Lundervold AJ, Heimann M, Posserud MB. Stable 
associations between behavioral problems and language impairments 
across childhood: the importance of pragmatic language problems. 
Res Dev Disabil. 2014;35(5):943-51. http://dx.doi.org/10.1016/j.
ridd.2014.02.016. PMid:24642228.

25.	 Whyte EM, Nelson KE. Trajectories of pragmatic and nonliteral language 
development in children with autism spectrum disorders. J Commun 
Disord. 2015;54:2-14. http://dx.doi.org/10.1016/j.jcomdis.2015.01.001. 
PMid:25638464.

26.	 Korrel H, Mueller KL, Silk T, Anderson V, Sciberras E. Research 
review: language problems in children with attention déficit 
hyperactivity disorder: a systematic meta-analytic review. J Child 
Psychol Psychiatry. 2017;58(6):640-54. http://dx.doi.org/10.1111/
jcpp.12688. PMid:28186338.

27.	 Vitaskova K, Sebkova L. The variable professional perception in 
assessment of pragmatic language level in autism spectrum disorders 
and related developmental difficulties. Procedia Soc Behav Sci. 
2017;237:1019-25. http://dx.doi.org/10.1016/j.sbspro.2017.02.145.

28.	 Ghahari S, Hassani H, Purmofrad M. Pragmatic competency and 
obsessive-compulsive disorder: a comparative assessment with normal 
controls. J Psycholinguist Res. 2017;46(4):863-75. http://dx.doi.
org/10.1007/s10936-016-9467-6. PMid:28013441.

29.	 Kover ST, Davidson MM, Sindberg HÁ, Weismer SE. Use of the ADOS 
for assessing spontaneous expressive language in young children with 
ASD: a comparison of sampling contexts. J Speech Lang Hear Res. 
2014;57(6):2221-33. http://dx.doi.org/10.1044/2014_JSLHR-L-13-0330. 
PMid:25093577.

30.	 Sasson NJ, Lam KS, Childress D, Parlier M, Daniels JL, Piven J. The 
broad autism phenotypoe questionnaire: prevalence and diagnostic 
classification. Autism Res. 2013;6(2):134-43. http://dx.doi.org/10.1002/
aur.1272. PMid:23427091.

https://doi.org/10.1590/2317-6431-2019-2176
https://doi.org/10.1590/2317-6431-2019-2176
https://doi.org/10.1590/2317-1782/20162015094
https://doi.org/10.1590/2317-1782/20162015094
https://doi.org/10.17851/1983-3652.9.1.77-93
https://doi.org/10.17851/1983-3652.9.1.77-93
https://doi.org/10.1016/j.ridd.2014.03.050
https://doi.org/10.1016/j.ridd.2014.03.050
https://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=24769431&dopt=Abstract
https://doi.org/10.3389/fpsyg.2017.02337
https://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=29379455&dopt=Abstract
https://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=29379455&dopt=Abstract
https://doi.org/10.1016/j.ridd.2014.02.016
https://doi.org/10.1016/j.ridd.2014.02.016
https://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=24642228&dopt=Abstract
https://doi.org/10.1016/j.jcomdis.2015.01.001
https://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=25638464&dopt=Abstract
https://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=25638464&dopt=Abstract
https://doi.org/10.1111/jcpp.12688
https://doi.org/10.1111/jcpp.12688
https://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=28186338&dopt=Abstract
https://doi.org/10.1016/j.sbspro.2017.02.145
https://doi.org/10.1007/s10936-016-9467-6
https://doi.org/10.1007/s10936-016-9467-6
https://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=28013441&dopt=Abstract
https://doi.org/10.1044/2014_JSLHR-L-13-0330
https://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=25093577&dopt=Abstract
https://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=25093577&dopt=Abstract
https://doi.org/10.1002/aur.1272
https://doi.org/10.1002/aur.1272
https://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=23427091&dopt=Abstract


Audiol Commun Res. 2021;26:e2378 7 | 8

Pragmatic assessment of children with ASD

Annex 1. ASSESSMENT PROTOCOL OF PRAGMATIC SKILLS OF CHILDREN WITH AUTISM SPECTRUM DISORDERS - PAHPEA

Fernandes, FDM, 2021
Child’s name:____________________________________________________________
Date of birth:___________________child’s age: - age between 2 and 12.
Date of filming:_____________
Therapist’s name:__________________________________________________________

QUESTIONNAIRE FOR THE THERAPIST

Respond based on your experience with the child in the last semester.
This child:

Always Frequently Sometimes Rarely Never
1 - Looks to the adult

2 - Interacts with the adult

3 - Mainly uses speech to communicate
4 - Mainly uses mostly non-verbal sounds to 
communicate
5 - Mainly uses gestures to communicate
6 - Makes himself/herself understood easily

7 - Answers simple questions (where is the cart?, 
what do you want?...)
8 - Answers complex questions (why did he do 
this? what did you do at school?...)
9 - Answers with single words or two-word phrases
10 - Answers with complete sentences with 
complex structures
11 - Interacts to ask for actions or objects
12 - Asks for information

13 - Makes adequate comments

14 - Uses single words and two-word phrases to 
communicate
15 - Uses complete sentences and complex 
structures to communicate
16 - Gives orders

17 - Expresses pleasure, fear, or discontent clearly
18 - Changes communicative shifts appropriately
19 - Plays make believe

20 - Makes it clear when you don’t want to do 
something properly
21 - Uses crying, tantrums or aggression when 
frustrated or to interrupt some activity
22 - Produces decontextualized or non-functional 
speech, sounds or gestures
23 - Initiates communication

24 - Tell stories or reports facts

25 - Comments on what is happening or might 
happen (it will fall..., one, two, one more...)
26 - Includes the adult in the game

27 - Plays isolated, in repetitive activities
28 - Is attentive and understands facial 
expressions and prosody
29 - Uses facial expressions and prosodic 
variations to express yourself
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Annex 2. ASSESSMENT PROTOCOL OF PRAGMATIC SKILLS OF CHILDREN WITH AUTISM SPECTRUM DISORDERS - PAHPEA

Fernandes, FDM, 2021
Child’s name:____________________________________________________________
Date of birth:___________________child’s age: - age between 2 and 12.
Date of filming:_____________
Therapist’s name:__________________________________________________________
Name of collaborator:________________________________________________________

QUESTIONNAIRE TO BE ANSWERED BY AN COLLABORATOR (NOT THE THERAPIST)

Answer based on what is observed in the recording.
This child:

Always Sometimes Never
1 - Looks to the adult

2 - Interacts with the adult

3 - Mainly uses speech to communicate
4 - Mainly uses mostly non-verbal sounds to communicate
5 - Mainly uses gestures to communicate
6 - Makes himself/herself understood easily

7 - Answers simple questions (where is the cart?, what do 
you want?...)
8 - Answers complex questions (why did he do this? what 
did you do at school?...)
9 - Answers with single words or two-word phrases
10 - Answers with complete sentences with complex 
structures
11 - Interacts to ask for actions or objects

11 - Asks for information

12 - Makes adequate comments

13 - Uses single words and two-word phrases to 
communicate
14 - Uses complete sentences and complex structures to 
communicate
15 - Gives orders

16 - Expresses pleasure, fear, or discontent clearly
17 - Changes communicative shifts appropriately
18 - Plays make believe

19 - Makes it clear when you don’t want to do something 
properly
20 - Uses crying, tantrums or aggression when frustrated 
or to interrupt some activity
21 - Produces decontextualized or non-functional speech, 
sounds or gestures
22 - Initiates communication

23 - Tell stories or reports facts

24 - Comments on what is happening or might happen (it 
will fall..., one, two, one more...)
25 - Includes the adult in the game

26 - Plays isolated, in repetitive activities
27 - Is attentive and understands facial expressions and 
prosody
28 - Uses facial expressions and prosodic variations to 
express yourself


