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DIFFERENT PERCEPTIONS BY BOYS AND GIRLS OF THE TEACHERS'’
LEADERSHIP STYLES
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ABSTRACT

The teacher-student interaction can affect child development, and teachers’ beliefs about the boys’ and girls’
behavior can influence their practices. This study aimed to analyze the boys’ and girls’ perception in the 5th grade of
elementary school about their teachers’ Leadership Styles. 98 children from a public school who responded to the
Teacher Leadership Styles Inventory participated. The results showed that girls perceived teachers as more demanding
(p<0.05) and responsive (p=0.06) than boys. A higher percentage of boys perceived the use of greater coercive control
by teachers. As for styles, there was a significant difference between girls and boys (p<0.05), highlighting the higher
percentage of boys who perceived their teachers as characteristics of negligent style. It was concluded that there
were different perceptions between boys and girls about teachers, which is something important to be considered in
intervention strategies in the school context.
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Distintas percepciones de nifios y nifias sobre los estilos de liderazgo
de profesoras

RESUMEN

La interaccidn profesor(a)-alumno(a) puede repercutir sobre el desarrollo infantil, siendo que creencias de profesores(as)
acerca del comportamiento de nifios y nifias pueden influenciar sus practicas. El estudio tuvo por objetivo analizar la
percepcion de nifios y nifias de 52 curso de la Ensefianza Fundamental sobre los Estilos de Liderazgo de sus profesoras.
Participaron 98 nifios de una escuela publica que respondieron al Inventario de Estilos de Liderazgo de Profesores. los
resultados apuntaron que nifias percibieron las profesoras como mas exigentes (p<0,05) y responsivas (p=0,06) de que
nifios. Mayor porcentaje de nifios percibid utilizacién de mds alto control coercitivo por parte de las profesoras. referente
a los estilos, hubo diferencia significativa entre nifias y nifios (p< 0,05), destacdndose el porcentaje mayor de nifios
que percibio sus profesoras como caracteristicas del estilo negligente. Se concluye que hubo distintas percepciones
entre nifios y nifas sobre profesoras, siendo algo importante a ser considerado en estrategias de intervencion en el
contexto escolar.

Palabras clave: caracteristicas del profesor; interaccion profesor-alumno; ensefianza bdsica

Diferentes percepgdes de meninos e meninas sobre os estilos de lideranga
de professoras

RESUMO

A interacdo professor(a)-aluno(a) pode repercutir sobre o desenvolvimento infantil, sendo que crengas de
professores(as) acerca do comportamento de meninos e meninas podem influenciar suas praticas. O estudo objetivou
analisar a percepgdo de meninos e meninas de 52 ano do Ensino Fundamental sobre os Estilos de Lideranga de suas
professoras. Participaram 98 criancas de uma escola publica que responderam ao Inventério de Estilos de Lideranca
de Professores. Os resultados mostraram que meninas perceberam as professoras como mais exigentes (p<0,05) e
responsivas (p=0,06) do que meninos. Maior porcentagem de meninos percebeu a utilizacdo de mais alto controle
coercitivo por parte das professoras. Quanto aos estilos, houve diferenca significativa entre meninas e meninos (p<
0,05), destacando-se a porcentagem maior de meninos que percebeu suas professoras como caracteristicas do estilo
negligente. Concluiu-se que houve diferentes percepgdes entre meninos e meninas sobre professoras, sendo algo
importante a ser considerado em estratégias de intervencdo no contexto escolar.

Palavras-chave: caracteristicas do professor; interagdo professor-aluno; ensino fundamental
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INTRODUCTION

Throughout childhood, the contexts in which a child
is inserted are fundamental for personal development.
Be it in the family or at school, the relations established
in these environments are conducive to the learning of
important behaviors when it comes to the development
of social behaviors, and the comprehension of values
and norms that regulate life in society, according to Del
Prette and Del Prette (2017).

The school environment is conducive to the
development of interpersonal relations because the
children learn, by means of the diverse relations
constituted in that environment, academic and social
behaviors (Dias, 2016). Besides that, according to
Batista and Weber (2015), the interactions in the school
environment, especially between teacher! and students,
might lead to both cognitive development as well as
the child’s general development. To Osti and Brenelli
(2013), the classroom establishes itself as a rich space
for the exchange of knowledge and affection between
teachers and students.

Some of the factors that influence learning and
the quality of the teacher-student relation refer to
the role played by the teacher and its characteristics.
In addition to academic knowledge, several other
features are highlighted by Martini and Del Prette
(2002) as part of the pedagogical practice, that is, the
beliefs, expectations, feelings, and skills possessed by
the teachers.

The effective pedagogical practice will depend on
the situations that occur in a classroom, based on the
interactions between the children and the teacher
(Novak & Pelaez, 2004). Therefore, the way the teacher
perceives the students can be either a facilitator or
an obstacle for a relationship and the creation of a
connection, affecting the children’s performance.
According to Osti and Brenelli (2013):

The teachers’ representation of the students
works not only as a filter, which guides teachers
into an interpretation of what the students do,
but also as a means to deal the learned content
and respond differently to progress and difficulties
(p. 56).

These authors state that children build perceptions
on themselves and might end up behaving according
to the teacher’s expectations, which are based on
individual values and beliefs. Numerous elements might
have influence on this system of expectations, including
a child’s gender.

" In the present article, the female version for the term
“teacher”, in Portuguese, “professora”, will be used because
most professionals in this area are women. However, when
other authors are mentioned, the term they have employed
will be used.

Society displays differences in race, class, and
gender. Thus, we are all under the influence of these
differences and they end up reverberating on the way
children are assessed in their education process.

Concerning gender, this concept leads to a
comprehension of the meaning of the complex
interactions present in our society. It is a central part of
the social relations and structures the perception and
organization of all social life (Scott, 1995).

Based on this concept, it is possible to identify
the naturalization of certain behaviors, attitudes, and
experiences considered inherent to the Physiology of
bodies and that are imposed by society and my culture.
From a very early age, children end up developing
behaviors based on expectations. Boys and girls are
educated differently in order to live up to distinct
expectations that are considered most suitable for
a given context, and social or historical period. Such
difference takes place in education as well, where boys
and girls are educated in different ways by means of
the modes of interaction between family members,
teachers, and these children.

If, on the one hand, it is possible to observe
the control of aggressiveness on girls, on the
other hand, boys go through a similar process
though in the opposite direction. Boys are not
allowed to express feelings of sweet affection,
or sensibility. The toys given to children loaded
with expectations, symbology, and intentions.
the expectations concerning the differences in
behavior expected for boys and girls, justified by
biological differences, end up leading to distinct
body experiences [...] (Vianna & Finco, 2009, p.
273).

These inequalities can also be observed in the
school environment; according to Barbosa, Campos
and Valentim (2011) for example, when teachers report
having a more affectionate relation with girls, and a more
conflict-ridden one with boys. In the study by Carvalho
(2009), it was possible to observe that features tend to
construct a more negative view on boys, especially the
ones from low-income families and Afro-descendants,
which leads them to the necessity of tutoring lessons
even though they have no learning problems. Such
prejudice is justified by the fact that these children have
difficulty in displaying behaviors considered essential
to the school environment. According to the author,
this is not a matter of learning. It is a matter of socially
expected behaviors that would be obsolete.

Rodrigues and Mazotti (2013) assessed the relation
between academic failure and the declared gender of
the students. In a survey with 10,338 children, it was
possible to verify that there was a statistically significant
association between gender and the rate of failure. Also,
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when the authors interviewed part of the group of the
teachers on what they considered good student to be,
they obtained in the answers diverse characteristics
seen as typically female: “[...] the girl is sweet, quiet,
obedient, never talks back, accomplishes all tasks, that
is something that she has learned at home ...; whereas
the boy is undisciplined, rebellious, impolite, restless,
and disrespectful to the teacher” (p. 55).

Regarding academic performance, in the study by
Osti and Brenelli (2013), 40 children were indicated by
their teachers, while 20 of them presented satisfactory
academic performance and 20 presented poor academic
performance. Results demonstrated that in the group
with satisfactory academic performance, 63% of the
participants were female, whereas in the group with
poor academic performance, 85% were male.

Koepke and Harkins (2008) investigating the gender
differences in the teacher-student relation based on the
teacher’s perspective and on the child’s perspective by
means of the Student—Teacher Relationship Scale, an
instrument developed by pianta (2001), and applied on
35 teachers and 698 children. According to the results,
the teachers perceived their relations with the boys as
being more distant and conflict-ridden, whereas with
the girls, the relation was perceived as being closer and
less troubled. From the students’ point of view, boys and
girls perceive their relationships with the teachers as
not as close as the way it was reported by the teachers
and, besides that, the boys classified their relation with
the teacher as troubled more often than the girls did.

Rudasill and Rimm-Kaufman (2009) also point at the
difference in perception by teachers of boys and girls.
Based on their studies, the authors point at the fact
that girls are more likely to keep closer relations while
students are more likely to keep troubled relations.
Mariano and Bolsoni-Silva (2016) verified in their study
that the teachers were less tactful and more punitive
with the male students and, also, the girls displayed
higher rates for social skills and fewer behavioral
problems. Xavier (2018), by analyzing the perceptions
of teachers concerning the students’ performance
in mathematics, noticed that the teachers perceived
differences in the performance of boys and girls. The
author reported that, at a first moment, but teachers
said that they did not notice any differences because
they were afraid of seeming prejudiced with that
statement. However, it was possible to perceive that
the form of classification took place by means of the
students’ behavior, while good behavior was associated
to good performance in mathematics.

Based on the aforementioned studies, it is possible
to observe that gender is a variable that can influence
the behavior of teachers. It is essential that we do not
naturalize differences instead of searching for means
to reflect and analyze in depth such matters in order to

understand how they can reverberate in the present
relations in the school context and in the students
learning. It is known that the role played by teachers is
fundamental and that their commitment to education is
related to their mediation of the children’s learning and
social relations. As a result, it is important to highlight
the fact that a negative environment in the classroom,
with coercion practices by the teachers might do
damage to diverse aspects of a child’s development,
according to Batista (2013).

Therefore, it is important to pay careful attention
to the Kind of relationship teachers cultivate with their
students, because when child notices that the teacher
does not have good expectations concerning their
potential performance, it is very likely that this child
Will take the blame for the lack of learning conditions.
Besides that, the relations established between teachers
and students are important for the whole educational
process, and the students’ interest in learning depends
on the quality of this interaction. According to Osti and
Martinelli (2014, p. 10): “The relations with knowledge
are influenced by learning experiences, which can either
benefit or hinder interest, creativity, motivation, and
other necessary factors for learning”.

In order to better understand the interaction
between teachers and students, researchers used the
theoretical model named Teachers’ Styles of Leadership,
described by Batista and Weber (2015, p. 28) as a “Set
of attitudes directed at the studio, which when in
combination, create an emotional environment where
behaviors are expressed, Moderating the effectiveness
of a particular practice and altering the receptiveness
of the child regarding the teaching-learning process.”

3 constructs make up this theoretical model:
demand, responsiveness, and coercive control. Demand
refers to the teachers’ capacity to supervision, monitor,
and control the student’s behavior in an attempt to
make them follow rules and respect limitations in
the classroom and in the school environment as well.
Responsiveness is connected to the teachers’ behavior
when it comes to expressing affection, demonstrating
interest and commitment with the general well-being
of the students, having good communication skills, and
making an effort to keep a happy, pleasant environment
in the classroom. Finally, coercive control refers to
behaviors that the teachers display that end up creating
a negative/adverse environment in the classroom, in
which the inadequate threats and punishments to the
children’s behavior are disconnected to pre-established
rules (Batista & Weber, 2015; Batista, 2013).

The behaviors analyzed within the theoretical
constructs for demand and responsiveness were crossed
and identified four styles of leadership: authoritarian,
permissive, negligent, and authority, while coercive
control is assessed separately. The authoritarian control
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can be characterized as the one that values order and
discipline in the classroom would the predominance of
demanding behaviors rather than responsive behaviors.
The permissive style is characterized by more responsive
behaviors rather than demanding ones. Most often,
rules are created but not followed. the negligent style
refers to a low frequency of both demanding behaviors
and responsiveness behaviors. At last, the authority
style displays a balance between responsiveness and
demand, and it is the style that yields the most benefits
for the students (Batista & Weber, 2015; Batista, 2013).

Based on the theoretical model presented, Batista
(2013) developed the Inventory of Teachers’ Leadership
Styles (IELP) in an attempt to identify the leadership
style of teachers of the 4th and 5th years of elementary
school. With the use of this instrument, it is possible to
get to know more about the style of each teacher and,
as a result, search for better ways to intervene in the
classroom context and in the children’s relations with
their teachers.

Studies in the Teachers’ Leadership Styles are still
relatively recent. It is important to emphasize the
necessity of more studies that assess such styles and
relate them with different variables that influence
the teacher-student relation and other situations of
the academic context. It is known that the classroom
behavior of teachers might influence the development
of children and can be either a protection or a risk
factor, depending on configuration (Batista & Weber,
2015). considering the importance of this relation
for the socioemotional and cognitive functioning of
children, it is necessary to propose investigations that
focus on a better comprehension of the aspects of the
teacher-student interaction, while searching for better
understanding of the gender differences that influence
such interaction. Thus, the present research intends to
contribute to this literature and foster new discussions
on the topic by means of an analysis help the perception
by boys and girls from the 5th year of elementary school
on the teachers’ leadership styles.

METHOD

Participants

The research was realized with 98 students from four
classes of the 5th year of elementary school at a public
school in the municipality in the countryside of Parana.
44.89% of the participants were girls and 55.1% were
boys. The age of the children ranged between 9 and 12
years while most of them were ten years old (70,4%).

Instrument

The inventory for teachers’ leadership styles — IELP
(Batista, 2013; Batista & Weber, 2015), complete
version, displays a total number of 56 items that
describe situations and behaviors related to the

teacher, and the children are supposed to report the
frequency at which such situations and behaviors
occur by choosing alternatives such as “never or almost
never”, “sometimes”, or “always or almost always”,
which characterizes it as a Likert scale of three points.
Out of the presented items, 21 refer to the scale for
responsiveness, the demand scale was made up of 16
items, and the coercive control scale was composed
by 19 items. The IELP filled out by each participant is
corrected in accordance with the value proposed for
each answer, that is, for “never almost never”, value 1
will be attributed. To “sometimes”, value 2. To “always
or almost always”, value 3. After that, researchers
added the values representing the answers by each
participant, and thus gross scores were obtained
along with the percentage referring to the skills for
responsiveness, demand, and coercive control. For
each scale, researchers check the normative table for
the obtained classification for the frequency at which
the educational practices by the teachers take place,

”

the categories are “low frequency”, “tendency to low
frequency”, “tendency to high frequency”, and “high
frequency”. After crossing the information concerning
the demand and responsiveness dimensions, it is
possible to establish the leadership styles corresponding
to each participant as authoritarian, permissive,
negligent, or authority. This article mentions only the
leadership styles and not the types according to the
frequency of such practices. Coercive control is analyzed

»

separately and can be classified as “low”, “tendency to
low”, “tendency to high”, or “high”, depending on the
frequency of the teachers’ behaviors, which were being

classified by means of the normative table.

Procedures

After approval by the research Ethics Committee
(approval protocol 90738518.7.0000.016), researchers
contacted the school in order to know whether they
were available to participate in the study. After all
participants became aware of the research, volunteered
to take part, and the students read and signed the free
informed consent term (TCLE), researchers started
collecting data. The application of the Inventory for
Teachers’ Leadership Styles (IELP) took place with four
classes of the fifth year of elementary school.

The IELP (Batista, 2013) on each one of the four
classes in a collective way at the time of class in the
classroom environment. The application was conducted
by the researcher and by a research assistant, who was
suitably trained to do it. Initially, researchers presented
the project, and explained the confidentiality of data and
the fact that participation was voluntary. Participants
signed the consent term and were required not to talk
to each other during the application of the instrument.
They were also instructed to raise their hands if they had
any questions. The teachers of each class did not stay in
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the classroom during the gathering of data. There were
explanations concerning the completion and the types
of answers provided to the IELP. Researchers read each
item out loud while the teachers provided answers or
had their questions answered during the application.
The application lasted an average of 30 minutes for
each class.

Data analysis

In order to analyze data, a correction of the
instrument was realized with the Batista and Weber
(2015) manual and researchers employed the Statis
software. In addition to the verification of data normality
and the use of Student’s T and Chi-squared Distribution
tests. Based from the obtained results, researchers
analyzed the average score in the responsiveness and
demand constructs. For coercive control, there was
analysis of the four types.

RESULTS

Initially, researchers verified the distribution
normality of the research data by means of an
observation of the: (a) The Kolmogorov-Smirnov test, in
which the P value must be greater than 0,05 in order to
indicate the normal distribution of data, while the value
obtained in this research was p>0,05 and (b) the analysis
of the histogram for an observation of the distribution
of the frequency of obtained scores, why are the bell
shape hence at normal distribution, which was the case
of the data of the present research as well. Therefore,
researchers chose to use the parametric inferential
statistical analysis in the comparison between groups,
while the student’s T test was used. Figure 1 presents
data referring to the perception by boys and girls
regarding the scales for responsiveness and demand.

In Figure 1, it is possible to observe that the score for
the demand dimension who is higher for girls than for

boys, and the researchers found a statistically significant
difference between these groups (t:-2,962, p<0,05). For
the responsiveness scale, researchers observed that the
average of scores who was also greater for girls than
for boys, and it was possible to detect a tendency the
statistically significant difference between these groups
(t:-1,857, p=0,06).

Figure 2 displays the distribution of the answers
among the types of coercive control perceived by boys
and girls.

In Figure 2, it is possible to observe that a greater
number of boys perceived the coercive control of type
3 (tendency to high frequency) and of type 4 (high
frequency) brain compared to girls for the same types
of coercive control. For types 1 (low frequency) and 2
(tendency to low frequency), more girls perceived the
coercive control. In the comparison of the average score
by girls and boys this scale, researchers did not find any
statistically significant differences.

Concerning the perception of the teachers’
leadership styles by the children, Figure 3 displayed
the four styles and the percentage of students who
received each one of them.

Based on the Chi-squared test result, researchers
observed that there is a statistically significant relation
(x2=9,53, gl=3, p<0,05) between the groups (boys
and girls) and the leadership styles adopted by the
teachers. Researchers found a higher frequency of boys
that perceived teachers as negligent. It is important
to emphasize that 74.1% of the boys perceived the
teachers as negligence when compared to 50% of the
girls. The second most perceived style by both groups
was the permissive one, in which 20.45% of the girls
and 18.51% of the boys perceived this style in their
teacher. Concerning the authority and authoritarian
style, the girls characterized their teachers with a higher

Figure 1. Difference in perception by boys and girls regarding the responsiveness and demand dimensions.
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Figure 2. Coercive control perceived by boys and girls.
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Figure 3. Teachers’ leadership styles perceived by boys and girls.
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frequency for behaviors referring to these two styles
than the boys did.

DISCUSSION

In general, the results of the present study
demonstrate that boys and girls perceived differently the
educational practices that make up the leadership styles
of their teachers. Subsequently, we raised the issue
of how much the perception of difference of gender
my teachers might influence the educational practices
that they use in the classroom, which consequently

reverberates on the perception by children of such
practices and leadership styles.

Gender, according to Scott (1995), consists of the
differences between men and women based on a cultural
and historical character, rather than merely biological. It
is a central component of the social relations and of the
construction of differences, “Gender, therefore, provides
a means to decode the meaning of understanding the
complex connections between the diverse forms of
human interaction” (p. 89).

School, because it is one of the most important
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environments in which children are inserted and where
they stay for a considerable length of time, might
contribute with its social character to the formation of
gender roles, since the gender relations are present in
the students’ socialization process. According to Ruis
and Perez (2017), during classroom practices, teachers
most often reinforce female and male stereotypes by
means of expectations and demands regarding behavior
patterns by each student, which is a reflection of the
way children are educated.

Based on the point of view that the gender
differences are taught and constructed within a process
- and it is also influenced by the interaction between
teachers and students - it is possible to reflect, from
a different point of view, on how all this reverberates
on the perceptions by boys and girls concerning the
educational practices used by their teachers. Osti and
Martinelli (2013) point to the fact that the teaching
learning process is influenced by the relations that are
established in the classroom context. This reflects on the
perceptions that the students will have on performance
and on teachers’ expectations, in a relation of mutual
influence: the way a student perceives their relationship
with teachers reverberates in their performance and
behavior in the classroom. Batista (2013) also highlights
the relation of reciprocal influence between the
behaviors of teachers and students.

Thus, the behaviors and characteristics of the
children also contribute to the teachers’ perception
and influence the way each teacher behaves for each
student, which reverberates on the way every relation
takes place.

A study realized by Bayraktar (2011) attempted
to assess the possible influences have gender on the
interactions between teacher and student based on
the observation of the relation of the students with
the teacher at the moment of correction of texts
produced by the students. Researchers analyzed the
number and function of the questions, the frequency of
conversations, compliments, speech and interruptions
made by the teacher curious it was verified that
the teacher presented different styles of correction
depending on the gender of the student, and for the
girls, the corrections took longer, were more focused,
provided more feedback, and the girls were more
active. In addition, it was possible to observe that, by
means of the scale for self- efficiency applied and on the
produced texts, but the girls were more confident and
competent than the boys regarding academic activities,
such as writing.

Other authors also studied this difference and
affirm that but teachers reported the boys as being
more undisciplined, aggressive, and disobedient (Silva,
Halpern, & Silva, 1999; Rudasill, 2011; Maia, Navarro,
& Maia, 2011). In the present study, researchers

concerning the teachers’ leadership styles, while 74% of
the boy’s sample perceived their teachers as negligent,
thatis, displaying low responsiveness and low demand,
while 50% of the girls shared the same perception. 76%
of the boys perceived coercive control as high or with
a tendency to high, while 59% of girls shared the same
perception. This type of relation, more distant and with a
high level of adversity, might lead to a troubled relation
between boys and their teachers, and have an impact
on their future relations. Rudasill (2011) found a similar
result by assessing, in a longitudinal study, the relations
between general and the quality of relation between
teacher and students in the first and third years, among
other variables. In this study, it was observed that boys
have a greater probability to have conflict with their
teachers in the first year than girls do, and likewise,
and the third year, teachers were more likely to assess
the relation with boys as being more troubled than
with girls’ period to the author, these data suggest that
there are interaction patterns being perpetuated along
the years.

We wish to emphasize the importance of paying
attention to the influence of coercive control on but
children’s development. Sidman (1989/2003) states that
the presence of coercive control reverberates negatively
on a child’s relation with school, leading this child to find
ways to escape or avoid situations of punishment, which
is something that does not contribute do the teaching of
behavior is more adequate to the school environment.
In addition, students very often get angry at school, and
that leads to cases of vandalism against the school, as
well as physical or verbal aggression against teachers,
according to accounts by Skinner (1968/1972).

Still concerning the results found in the present
study, it was possible to observe that girls perceived
their teachers as being more permissive, authority type,
authoritarian, and with lesser frequency of coercive
control than the boys did. In the demand dimension, the
score average for girls was higher than the one for boys
and researchers found statistically significant values.
In the responsiveness dimension, the values were also
greater for the group of girls and had a tendency to be
statistically significant. Therefore, it is possible to say
that there is better interaction between the teachers
and the girls than with the boys. Maia et al. (2011) point
out, in their study, that the teachers stated that there
were differences in the management of teaching, wild
girls were favorably seen as better, because they were
“more responsible and dedicated, which made them
more suitable for learning” (p. 36). This rather positive
perception by the teachers regarding the girls can be a
variable that leads to a more positive environment in the
interaction with the girls and might have an impact the
way the girls see that relation, as in the present study
in which the girls demonstrated a lesser perception of
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coercive control exercised by their teachers.

Likewise, a study realized in Spain by Menédez
(2010) verified that a great part of the teachers were
more interested in the girls how would they considered
to be more obedient and better behaved, whereas
the boys were seen as more agitated, careless, and
less focused The author also states that because they
display adequate behaviors and are regarded well in
the school environment, such characteristics of the
girls end up facilitating their relations in the classroom,
while contributing to the creation of a more positive
environment for learning and influencing a more
positive perception by girls concerning their teachers.

Gardinal and Marturano (2007), in a study realized
for child education, also observed that the teachers,
when assessing the performance and behaviors
of their students, considered the behavior of girls
more positively than the one by boys. The teachers
described the boys as more aggressive, disrespectful,
disobedient, and impulsive. In contrast, the girls were
more respectful, tolerant, and self-controlled in the
teachers view.

In another study (Maia et al., 2011), it was possible
to verify that, in the teachers’ discourse, many affirmed
that there were no differences between the genders
concerning the behaviors displayed in the classroom and
in the relation with the teacher. However, the authors
detected that, most often, gender ended up influencing
expectations and teachers’ practices with the students.
Thus, they emphasize the necessity to increase
the number of discussions on gender in the school
environment and of advertising scientific productions in
the area but aim at elaborating pedagogical resources
in order to prevent inequality in the treatment for boys
and girls.

Based on what has been exposed, it is possible
to observe that the data from the present study
are in accordance with data from literature when it
comes to the existence of difference in the teacher-
student interaction caused by gender. However, here
we have tried to assess the perception by boys and
girls on that relation. Many of the presented studies
have already assessed the perception by teachers
regarding differences in this interaction. Anyway, there
is consonance between the Bush studies regarding the
importance of considering the effect of the gender
variable, especially when it comes to proposing
strategies of intervention on the teacher student
interaction in the school environment.

FINAL CONSIDERATIONS
With the present study, it was possible to verify the
differences in the perceptions that boys and girls have
regarding the leadership styles of their teachers, while
the boys more often perceived practices connected to

the negligent style, that is, they noticed fewer practices
related to demand and responsiveness. Besides that,
the boys also detected a higher frequency of coercive
control.

As limitations to this research work, we can point
out that the sample of students who answered the
inventory was relatively small, and the application
of the instrument on a greater number of students
in order to get a wider assessment is advisable. For
future studies, we recommend that the inventory be
combined with other methods for data collection, such
as classroom observations, interviews with teachers on
their conceptions over boys and girls, and interviews
with the children themselves in order to produce a
greater abundance of data and information as the
foundation for this discussion. This will contribute to
a wider analysis by also considering the perception of
teachers on the relation with students, as well as in
order to analyze the influence of the teacher’s gender
on this relation.

The present study concludes that there are
differences in the perceptions by boys and girls on the
practices used in the classroom by the teachers, which
might have reverberations on the quality of established
interactions and on the children’s development.

REFERENCES

Barbosa, A. J. G.; Campos, R. A.; Valentim, T. A. (2011) A
diversidade em sala de aula e a relagdao professor-aluno.
Estudos de Psicologia, 28(4), 453-461.

Batista, A. P. (2013). Construgdo e andlise de pardmetros
psicométricos do inventdrio de estilos de lideranga de
professores (Tese de doutorado). Universidade Federal do
Paranad, Curitiba, PR.

Batista, A. P.; Weber, L. N. D. (2015). Professores e estilos de
lideranga: manual para identificd-los e modelo tedrico para
compreendé-los. Curitiba: Jurua.

Bayraktar, A. (2011). Possible effects of gender on teacher-
student interactions. Procedia Social and Behavioral
Sciences, 15, 2545-2548.

Carvalho, M. P. D. (2009). Género, raga e avaliagdo escolar: um
estudo com alfabetizadoras. Cadernos de Pesquisa, 39(138),
837-866.

Del Prette, Z. A. P.; Del Prette, A. (2017). Psicologia das
habilidades sociais na infdncia: teoria e prdtica (62 ed.).
Petrépolis: Vozes.

Dias, M. F. (2016). Estilo de liderang¢a de professores e
comportamento académico dos alunos (Dissertagdo de
mestrado). Universidade Federal do Parana, Curitiba, PR.

Gardinal, C. E.; Marturano, E. (2007). Meninos e meninas
na educagdo infantil: associagdo entre comportamento
e desempenho. Psicologia Em Estudo, 12(3), 541 - 551.

Koepke, M. F.; Harkins, D. A. (2008). Conflict in the Classroom:
Gender Differences in the Teacher— Child Relationship.

Psicologia Escolar e Educacional. 2021, v. 25 8



Early Education and Development, 19(6), 843—-864.

Maia, A. C.; Navarro, C.; Maia, A. F. (2011). RelagGes entre
género e escola no discurso de professoras do ensino
fundamental. Psicologia da Educagdo, 32, 25-46.

Mariano, M.; Bolsoni-Silva, A. T. (2016). Comparagdes entre
praticas educativas de professores, habilidades sociais
e problemas de comportamento de alunos. Estudos e
Pesquisas em Psicologia, 16(1), 140-160. Recuperado de
http://pepsic.bvsalud.org/scielo.php?script=sci_arttext&
pid=51808-42812016000100009

Martini, M. L.; Del Prette, Z. A. (2002). Atribuigdo de
causalidade para o sucesso e o fracasso escolar dos seus
alunos por professoras do ensino fundamental. Interagdo
em Psicologia, 6, 149-156.

Menéndez, M. C. R (2010). La construccién del género
en los primeros afios de escuela: una mirada desde la
perspectiva del profesorado. Revista Iberoamericana de
educacién. Recuperado de https://rieoei.org/historico/
deloslectores/902Rodriguez.pdf

Novak, G.; Peldez, M. (2004). Child and adolescent
development: a behavioral systems approach. Califérnia:
Sage Publications.

Osti, A.; Brenelli, R. P. (2013). Andlise comparativa das
relagdes entre ensino e aprendizagem por professores
e alunos. Psicologia Escolar e Educacional, 17(1), 55-63.

Osti, A.; Martinelli, S. C. (2014). Desempenho escolar:
andlise comparativa em fungdo do sexo e percepgdo dos
estudantes. Educagdo e Pesquisa, 40(1), 49-59.

Pianta, R. C. (2001). Student-Teacher Relationship Scale:
Professional Manual. Odessa, FL: Psychological Assessment
Resources, Inc.

Rodrigues, C. A. G.; Mazzotti, T. B. (2013). Representagdo
social de género no fracasso escolar de meninos. Revista

de Educagdo Publica, 22(48), 45-59.

Rudasill, K. M. (2011). Child temperament, teacher—child
interactions, and teacher—child relationships: A longitudinal
investigation from first to third grade. Early Childhood
Research Quarterly, 26, 147-156.

Rudasill, K. M.; Rimm-Kaufman, S. E. (2009). Teacher—child
relationship quality: The roles of child temperament and
teacher—child interactions. Early Childhood Research
Quarterly, 24, 107-120.

Ruis, F. F.; Perez, M. C. A. (2017). Ouvindo meninos: relagGes de
género na educacdo infantil. Revista Brasileira de Psicologia
e Educagédo, 19(2), 283 - 294. https://doi.org/10.30715/
rbpe.v19.n2.2017.10922

Scott, J. W. (1995). Género: uma categoria util de analise
histérica. Educacdo e Realidade 20(2), 71-99.

Skinner, B. F. (1972). Tecnologia do ensino (R. Azzi, Trad.). Sdo
Paulo: Ed. Herder, Ed. USP. (Trabalho original publicado
em 1968).

Sidman, M. (2003). Coerc¢do e suas implicagcées. Campinas:
Editora Livro Pleno. (Trabalho original publicado em 1989).

Silva, C. A. D. da; Halpern, F. B. e S. C; Silva, L. A. D. da.
(1999). Meninas bem-comportadas, boas alunas; meninos
inteligentes, indisciplinados. Cadernos de Pesquisa, 107,
207-225.

Vianna, C.; Finco, D. (2009). Meninas e meninos na Educacao
Infantil: uma questdo de género e poder. Cadernos Pagu,
(33), 265-283.

Xavier, F. P. (2018). O menino, com o minimo de interesse,
consegue; @ menina tem muito mais afazeres: percep¢éo
docente sobre o hiato de género no desempenho em
Matemdtica (Dissertagdo de mestrado). Universidade
Federal de Minas Gerais, Belo Horizonte, MG.

We wish to express our gratitude to the Araucaria Foundation for the scholarship granted for the realization of

this research of Scientific Initiation.

This paper was translated from Portuguese by Régis Lima.

Submitted: August 29, 2019
Approved: February 26, 2021

Psicologia Escolar e Educacional. 2021, v. 25 9



