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ABSTRACT

We propose a debate on the contributions of the Bakhtin Circle’s philosophy of
language in order to approach the concept of literacies at basic education schools. The
Circle’s theoretical project (which seeks to overcome the dualism between life and
theory by understanding experiences as events) allows us to assume the spheres of
human life as instantiations in which utterances — in which subjects assume a position, a
responsible attitude towards life — are produced. The phenomenon of literacy must be
understood as the assumption of an attitude before the world, going beyond new writing
and reading technologies. This perspective carries implications in regards to the
literacies approach. So, it is important to consider alterity relationships established
between students and teachers in the pedagogical practices and how the subjects and
their perspectives about what reading and writing contemporarily represent are altered.
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RESUMO

Neste artigo, propomos uma reflexdo sobre as contribuicdes da filosofia da linguagem
do Circulo de Bakhtin para a abordagem do conceito de letramentos na escola de
educacdo basica. O projeto tedrico do Circulo, que persegue a superacdo do dualismo
entre vida e teoria, buscando compreender o vivido como evento, permite pensar as
esferas da vida humana como instancias nas quais se produzem enunciados em que 0s
sujeitos assumem uma posi¢ao, uma atitude responsavel em relacdo a vida. O fenébmeno
do letramento deve ser compreendido, para além da posse de novas tecnologias do ler e
escrever, como a assungao pelos sujeitos de um posicionamento frente ao mundo. Essa
perspectiva traz implicacdes para a abordagem dos letramentos, necessitando
considerar, nas praticas pedagogicas, as relacdes de alteridade que se estabelecem
entre alunos e professores e como, nessas relacGes, alteram-se 0s sujeitos e suas
perspectivas sobre o que represente ler e escrever na contemporaneidade.
PALAVRAS-CHAVE: Linguagem; Interacdo; Responsividade; Letramento; Géneros do
discurso
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Introduction

The current paper results from researches developed by research groups under
our coordination and from reflections made within the scope of a subject taught in the
Graduate Program in Education. Therefore, we would first like to thank our
interlocutors, in both spheres of our academic achievements, for the contributions they
brought to the construction of the current text through the dialogue on the topics
approached here.

In our research and teaching activities, we have sought to understand the
practices of reading and writing by teachers, children and young people according to the
meanings that these individuals give to such practices. To do so, we take under
consideration their experiences and the way they address the world, responding to it.
This is because we believe in the need to address the school, as instantiation of literacy,
in its ideological, thus social and cultural dimensions.

In this attempt of understanding, we find, in the philosophy of language by
Mikhail Bakhtin and his Circle, elements that have based our approach on the school
practices of reading and writing, especially with respect to the relationships among the
subjects who experience such practices and their peculiar insertion in the social contexts
in which these practices are held. We sought to understand the phenomenon of
literacies' beyond the perspective of the reading and writing social uses, which has
predominated in school practices and also in teacher training, embracing the
commitments made by the individuals when engaging in these practices and the
consequences of such involvement in their subjectification processes. The dialogue with
elementary school teachers, participating in research and extension projects developed
by the university, and with students from Language and Pedagogy undergraduate
courses that get to the schools as trainees or scholarship holders for scientific initiation
and teaching initiation programs, has allowed us to scale the challenges faced by these
individuals in mediating reading and writing situations with children and young people

from different social classes. This dialogue instigates us to discuss the current

!According to Rojo (2009), multiple literacies comprise the most varied forms of using reading and
writing, involving local cultures and their agents, in relation to the valued, universal and institutional
literacies. The author also states that the texts, in contemporary times, involve reading images, music and
other semiosis, a fact that extends the notion of literacy. It is then necessary that the school also take into
account the multisemiotic literacies.
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approaches according to the concept of literacy, directly linking it to the idea of
progress and evolution, by mitigating such perspective from a foray into the Bakhtinian
philosophy of language.

To this end, we first present some notes on the philosophy of language according
to Mikhail Bakhtin and his Circle, and on how it allows addressing the topic of
literacies in a perspective of integration between life and culture.

Next, we offer some considerations about the relationships between language
and school, anchored in the view that reading and writing practices in the school context
are an integral part of the individuals’ lives. Therefore, they must be understood as a
kind of response that individuals give to their insertion in the world. Finally, we make a
few observations about the implications of this analytical perspective to the pedagogical

practices and to the research on language and education.

1 The Bakhtin Circle’s Philosophy of Language

The concept of speech genres presented by Bakhtin in his Speech genres & other
late essays has become the cornerstone of theories about the genres and, consequently,
about the literacies and their approaches in school practices. In the chapter entitled The
problem of speech genres of the abovementioned work, Bakhtin introduces his
definition of speech genres: “Each separate utterance is individual, of course, but each
sphere in which language is used develops its own relatively stable types of utterances.
These we may call speech genres” (1986, p.60; emphasis in original).? These relatively
stable types of oral or written utterances, which originate from the different fields of
language use, aim at achieving communicative goals which are typical of such fields.

In general, teaching practices that put into perspective the formation of
individuals able of moving with competence across different fields of written language
use — therefore, literate - have emphasized the analysis of the characteristics of these
relatively stable types of utterances - speech genres characteristics - at the expense of a
more consistent approach to the conditions of its production, i.e., the fields of language

use from which such utterances originate and the correlation of forces from which these

2 BAKHTIN, M. M. Speech Genres and Other Late Essays. Trans. by Vern W. McGee. Austin:
University of Texas Press, 1986.
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fields are constituted of. Thus, the work with the Portuguese language oriented to a
perspective of literacy and with focus on speech genres have often been restricted to a
study of the properties of different genres. Such perspective adds little to that which
prevailed in teaching practices focused on grammar rules since, such as those, it does
not put into perspective the vitality of the language and its speakers. We understand that
overcoming the reductionism of such approach requires reflecting on the philosophical
system in which the notion of speech genres is architected by Bakhtin, which allows
going beyond the linguistic content it entails and embracing its experiential dimension.

Reflecting further on the speech genres, the author says: “After all, language
enters life through concrete utterances (which manifest language); and life enters
language through concrete utterances as well” (BAKHTIN, 1986, p.63).2 It is clear,
therefore, that, according to Bakhtin, the utterance can only be understood, or
addressed, in reference to the context in which it is originated. The vitality and the
nature of the utterance as human production lies at the intersection between life and
language; therefore, it is socially and historically contextualized. Understanding such
interaction means understanding how, within the practices of language use, the
individual is constituted as such and, at the same time, (re) creates language, according
to his/her purpose and the position he/she occupies in the world as he/she experiences it.
Hence the impossibility of addressing literacies restricted to the knowledge of the
characteristics of genres and their communicative purposes as properties of the text,
since such approach deprives language of its character of event. It is necessary to enter
the field of language use in which the utterance and axiological frames are produced.
The individuals act in the world from such frames and respond to it from such
utterances. The most direct implication of this principle to school practices towards
language is that these practices should take under consideration the practitioner
individuals, their beliefs, expectations and experiences, otherwise language is presented
to them as something that is imposed or overrides these experiences. This is a recurring
theme in the philosophy of language developed by Bakhtin.

Faraco (2009) points out two major theoretical projects that permeate the

Bakhtin Circle’s production: the effort to overcome the “objectifications of the

3 See footnote 2.
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experienced historicity” (p.16),* moving towards an approach on human existence in its
concreteness regarding the establishment of a “prima philosophia;” and the construction
of a Marxist ideological creation theory, taking language as the central element of such
theory.

By analyzing the relationships between the world of theory - or abstraction, to
which Bakhtin also refers to as the cultural world - and the world of life, the author

states that:

An act of our activity, of our actual experiencing, is like a two-faced
Janus. It looks in two opposite directions: it looks at the objective
unity of a domain of culture and at the never-repeatable uniqueness of
actually lived and experienced life. But there is no unitary and unique
plane where both faces would mutually determine each other in
relation to a single unique unity. It is only the once-occurrent event of
Being in the process of actualization that can constitute this unique
unity; all that which is theoretical or aesthetic must be determined as a
constituent moment in the once-occurrent event of Being, although no
longer, of course, in theoretical or aesthetic terms (1993, p.2).°

According to the philosopher, it is in the once-occurring event of human
existence that one can seek to overcome the duality between theory and life. As a
singular, unique and unrepeatable event, human existence should be the starting point
for the construction of a philosophy able to overcome the dualisms resulting from the
separation between theory and life, between objectiveness and subjectiveness. It is with
the concreteness of his/her existence that the individual responds to the world, taking a
position before it.

A consequence of the recognition by the individual of his/her existence as a
unique and unrepeatable event is the fact that such “existing” cannot be indifferent.
“When the subject perceives him/herself as unique (within his/her own existence and
not as theoretical thought), he/she cannot stay indifferent to his/her uniqueness; he/she
is compelled to position him/herself, to respond to it [...]” (FARACO, 2009, p.21).% In
individual’s actions and thoughts, he/she takes a position before the world in which

4 Text in original: “objetificagdes da historicidade vivida”.

> BAKHTIN, M. M. Toward a Philosophy of the Act. With translation and notes by Vadim Lianpov.
Edited by M. Holquist. Austin: Univestiry of Texas Press, 1993.

® Text in original: “Ao se perceber unico (dentro de sua propria existéncia e Nd0 oMo juizo tedrico), esse
sujeito ndo pode ficar indiferente a esta sua unicidade; ele é compelido a se posicionar, a responder a ela

)
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his/her existence takes place as an act.” He/she responds to this world and, at the same
time, takes responsibilities with such responses. In speech acts that take place in the
school context, this response is present in many ways — in the type of text and work
with the text proposed by the teacher, in the individuals’ engagement or not in the
proposed activities, in the expectations by teachers regarding students’ performance,
and in the meanings that students give to the texts they read or write, among other
situations.

Teachers’ and students’ perspectives about such experiences may, however, be
quite different, because the world is not the same to all individuals. They perceive it and
make sense of it from different value systems that come from the different places they
occupy in this world. These differences in perspective are constitutive of the
individuals® acts, “including our utterances” (FARACO, 2009, p21.),® making us face
the alterity theme, which is also a central element in Bakhtin Circle’s reflections. Our
acts are oriented in relation to the acts of the others, and their underlying values are
defined from this contrast.

As partner of the “I,” the “other” is the one to whom I reply with my own acts,
including the language practices in which | am involved. In the different fields of
human activity, utterances are produced from the interactions among individuals, in
which values of conflicting orientations, which are often contradictory, encounter and
clash. The school, as one of those fields of human activity in which language is a central
element, is also a place for encounters and clashes of values and perspectives that guide
the individual’s actions. Thus, we can think that the experience by teachers, children
and young people with reading and writing in school, if on the one hand is characterized
by encounters, because “language arises from man's need to express himself, to
objectify himself” (BAKHTIN, 1986, p.67),° on the other hand, it is also an experience
of confrontations, disputes, conflicts between perspectives, many times divergent,
related to what reading and writing is and what being involved in such practices means

to the individuals. This difference in perspective does not result in the impossibility of

" According to Bakhtin, act means moving towards something, and it can refer, for example, to an act of
thinking. According to Ponzio (2010), “Postupok,”act, contains the root “stup” which means “step,” act as
a step, as an initiative, movement, risky action, position-taking (p.10)” [Text in orignal: “‘Postupok’, ato,
contém a raiz ‘stup’ que significa ‘passo’, ato como um passo, como iniciativa, movimento, acéo
arriscada, tomada de posigdo™].

8 Text in original: “inclusive de nossos enunciados”.

% See footnote 2.
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dialogue. On the contrary, it enhances the creation of the new, the unusual. It happens
because the principle of alterity implies an extraposition movement of the sight in which

The excess of my seeing in relation to another human being provides
the foundation for a certain sphere of my own exclusive self-activity,
i.e., all those inner and outer actions which only | can perform in
relation to the other, and which are completely inaccessible to the
other himself from his own place outside of me; all those actions, that
is, which render the other complete precisely in those respects in
which he cannot complete himself by himself (BAKHTIN, 1990,
p.24).1°

It follows from this perspective that the school, which is time-space for
language-mediated encounters of individuals, can consist of a time-space for the
reconnection between theory and life, between objectivity and subjectivity. The next
section brings some elements that allow us to reflect on this possibility in the light of

the concept of literacy.

2 Language, School and Life

According to Volosinov (1973),}' language is a complex interaction
phenomenon which carries the speaker’s ideology. Thus, we cannot reduce it to
pedagogical practices, to a system, since it has no objective existence. In this sense, we
return to the idea that language exists because people produce it. By extension, we
understand that language and life, as we have said, are inseparable.

What consequences do such statements bring to school? To answer this question,
we go back to some widely discussed concepts, which are always required for a careful
reflection on pedagogical processes: literacy and its relationship with school.

Literacy can be defined as a “set of social practices that use writing, as symbolic
system and as technology, in specific contexts for specific purposes” (SCRIBNER,;
COLE, 1981 cited by KLEIMAN, 1995, p.19).12 In our contemporary urban societies, in

10 BAKHTIN, M. M. Art and answerability: Early Philosophical Essays. Austin: University of Texas
Press, 1990.

11 yVOLOSINOV, V. N. Marxism and the Philosophy of Language. Trad. Ladislav Matejka e I. R. Titunik.
New York and London: Seminar Press, 1973.

12 Text in original: “conjunto de praticas sociais que usam a escrita, enquanto sistema simbodlico e
enquanto tecnologia, em contextos especificos, para objetivos especificos”.

162 Bakhtiniana, S8o Paulo, 9 (2): 156-170, July/Dec. 2014.



which we are focused on writing within professional, cultural, scientific and artistic
spheres, this concept has had great repercussion, especially for school, which has been
characterized over the years as the main responsible for providing this technology to
individuals.

Writing has great importance in modern societies, especially because it excludes
those who do not master it. Hence, Soares states that

socially and culturally, the literate individual is no longer the same
person he/she was when illiterate, he/she begins to live in another
social and cultural condition - it is not exactly about changing level or
social and cultural class, but changing his/her social place, his/her way
of living in society, his/her insertion in the culture — his/her
relationship with others, with the context and with cultural assets
becomes different. (1998, p.37) 13

The access to knowledge and the material and cultural assets of different
discursive instances such as the legal, cultural, scientific, journalistic and literary ones,
for example, happens through the mastery of reading and writing and their use. The
literate person is able to consume and live with these assets. In contrast, the illiterate or
functionally illiterate individual, regardless his/her education, stays on the sidelines of
those instances, being isolated from knowledge, policy decisions, culture and from an
effective social participation. Thus, it consolidates the status of dominant groups who
hold power over the dominated ones, who do not master writing and its social uses,
obviously not excluding the socioeconomic factors from such relationship.

With regards to the relation between alfabetismo'* and literacy, it is worth

considering that although they have been used as synonyms by some authors,

13 Text in original: “socialmente € culturalmente, a pessoa letrada ja ndo é a mesma que era quando
analfabeta ou iletrada, ela passa a ter uma outra condicdo social e cultural — ndo se trata propriamente de
mudar de nivel ou classe social, cultural, mas de mudar seu lugar social, seu modo de viver, na sociedade,
sua inser¢do na cultura — sua relagdo com os outros, com 0 contexto, com o0s bens culturais torna-se
diferente”.

14 As for this term, we chose to keep the distinction between alfabetismo and literacy, considering that the
first refers to the “set of competences and skills or abilities involved in the individuals' acts of reading or
writing (...) and that can, as seen, be measured and defined by different development levels of reading and
writing, as in the case of INAF and national exams”(ROJO, 2009, p.97) [Text in original: “conjunto de
competéncias e habilidades ou capacidades envolvidas nos atos de leitura ou de escrita dos individuos (...)
e que pode, como vimos, ser medido e definido por niveis de desenvolvimento de leitura e de escrita,
como fazem o INAF e os exames nacionais”]. Regarding INAF - National Indicator of Functional
Alfabetismo - and its consequences, we suggest reading Ribeiro (2003), which also discusses (12 p.) such
terminological issue.
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alfabetismo has an individual focus, which is rather dictated by the
valued school competences and skills (cognitive and linguistic ones)
of reading and writing (school and academic literacy), under a
psychological perspective. Literacy embraces language social
practices that involve writing in one way or another, whether they are
valued or not valued, local or global, covering different contexts
(family, church, work, media, school, etc) in a sociological,
anthropological and socio-cultural perspective (ROJO, 2009, p.98)*°

To corroborate our adoption to this perspective of literacy in a social approach,
we resort to Street (1984) when he proposes not literacy, in the singular, but “literacies,”
considering that there is a multiplicity of literacies, which refer to the varied cultural
practices in different fields, and not only to writing itself, including, in such practices,
power relations. The author states that it is necessary to talk about “literacy practices,”
since there are several ways to signify and represent reading and writing within society,
in different social contexts.

In this sense, the author proposed the division of literacy into two models: the
autonomous and the ideological one. The autonomous model characterized literacy in
“technical terms, treating it as independent of social context, an autonomous variable
whose consequences to society and cognition derive from its intrinsic nature”
(STREET, 1993 apud ROJO, 2009, p.99).1" In other words, all the school needed to do
was to develop the reading and writing of its students so that they gradually enhance
their skills, which would lead them to high and different stages of literacy, making them
able to act in different social contexts of language use. On the other hand, the
ideological model of literacy recognizes literacy practices related to social structures
and the variety of cultural practices aggregated to reading and writing, i.e., the uses of
writing are always associated with a cultural universe, ideology and power relations. It
is clear then, that the role of writing, the individuals associated with it as well as its

context of use are of paramount importance so that literacy practices have repercussions

15 Text in original: “alfabetismo tem um foco individual, bastante ditado pelas capacidades e
competéncias (cognitivas e linguisticas) escolares e valorizadas de leitura e escrita (letramento escolares e
académicos), numa perspectiva psicolégica, enquanto letramento busca recobrir 0s usos e praticas sociais
de linguagem que envolvem a escrita de uma ou de outra maneira, sejam eles valorizados ou néo
valorizados, locais ou globais, recobrindo contextos diversos (familia, igreja, trabalho, midias, escola etc.)
numa perspectiva sociologica, antropologica e sociocultural”.

18 1t is not our purpose to talk about “literacy events” and “literacy practices” in the current study (cf.
HEATH, 2001).

17 Text in original: “termos técnicos, tratando-0 como independente do contexto social, uma variavel
auténoma cujas consequéncias para a sociedade e a cognigdo sdo derivadas de sua natureza intrinseca”.
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in the lives of the individuals/students. Treating writing as a matter of individual skill
means adopting a simplistic and reductionist theoretical attitude for teaching: it means
separating subject, language and life.

However, the school usually obliterates the individual’s language, because it is
centered, most of the time, on autonomous literacy: the varieties of students are not
taken under consideration, and proposals of reading and writing are little related to the
students' lives (GERALDI, 1984). Such proposals are not restricted only to the
Portuguese Language school subject, but they involve all subjects using language in
order to implement the learning process. According to Kleiman (2007), in school,
reading and writing are thought as a set of abilities, as if the students, over the years,
were progressively and cumulatively acquiring them until they reached an “ideal.”
However, the author shows that studies on literacy emphasize the perspective that
reading and writing are discursive practices, with “multiple functions and inseparable
from the contexts in which they are developed” (KLEIMAN, 2007, p.4).18

For us to be consistent, then, with a school that puts the individual as central
element in the learning process, we need to think literacy in its multiple facets, in its
social and cultural perspective. Therefore, we resorted to Bakhtin's perspective so that
the current school can conceive of language as interaction, which would mean a change
of attitude since we think that its active interlocutors, in a joint construction of
meanings, situated in a particular discursive context, are still a challenge to the current
teaching.

As a proposal to this challenge, we understand that literacy practices that involve
reading, writing and orality in the school everyday actions require motivation: it is not
possible to think school language practices without taking into account the individuals,
the interlocutors. It would be interesting, therefore, to bring the dialogue situations of
everyday life into the classroom, always basing it on the Bakhtinian propositions that
language is not produced by a single individual. Doing so means questioning how the
lives of children and young people, especially those from the lower classes, are taken
into consideration when we propose to insert them in new literacy practices. From this
central questioning, we can propose other questions: what are the meanings they

produce for the experience of reading and writing and how do they respond to them? Do

18 Text in original: “multiplas fungdes e inseparaveis dos contextos em que se desenvolvem”.
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these activities engage and interest them? What kind of involvement and commitment
do these children and young people create with these experiences and what does it say?
By being in contact with the living language, with significant practices for the
appropriation of its forms, the individual certainly learns his/her language and develops
him/herself in it.

Therefore, we resort to a theoretician that, back in 1991, made striking proposals
for writing: Geraldi argued that the school should carry out “projects to produce texts
addressed to real or possible interlocutors” (1991, p.162).1° Such proposal, which relates
to Bakhtin's philosophical perspective of language, brings up the language, its social
use, the individuals who interact with it and the ways through which it becomes
concrete: the speech genres.

In the 80s and 90s, studies on the consequences of using speech genres in school
were still at the beginning. In current days, we understand that literacy practices, in the
term’s broad and social sense, involve speech genres that are linguistic forms
recognized by the individuals in its different social uses and, therefore, make it possible
to communicate. We know that language, subject and society permeate Bakhtin’s
philosophy: the genres, as mentioned in the current text, are the “relatively stable” types
of utterance (1986, p.60)2° because they are historically constructed, produced and
(re)used by members of the different communication fields related to the spheres of
human activities, i.e., they are a collective construction.

The genres are, therefore, a way to put the individual’s voice in the center of the
learning process: seeking, in life, the everyday practices of language production, which
are common to the social individuals, and bringing those practices to school may renew
the necessary motivation to language learning. It is necessary, as previously mentioned,
that students, in school, read and produce texts, thus constructing meaning. We even
believe that such proposals were already widely discussed and debated. However, they
are always brought back to the classrooms and academic spheres because we still see
practices of reading and writing, which are uninteresting and ineffective to teaching,
perpetuating themselves.

In this context, Angela Kleiman (2000, 2007) brought an extremely relevant
reflection on the relationship between literacy and school. The author focused on the

19 Text in original: “projetos de produgio de textos com destinagdo a interlocutores reais ou possiveis”.
20 See footnote 2.
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native language teaching, but we understand that her proposal is highly linked to the
different science learning processes, which use reading, writing and orality practices in
the construction of knowledge.

The establishment of “literacy projects”?! (KLEIMAN, 2007) would be ways to
find places to experience several literate social practices in order to assume literacies as
the school work structuring objective within all cycles. A literacy project, according to

the author, is

a set of activities originated from a real interest in the students’ lives
and whose accomplishment involves writing, that is, the reading of
texts that, in fact, circulate in society and the production of texts that
will actually be read in a collective work of students and teachers,
each according to each one’s ability. The literacy project is a social
practice in which writing is used to achieve some other purpose,
which goes beyond the mere learning of writing (learning the formal
aspects only), turning circular objectives such as “writing in order to
learn how to write” and “reading in order to learn how to read” into
reading and writing in order to understand and learn what is relevant
to the development and accomplishment of the project (KLEIMAN,
2000, p.238).%

Considering the perspective advocated throughout the current paper, according
to which school, language and life cannot be dissociated, we understand literacy
projects as profitable situations linked to the socio-cultural and economic environment
of the students. Such situations provide an authentic character to reading, writing and
orality activities with a language practice proposal based on a set of texts ranging from
the genres, which are typical of the student’s everyday life, to the most requested genres
in order to live in society with a citizen attitude. Permeating the social and dynamic
character of the individuals’ constitution through language and agreeing with the idea
that “there can be no such thing as an abstract addressee” (VOLOSINOV, 1973, p.85),%

2L Kleiman, Caniceros and Tinoco (2013) explain that the school projects foundations are found in Dewey
(1947); Hernandez (1998a) also presents a curriculum proposal in projects.

22 Text in original: “um conjunto de atividades que se origina de um interesse real na vida dos alunos e
cuja realizacdo envolve o uso da escrita, isto é, a leitura de textos que, de fato, circulam na sociedade e a
producéo de textos que serdo lidos, em um trabalho coletivo de alunos e professor, cada um segundo sua
capacidade. O projeto de letramento é uma pratica social em que a escrita é utilizada para atingir algum
outro fim, que vai além da mera aprendizagem da escrita (a aprendizagem dos aspectos formais apenas),
transformando objetivos circulares como “escrever para aprender a escrever” e “ler para aprender a ler”
em ler e escrever para compreender e aprender aquilo que for relevante para o desenvolvimento e a
realizagdo do projeto”.

23 See footnote 11.
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if we do not take into account the speech situations, to whom will the students and
teachers say what they want and need to say?

Towards this proposal, Guimardes and Kersch present a set of texts resulting
from a long research process in which “didactic projects of genres (PDG - projetos
didaticos de géneros)” were built (2012, p.23). Those projects were a proposal for
working with reading and textual production from the choice of a topic of interest to
students, related to a social practice in a given period of time. The PDG “represents a
co-construction of knowledge for a social practice that can be inserted in meaningful
situations for learners and their teachers” (GUIMARAES and KERSCH, 2012, p.36).2*
The authors emphasize that the activities should always be linked to a conception of
language as interaction, with a specific purpose. The results show a less artificial
practice in school that, in our view, is justified by the meaning given to the reading and
writing activities, in which the individual can say something to someone with a certain
purpose. Reading and writing gain meaning.

It is worth emphasizing that, once again, there is a growing concern with the
inclusion of legitimate activities that increasingly intertwine language and subject. We
reaffirm that, taken as something more than mere communication, language is
constitutive of the individual - which is social — and, therefore, it is intrinsically related
to the perspective of literacy in its broad sense, with social and political bias.

In order to have a school that enables subjects to become proficient readers and
writers, it is necessary to create new forms of systematizing knowledge, with effective
circulation of culture and science, in a way that language can be used in relevant
contexts for the students’ universe: this is not a proposal for a student to learn to read
and write in order to adapt him/herself to society, but to understand language and deal

with adverse situations in a more conscious way.

Final Remarks

Throughout the current paper, we sought to make a reflection on the relationship
between Bakhtin’s perspective of interaction through language and the possible

consequences of taking it as a concept for the practices of reading and writing in school.

24 Text in original: “representa uma coconstrucio de conhecimento para uma pratica social que possa se
inscrever em situac@es significativas para os aprendizes e para seus docentes”.
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The considerations suggest, in fact, the need to think of the subject’s knowledge
and experience as central to the discursive production process in school, aiming at
making school professionals recognize the important role they play in society. The need
of the individual/student to recognize him/herself in the school language is pressing.
When it does not happen, we accept a school that favors the student’s passive attitude,
does not build knowledge collectively and does not participate, responsively, in
everyday actions. As a result, the students are not given means to confidently and freely
move into the social interaction process.

The perspective adopted in the current study shows, as we see, that the essence
of the relationship between language - as a discourse produced by a person within a
context - and literacy bring consequences to the redefinition of reading and writing in
the classroom. Showing and experiencing ways to interact with the world in various
discursive situations, by producing and understanding utterances, must be one of our
goals. Favoring a procedural work with language, rather than a normative teaching, is

therefore our task.
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