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ABSTRACT

School is the main environment for the formal promotion of literacy and it is the first step to the world of reading. 
However, with the occurrence of the COVID-19 pandemic, pedagogical activities had to be suspended or adapted 
to the remote model, causing harm to all students, and notably to those who already had school difficulties, 
especially those related to reading. Proficiency and the habit of reading are important conditions for academic 
development. Studies have shown that the application of strategies in the family context and the use of digital 
platforms, with the purpose of sharing readings, are practices that promote the reading habit. Therefore, the 
present study aimed to report the experiences of applying an online procedure to encourage reading in children 
with school difficulties and their respective guardians (six dyads), using a specific digital platform for sharing 
readings. The results obtained include a behavioral change in the children towards solid reading habits, a change 
in mothers’ daily attitudes in the family environment towards encouraging reading, and mothers’ encouraging 
behaviors when sharing their children’s reading. The experiences reported were promising and, to further 
consolidate the findings, new studies are suggested with a sample size that allows statistical analyses, longitudinal 
studies and also with a possible face-to-face or hybrid application of the procedure.

RESUMO

A escola é o principal ambiente para a promoção formal da alfabetização e do letramento, os quais são 
portas para o mundo da leitura. Porém, com a ocorrência da pandemia do COVID-19, as atividades 
pedagógicas tiveram que ser suspensas ou adaptadas ao modelo remoto, acarretando prejuízos a todos os 
alunos, e principalmente àqueles que já apresentavam dificuldades escolares, especialmente as relacionadas 
à leitura. Sabe-se que a proficiência e o hábito de leitura são condições importantes para o desenvolvimento 
acadêmico geral. Estudos têm demonstrado que a aplicação de estratégias no contexto familiar e a utilização 
de plataformas digitais, com a finalidade de compartilhamento de leituras, são práticas favorecedoras do 
hábito leitor. Dessa forma, o presente estudo objetivou relatar as experiências da aplicação online de um 
procedimento de incentivo à leitura, em crianças com dificuldades escolares e seus respectivos responsáveis 
(seis díades), com a utilização de uma plataforma digital específica para compartilhamentos de leituras. 
Dentre os resultados obtidos estão: a mudança de comportamentos das crianças envolvidas para maior 
propensão a hábitos leitores, a mudança de atitudes diárias das mães no ambiente familiar para o incentivo 
à leitura, e a presença de comportamentos incentivadores por parte das mães, frente ao compartilhamento 
de leituras de seus filhos. As experiências relatadas mostraram-se promissoras e para maior consolidação 
dos achados, sugerem-se novos estudos com número amostral que permita análises estatísticas, estudos 
longitudinais e também com uma possível aplicação presencial ou híbrida do procedimento.
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INTRODUCTION

Literacy and initial reading instruction are formally developed 
in a school environment, which is designed and prepared for 
this, especially with regard to the initial grades. Therefore, the 
suspension or adaptation of face-to-face classes to the remote 
model, due to the COVID-19 pandemic, caused losses for all 
students, being even more pronounced for those who already 
had school difficulties(1).

Still as a consequence of the health crisis, in-person 
services of several health services considered non-essential 
were interrupted. Users who carried out their rehabilitation 
in speech therapy outpatient clinics were temporarily no 
longer assisted due to the need for social distancing(2). Among 
them, children and adolescents with school difficulties and 
Learning Disorders.

One of the measures to reverse this situation and encourage 
the expansion of repertoires would be to promote the reading 
habit. A study carried out in 2017(3) demonstrated the 
importance of the family in this process. Parents who valued 
and committed to promoting reading skills, motivation and 
habits applied favorable strategies for reader development(3). 
These strategies included explicit communication about 
the value of reading, active listening and questioning, the 
creation of an environment favorable to the habit of reading, 
the promotion of reader independence and the inclusion of 
reading practices in the routine(3).

Another study carried out in Pakistan in 2018(4), also brought 
strategies to encourage reading in the family environment: 
exposure to books, trips to libraries, developing school subjects 
at home, reserving moments to practice reading, creating a 
reading spot, reading aloud and sharing readings(4).

In general, reading is a solitary act and sharing content 
read does not always occur. Adding possibilities to socialize 
thoughts and reflections arising from this activity to the 
reading activity can increase the chance that there will be 
motivation to carry out new readings and that the content 
will be remembered in a meaningful way. The literature on 
the benefits of shared reading is vast and covers the topic 
from different points of view, with scientific evidence of its 
benefits for the development of important skills to establish 
and maintain the reading habit, such as promoting reading 
comprehension, memory, attention and motivation for the 
reading activity(5-7).

With technological and new digital platforms progress, 
the possibilities for sharing stories read are not restricted to 
informal conversations or reading circles, there are also online 
book clubs(8), thematic social networks and literary blogs(9).

A study carried out in 2018(8) analyzed discussions 
about readings that took place outside school facilities, 
among teenagers aged 13 to 18, in an online book club. The 
results showed that engagement with the digital platform 
was positive, as students were involved in the discussions. 
Furthermore, the tool showed strong potential to become a 
pedagogical strategy to promote reading and a promising 
ally for initial reading instruction. This was evidenced by 
the possibility of self-selection of literature by students, 

an important variable that guaranteed involvement in discussions 
and non-simultaneous interactions, made possible by the 
platform, which allowed participants more time to read and 
respond to interactions(8).

Therefore, the present study aimed to report the experiences 
of the online application of a procedure to encourage reading in 
children with school difficulties and their respective guardians.

CASE STUDY

Seven patients from a school clinic, aged between six 
and fourteen years old (Group of patients) and their fathers, 
mothers and/or guardians were invited to participate. The study 
was approved by the Human Research Ethics Committee, 
C.A.A.E. 30007620.8.0000.5417. The volunteers signed the 
Free and Informed Consent Form (guardians) and the Assent 
Form (Patients).

The inclusion criteria for participating in the Group of 
Patients were having access to a mobile device and good quality 
broadband internet, in addition to having an adult guardian 
available to attend the virtual meetings. The inclusion criterion 
for participating in the Group of Adults was being responsible 
for one of the participants in the Group of Patients.

Six patients (P1, P2, P3, P4, P5 and P6) and their 
respective mothers agreed to participate in the study. However, 
as P5 and P6 were siblings, the sample of mothers consisted 
of five participants (M1, M2, M3, M4 and M5). Participant 
information (Patients and Mothers) are shown in Table 1.

P1, P2, P5 and P6 had previously been diagnosed with 
Specific Learning Disorder and P3 was diagnosed with 
Attention-Deficit/Hyperactivity Disorder. The diagnoses were 
made by a specialized team from the school clinic and they 
had 18 to 24 months of speech therapy intervention.

P4 was referred to the teaching clinic for preventive 
intervention. Due to the pandemic, the child, of Chinese 
descent and whose first language (L1) is Mandarin, spent seven 
months deprived of the Portuguese language (L2) with losses 
in pragmatics, syntax, semantics, phonology and vocabulary 
in L2. If the intervention were not carried out, the child would 
not be able to advance in school in 2021 to the first year of 
elementary school, as they attend a Brazilian school in which 
L2 is their only option.

The intervention procedure with the Group of Patients 
and the Group of Mothers occurred concomitantly, and some 
activities occurred together. All stages took place remotely, 
using a specific free digital platform to encourage the sharing 
of readings asynchronously (clube-da-leitura.web.app) and the 
Google Meet platform for synchronous meetings.

Stages carried out with the Group of Patients and with the 
Group of Mothers:

Stage 1: Patients were asked to answer the “Reading Profile 
Questionnaire”(10) (shown in Table 1) and the “Reading Behavior 
Scale” (shown in Table 2), which was prepared by the researchers 
and covers questions on social behaviors based on notes found 
in the literature(4,5) about promoting reading habits.

Then, patients chose a virtual book from the titles available 
on free websites(11-14).
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The book was read, in the case of literate children, or narrated, 
in the case of non-literate children, to the mother. The session 
was recorded and analyzed by researchers who filled out the 
“Check-list – Parents’ behaviors regarding their child’s reading 
report”. This instrument consists of the following questions: 
“Question 1 – Does the family member make eye contact with 

the child?”, “Question 2 – Does the family member ask pertinent 
questions?”, “Question 3 – Does the family member encourage 
the child’s response?”, “Question 4 – Does the family member 
smile at the child?”, “Question 5 – Does the family member 
nod?”, “Question 6 – Does the family member present other 
behaviors in response to the report?”.

Table 1. Patient profile*
Profile Patient 1 (P1) Patient 2 (P2) Patient 3 (P3) Patient 4 (P4) Patient 5 (P5) Patient 6 (P6)

Age/Grade 12/ 6th 12/ 6th 13/ 6th 6/ Preschool 12/ 7th 10/ 5th

Gender Male Male Male Male Male Male

Type of School Public Private Private Private Public Public

Literacy Non-literate Literate Literate Non-literate Literate Literate

Diagnosis in Reading 
and Writing

Specific Learning 
Disorder

Specific Learning 
Disorder

Attention 
Deficit/Hyperactivity 

Disorder

--- Specific Learning 
Disorder

Specific Learning 
Disorder

Time of intervention 2 years 1 year and 6 months 2 years 3 years 1 year and 6 months 2 years

Do you like to read? More or less More or less Nothing Not so much Not so much More or less

What do you read 
for?

Leisure Information Leisure Leisure Information School

Do you ask to buy 
books?

Never Sometimes Never Sometimes Never Never

Do you read 
materials other than 

what the school 
requests?

No Yes No Yes Yes Sometimes

Are you used to 
reading outside of 

school?

Not regularly Not regularly Never Every day Never Not regularly

What do you feel 
When you read?

That it’s tiring/boring That it’s 
fun/interesting

That it’s tiring/boring That it’s 
fun/interesting

That it’s tiring/boring That it’s 
fun/interesting

Guardian Mother (M1) Mother (M2) Mother (M3) Mother (M4) Mother (M5) Mother (M5)

Mother’s age 44 years old 33 years old 63 years old 36 years old 37 years old -

Mother’s Education Elementary - 
unfinished

High school - 
finished

Elementary - finished High school - 
finished

High school - 
finished

-

Mother’s profession Assistant/ cleaning Manicure Administrative Housewife Self-employed -

*The reader profile questions were taken from the work of Zorzi et al.(10)

Table 2. Responses obtained on the Reading Behavior Scale

Patient
Moment of 
application

Reading Behavior Scale

Question 1 Question 2 Question 3 Question 4 Question 5

What are the 
chances of you 

asking for a book as 
a birthday, Christmas 

or Children’s Day 
gift?

When you’re out 
for a walk with your 
parents or a family 
member, what’s the 

chance that you’ll ask 
to go into a bookstore 

or library to look at 
some books?

After reading a book, 
magazine, comic 
book or text, what 
are the chances 

of you telling your 
parents about what 

you read?

After reading a book, 
magazine, comic 
book or text, what 
are the chances 

of you telling your 
friends about what 

you read?

In the in-person 
classroom, if your 
teacher asks “Who 

would like to read to 
the class?”, what are 
the chances of you 
raising your hand 

and reading?

P1 Pre 3 4 2 1 2

P1 Pos 3 2 3 2 1

P2 Pre 2 3 4 4 2

P2 Pos 3 5 5 4 2

P3 Pre 1 1 2 5 5

P3 Pos 2 2 4 5 5

P4 Pre 4 4 4 2 3

P4 Pos 3 3 4 2 3

P5 Pre 2 2 2 1 1

P5 Pos 3 2 2 2 2

P6 Pre 3 1 1 1 3

P6 Pos 2 1 1 2 3

Caption: The moment of application of the Scale was before and after the reading incentive procedure. The standardization of scale responses was: 1 - “None”, 
2 - “Little”, 3 - “Maybe there is a chance”, 4 - “Big” and 5 - “Very big”
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The objective of reading the virtual book, in this activity, 
was to encourage the child to share a story they read and record 
the guardian’s behavior in these situations.

Thus, Stage 1 of the Group of Mothers was carried out 
through participation in an individual session with their respective 
children. The objective was to observe the mother’s behavior 
during their child’s reading.

Results of stage 1

All dyads completed the stage in two sessions of 30 minutes 
each. The answers to the “Reader Profile Questionnaire”(9) and 
personal data are summarized in Table 1. For P1 and P4, who 
were not literate, the books available had no texts. The children 
interpreted the images and told the story to their mothers. P2, P3, 
P5 and P6 read the chosen books. The analysis of the recordings 
of interactions between mother-child dyads is presented with 
the results of Stage 1 of the Group of Mothers.

Furthermore, the patients wrote a personal presentation, 
which was read by one of the researchers, a speech therapist, 
who accompanied all participants throughout all the activities 
and who will from now on be referred to as Mediator. 
After the reading, the Mediator made comments valuing 
the productions and models on how to promote cohesion, 
coherence, punctuation and spelling of the text. This text 
was made available on the asynchronous platform, with 
a photograph, so that participants could get to know each 
other. P1 and P4, as they did not have autonomy in writing, 
expressed verbally what they would like to convey and the 
message was written by the Mediator.

The analysis of the six videos of the dyads showed that 
none of the mothers made eye contact with their child during 
the reading, nor did they ask pertinent questions about it. 
Only M3 encouraged the response. M1, M3 and M4 smiled 
at their children. As for the act of nodding, only M4 did it. 
Finally, other behaviors were visualized, such as: showing 
interest in the activity (M1, M2, M3, M4 and M5), making 
additional comments (M1 and M2) and helping with the 
reading (M3).

Stage 2: Each child was invited to choose another child to 
interact with in future stages and then they were asked to choose 
and read a virtual book.

Stage 2 of the Group of Mothers consisted of a conversation 
circle in which all participants were invited to introduce 
themselves, explain experiences or doubts and were guided on 
the activities that were being carried out with their children. 
At this same meeting, a digital folder was made available 
containing the six topics: Importance of being a model reader, 
Strategies for reading together, Suggestions of actions to 
include reading in the routine, Sharing of readings by the 
family, Self-selection of the book and Tips to encourage the 
sharing of readings (pointed out in the literature as useful(3,4).

They were then invited to respond to the “Questionnaire 
to verify daily attitudes to encourage reading in the family 
environment” made available virtually via the Google Forms 
tool. In the presentation of the digital folder, each topic was 
explained and exemplified.

Finally, four websites with free virtual books were 
presented so that they could choose a book and read the story 
with their respective child, applying the strategies discussed 
at the meeting.

Results of stage 2

The choice, made by the patients, of another participant 
to interact with in future stages was made by observing the 
photographs and reading the presentation sentences previously 
prepared and posted in Stage 1. In the case of P1 and P4, the 
reading of the sentence was carried out by the Mediator.

The reading of the books took a 30-minute session. P2, P3, 
P5 and P6 read their books orally to the Mediator. P1 chose 
a book with written text. Therefore, the book was read by the 
Mediator with the help of the patient. P4 chose a book without 
text and the narration was carried out by them with occasional 
interventions from the Mediator.

The Group of Mothers’ meeting lasted 30 minutes and 
counted on the participation and engagement of all the mothers, 
who introduced themselves and spoke about their children’s 
difficulties and what they expected from the meeting. They 
confirmed their satisfaction in being part of the procedure and 
their desire to know how to promote their children’s reading 
habits. After explaining the digital folder, questions were asked 
and everyone reported what they were already doing and what 
they would like to practice on the topics covered.

The “Questionnaire to check daily attitudes to encourage 
reading in the family environment” consisted of three questions 
and was answered by M1, M2, M3 and M4. The first question 
was “How often do you share the material you have read 
with your child?” M1 and M4 answered “always” and M2 
and M3 “rarely”. The second question was “Does your child 
share readings that they have read or learned?”, to which 
the answers were “yes” by M2 and M4, and “sometimes” by 
M1 and M3. Finally, the third question was “What are your 
behaviors regarding the reading information brought by your 
child?” and provided five options that could be selected by the 
interviewee, namely: I stop what I am doing to listen to my 
child; I listen to my child while carrying out another activity; 
I add more information; I ask further questions; and I give 
compliments. There could be more than one answer to this 
question. M2 stops what she is doing to listen to her child; 
M1, M3 and M4 listen to their children while carrying out 
another activity; M4 adds more information and asks further 
questions; M3 and M4 praise their children.

Stage 3: In stage three, each patient was invited to prepare 
a written summary about the book read in Step 2 and send 
it through the asynchronous platform to the patient who 
chose them.

In this stage, the Group of Mothers participated in a 
conversation circle in which they were encouraged to share 
experiences regarding the book read and to use the strategies 
discussed in the previous meeting. Inthe end, they were asked 
to answer again the “Questionnaire to verify daily attitudes to 
encourage reading in the family environment”.



Silva et al. CoDAS 2024;36(1):e20220056 DOI: 10.1590/2317-1782/20232022056en 5/8

Results of stage 3

Patient group: It took two sessions of 30 minutes each for 
patients to complete the summaries and send them to the patients 
who chose them.

With P1 and P4, retelling strategies were carried out using 
pictures, so that they felt encouraged to narrate the stories to 
the Mediator and she could transcribe them in a summary 
format. With the other patients, the Mediator carried out oral 
reading comprehension activities to ensure that the story had 
been understood. In the same session, each patient wrote a 
summary of their book on a sheet of paper, photographed 
it and sent it to the Mediator. In the following session, the 
Mediator valued textual production, worked on improvement 
aspects and made spelling adjustments to the standard based 
on reflections with the child, when necessary.

Group of Mothers: the time interval between meetings 
two and three was seven days. M2, M3 and M4 participated 
in this meeting, which lasted 20 minutes. Only M4 read 
together with her child, as proposed in meeting two. She 
reported that her child chose the book and that this was a 
factor that motivated them to read. She added that the fact 
that the book was virtual increased their interest. Among the 
six topics covered in meeting two, the mother looked for: 
joint reading strategies, self-selection of the book and tips 
for encouraging shared reading.

A relevant aspect mentioned by the mother was that the 
seven-day interval was positive, as it motivated her to apply 
what she had learned in the previous meeting in a short period 
of time. The biggest challenge is balancing household chores 
with educating and stimulating children.

M2 pointed out that, despite not having carried out the 
reading activity with her child, she applied some strategies 
discussed in the group of mothers during the seven-day break 
and encouraged her eldest daughter, who has a reading habit, 
to talk more about reading with her brother (P2) and read 
together. She stated that the whole family already has the 
habit of talking about reading, but now they stop what they 
are doing to listen to reports of their children’s reading.

M3 stated that she was a model reader, but never noticed 
that she did not share her child’s reading. She further added 
that she was motivated to practice the guidelines provided in 
meeting two, especially reading together. She also highlighted 
the importance of the group of mothers, as she believed that 
just giving her son a book would be enough to make him 
read. However, at that moment, she understood the complex 
dimensions involved in the habit of reading and stated that 
she was committed to practicing strategies to encourage the 
sharing of readings.

Only M3 and M4 answered the “Questionnaire to verify 
daily attitudes to encourage reading in the family environment”. 
When comparing M3’s answers to the questionnaire in meeting 
one (pre-intervention) and meeting three (post-intervention), 
it was noted that, in question one, “How often do you usually 
share the material you read with your child?”, the answer 
was changed from “rarely” to “always”. M4 kept the same 

answers at both moments. However, in question three, “What 
are your behaviors regarding the reading information brought 
by your child?”, a new behavior was checked, namely “I stop 
what I am doing to listen to my child”.

Stage 4: Finally, in stage four, each participant was asked 
to read the summary received, record a thank-you video with 
comments on the story and send it to their colleague via the 
asynchronous platform. The mother was also asked to retell the 
book read in stage 2 and fill out the “Reading Behavior Scale”. 
The retelling was recorded and analyzed by researchers who 
filled out the “Check-list – Parents’ behaviors regarding their 
child’s reading report”. Therefore, in this Stage, the Group of 
Mothers participated as listeners to the story of the book read 
by their child in Stage 2.

Results of stage 4

This stage took place in two 30-minute sessions. In the 
first session, the summary was read, recorded and sent to the 
colleague, and in the second the patients watched the video 
sent by the colleague, retold the book read in Stage 2 to the 
mothers and completed the Reading Behavior Scale.

To understand the summary received, non-literate patients 
needed the Mediator’s help to read it, and literate patients read 
it orally. Regarding the videos they received, patients stated, in 
different ways, that they were excited to meet their colleagues 
through the recorded videos and to hear them about the book 
they read. The result obtained with the “Reading Behavior 
Scale”, pre- and post-application of the procedure, can be seen 
in Table 2.

Patients P2, P4, P5 and P6 had the presence of their 
respective mothers in the session to retell the second 
virtual book read. The interactions of the four dyads 
(M3-P3, M4-P4, M5-P5, M5-P6) were analyzed. There 
was eye contact, pertinent questions and smiles on the part 
of the mothers in the four dyads; and encouragement to 
respond and nod in three dyads (M3-C3, M4-C4, M5-C6), 
which is different from the records in Stage 1 in which no 
eye contact was observed and there was only one record of 
encouragement to respond and nod. Regarding the presence 
of other behaviors, there was a demonstration of interest 
and involvement (M3-C3), hugs and participation from the 
mother throughout the reading (M4-C4).

DISCUSSION

The prompt agreement to participate in the reading 
intervention activities by mothers and patients, the engagement 
of all invited dyads and the non-withdrawal can be indicators 
that the procedure, the conduct of the topics and the activities 
were of interest and appropriate for the purpose presented. 
They also suggest that reading behavior is not necessarily 
aversive, but presupposes procedures that favor engagement, 
unlike activities related to oral communication, which in itself 
is natural to human communication.
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In this sense, it is important to highlight that the procedure did 
not prove to be aversive even for children with school problems 
related to literacy and who face difficulties in dimensions other 
than those imposed by social distancing(15). Dealing with the 
reading situation for these students means facing difficulties 
with phonological working memory, access to the lexicon in 
long-term memory and metaphonological skills, to name the 
main ones(16,17).

Taking into account the pandemic situation, the fully 
online format was a positive choice for patients to continue 
to be monitored, as it allowed stimulation in written language 
as well as the reading habits, thus continuing the activities 
according to all previous assessments and interventions.

Another advantage of this format, which may have 
contributed to non-withdrawal and engagement, was greater 
flexibility in schedules and reduced costs for families, 
such as travel costs. These aspects were also observed in a 
Brazilian study(2).

However, for the online application to be possible, it was 
necessary to apply strict inclusion criteria, meaning that few 
patients were eligible. An important discussion about access 
to the internet and technologies is that it is not yet a reality 
for all socioeconomically disadvantaged patients(15), being an 
important limitation.

Another factor that led to the exclusion of potential 
participants was the lack of availability of an adult to accompany 
the participant during remote sessions. Despite knowing the 
impact of excluding potential participants from the study, the 
researchers maintained the decision to control this variable. 
The importance and impact of monitoring activities carried out 
at home have been discussed and highlighted as a determining 
success criteria regarding both the virtual(18) and in-person 
contexts, as well as regarding children with and without 
school difficulties.

The cases reported concern children and adolescents with 
a history of difficulties in the process of learning written 
language, which makes monitoring even more relevant, since 
some written commands are not possible and also because 
the adult’s participation not only facilitates the intervention 
itself, but also allows this adult to start acting in a way 
connected with the therapeutic proposals in many other 
everyday situations. The results of this study support the 
idea that engagement may have been favored by the active 
participation of the adults.

The proposal was for the child to experience reading three 
books chosen by themselves. The possibility of self-selection of 
literature being an important factor in ensuring engagement(8) 
was observed throughout the sessions and in the report of 
one of the participating mothers: “The book my child chose 
was: Um Medo para Arrepiar, about monsters, which in itself 
aroused his interest.” Therefore, this factor is considered 
important for both clinical and pedagogical practice, as well 
as a stimulus in a family environment.

Another aspect of the online platform used, which is in line 
with a study already presented(8), is the use of the asynchronous 
modality in interactions between users. Non-simultaneous 
interactions allowed more time for reading and more care 

when writing(8). The asynchronicity was positive, as it allowed 
the Mediator to work on the particularities of each child’s 
reading and writing practice.

Furthermore, the implementation of audiovisual resources 
in interactions in virtual book clubs to assist those who have 
difficulties with written language(8) was used and facilitated 
everyone’s participation and proximity between participants 
who experienced a completely virtual interaction there.

A relevant consideration concerns the role played by the 
Mediator. When analyzing the results, it is possible to observe 
that the Mediator conducted the proposed activities and made 
adaptations according to the needs and particularities of each 
child’s reading and writing. The same situation occurred 
in the context of conversation circles with mothers, where 
sensitivity was necessary to earn participants’ trust and make 
them feel comfortable sharing their experiences and daily 
difficulties, in addition to ensuring equal participation for all. 
The Mediator ensured that the sharing of experiences was 
prioritized in a collective construction of learning, which 
proved to be necessary even in the context of mothers.

Analyzes of mothers’ responses in conversation circles 
show that they understand that family support is essential 
for the development of the reading habit. However, initially, 
they presented few of the behaviors identified as facilitators 
in the literature and, after some meetings on the topic, they 
began to incorporate important actions in their interaction 
with their child. The present study took into account the notes 
from previous studies to plan the topics to be taken to the 
companions(4,5). When addressing issues related to the habit of 
reading, some aspects become fundamental, being addressed in 
meeting two of the Group of Mothers’ methodology: explicit 
communication about the value of reading, active listening 
and questioning, the creation of an environment favorable to 
the habit of reading, the incorporation of reading practices into 
the routine(3), the importance of exposure to books, addressing 
school subjects at home, setting aside time to practice reading, 
practicing reading aloud and sharing readings(4). In this way, 
a discussion arises about the importance of not only having 
a companion for home activities, but also the need to expand 
the repertoire of family members, so that this support can 
be better utilized. The results of this study show that when 
there is a joint construction of a repertoire of daily attitudes 
that facilitate learning, there is greater engagement on the 
part of the family member, thus increasing the chance that 
collaboration with the children’s activities will occur in a less 
aversive way for everyone.

When comparing the pre- and post-intervention reading 
behavior scale, a positive change is noticed in the response 
to at least two situations for five children. In other words, 
after the procedure, five of them started to respond positively 
to behaviors that make them more likely to develop reading 
behaviors. It is important to highlight that it is possible that 
such a change occurred, at first, only in the scope of verbal 
behavior, but no changes have yet occurred in routine actions. 
In this sense, it would be important that future follow-ups were 
carried out with the dyad.
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Another analysis is the change in behavior of the four 
mothers who participated in meetings one and four of the 
methodology. This change concerns the presence of behaviors 
in meeting four that were not demonstrated in meeting one, 
such as: eye contact, questioning, encouraging answers, smiling 
and nodding. Among the four mothers, all had participated in 
meeting two and only two in meeting three. This fact generates 
reflection on the importance of meeting two for changing these 
mothers’ attitudes and the short and long-term consequences 
for these children’s reading habits.

Still regarding the group of mothers, it is important to 
highlight the report of the change in daily attitudes to encourage 
reading pointed out by the two mothers who responded to 
the questionnaire. One mother started to “always” share her 
reading with her child and the other started to “stop what she 
is doing to listen to her child”, as these are important changes 
to promote the reading habit.

It is suggested that similar studies be carried out with 
a sample size that allows statistical analyzes in order to 
map the effects of the procedure, longitudinal studies with 
exposure of participants to more books in order to verify the 
presence of changes in the scales of reading behaviors after 
the stimulation time and the application of this procedure in 
a face-to-face model.

Finally, a final reflection brings us to the fact that the 
pandemic has imposed innovations in several areas and in 
the area of Speech Therapy with regard to written language 
it was no different. Although the objective of this study was 
specifically to report the experiences of the online application 
of a procedure to encourage reading in children with school 
difficulties and their respective guardians, the results of the 
study add to others(19) that reinforce the possibility of carrying 
out fruitful interventions through tele-speech therapy, an 
important perspective from an economic, social and educational 
point of view and which deserves special attention from this 
historical moment that the entire area of health and education 
is going through.

FINAL COMMENTS

The learning of children and adolescents with school 
difficulties was even more compromised during the COVID-19 
pandemic period. One way to reduce the damage caused to 
written language is through reading.

This report showed the benefits of a speech therapy 
procedure applied in an online format with a focus on sharing 
readings through a digital platform and encouraging reading 
in the family environment. The results obtained include 
the change in behavior of the children involved towards a 
greater propensity for reading habits, the report of changes 
in mothers’ daily attitudes in the family environment towards 
encouraging reading, and the presence of encouraging 
behaviors on the part of mothers when it comes to sharing 
their children’s readings.

The experiences reported were promising. To further 
consolidate the findings, new studies are suggested with a 

sample size that allows statistical analysis, longitudinal studies 
that measure the long-term impact of the procedure and also 
face-to-face or hybrid application of the procedure.
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