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ABSTRACT

Objective: To analyze the characteristics
of faculty work in nursing higher educa-
tion. Method: An exploratory qualitative
study with a theoretical-methodological
framework of dialectical and historical
materialism. The faculty work process was
adopted as the analytical category, groun-
ded on conceptions of work and profes-
sionalism.  Semi-structured interviews
were conducted with 24 faculty members
from three higher education institutions in
the city of Sdo Paulo, classified according
to the typology of institutional contexts.
Results: The faculty members at these
higher education institutions are a hete-
rogeneous group, under different working
conditions. Intensification and precarious
conditions of the faculty work is common
to all three contexts, although there are
important distinctions in the practices re-
lated to teaching, research and extension.
Conclusion: Faculty professionalization
can be the starting point for analyzing and
coping with such a distinct reality of facul-
ty work and practice.

DESCRIPTORS
Education higher
Education nursing
Faculty Nursing

RESUMO

Objetivo: Analisar as caracteristicas do
trabalho docente no ensino superior em
Enfermagem. Método: Estudo exploratd-
rio e qualitativo cujo referencial tedrico-
metodoldgico foi o materialismo histori-
co e dialético. Como categoria analitica,
adotou-se o processo de trabalho docente,
ancorado nas concepgbes de trabalho e
profissionalidade. Foram realizadas entre-
vistas semiestruturadas com 24 docentes
de trés instituicGes de ensino superior da
cidade de Sdo Paulo, classificadas segun-
do a tipologia de contextos institucionais.
Resultados: Revelaram que os docentes
dessas instituicdes de ensino superior
constituem um grupo heterogéneo, sub-
metido a diferentes condi¢Ges de trabalho.
A intensificagdo e a precarizagdo do traba-
Iho docente é comum aos trés contextos,
embora haja distingdes importantes nas
praticas didaticas relacionadas a ensino,
pesquisa e extensdo. Conclusdo: A profis-
sionalizagdo docente pode ser o ponto de
partida para a anélise e o enfrentamento
de uma realidade tdo distinta de trabalho e
pratica docente.

DESCRITORES
Educagdo superior
Educagdo em enfermagem
Docentes de enfermagem

RESUMEN

Objetivo: Analizar las caracteristicas del
trabajo docente en la educacion superior
en Enfermeria. Método: Estudio explorato-
rio y cualitativo cuyo marco de referencia
tedrico-metodoldgico fue el materialismo
histérico y dialético. Como categoria anali-
tica, se adoptd el proceso de trabajo docen-
te, anclado en las concepciones de trabajo
y profesionalidad. Se realizaron entrevistas
semiestructuradas con 24 docentes de tres
instituciones de educacidn superior de la
ciudad de Sdo Paulo, clasificadas segun
la tipologia de contextos institucionales.
Resultados: Se revelaron que los docentes
de dichas instituciones de educacién supe-
rior constituyen un grupo heterogéneo, so-
metido a distintas condiciones laborales. La
intensificacion y la precarizacién del traba-
jo docente son comunes a los tres marcos,
aunque existan diferencias importantes en
las practicas didacticas relacionadas con la
ensefianza, la investigacion y la extension.
Conclusion: La profesionalizacion docente
puede ser el punto de partida para el anéli-
sis y el enfrentamiento de una realidad tan
distinta de trabajo y practica docente.

DESCRIPTORES
Educacidn superior
Educacién en enfermeria
Docentes de Enfermeria
Docencia
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INTRODUCTION

Higher education has a strategic position in the socioeco-
nomic development of a country, given its relationship with
the training and qualification of a workforce able to opera-
tionalize and implement modernization and improvement
processes within the society.

In Brazil, higher education has undergone a number
of changes over the last two decades, especially after
the promulgation of the Lei de Diretrizes e Bases (Law of
Directives and Bases, LDB) in 1996, with the diversifica-
tion and expansion at all levels and modalities deserving
note. The LDB determined that higher education can be
conducted at public or private higher educational institu-
tions (HEIs), which may be universities, colleges or univer-
sity centers®?.

These changes resulted in a strong expansion of the
system, mainly in the private sector, with the support of
government policies. As a consequence of the adopted
policy, the growth was marked by unequal geographic
distribution of courses, concentrated in the southeastern
and southern regions.

Studies show that the scenario of higher education ex-
pansion and diversification directly affects faculty work,
which confronts the consequences of policy changes estab-
lished in Brazil. Therefore, confronting this reality and work
process are distinctly and directly related to the institutional
format in which the faculty members are located®*.

In health education, particularly in nursing education,
there is a gap in the scientific literature on the subject. In
general, studies address the characteristics of faculty work
in limited institutional contexts, according to the adminis-
trative or academic nature of the HEls, not taking as a start-
ing point the faculty work process in different contexts, but
rather using specific approaches, such as quality of life® and
job satisfaction®.

According to the Marxian conception”, work is conceived
as a process, a transformation of a given object by means of
the intentional action of an agent, who, in order to achieve
this purpose, employs material or intellectual instruments.

With regard to the nursing faculty work process, the
agents are faculty members in nursing higher education, in
other words, whose working object is another human being,
the nursing student, more specifically his knowledge, skills
and attitudes. The instruments represent the entire arsenal,
physical or intellectual, which faculty members use to inter-
vene/act with this individual.

Considering the general context of higher education in
the country, in nursing education in particular, and in order to
contribute to the understanding of this multifaceted reality
of faculty work in different institutional contexts, this study
sought to answer the following questions: What is the work
process of nursing faculty members in different institutional
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contexts? Under what conditions is it performed? What are
the practices of these faculty members?

Therefore, the object of this study is the nursing faculty
work process in different institutional contexts, and its objec-
tive is to analyze the work process of nursing faculty mem-
bers in HEls, in the city of Sdo Paulo.

METHOD

Dialectical and historical materialism was adopted as
the theoretical and methodological framework, and the
faculty work process was adopted as an analytical category,
grounded in conceptions of work” and professionalism®,
When seeking to understand the main aspects of the differ-
ent levels in which faculty work and professionalism operate,
the historical materialist and dialectical analysis performs an
articulated movement within the dynamics of social reality.

An assumption is made that faculty work is a way to in-
tervene in the social reality; therefore, it is a social practice.
As such, it can only be understood and comprehended if its
relationship with the institutional context in which it is in-
serted is analyzed®. Professionalism, in turn, refers to what is
specific to the faculty action, referring to the behaviors, skills,
attitudes and values of being a faculty member®.

Considering work and professionalism as analytical
categories implies an unveiling of the heterogeneity of
faculty work in institutional formats existing in the current
scenario of higher education in Brazil, assuming that this
scenario determines different working conditions, practices
and professional development.

In order to classify the HEls, a typology of institutional
contexts'® was used, which classifies higher education institu-
tions into three major types: business contexts, presenting a
small proportion of doctorally prepared faculty members and
those faculty members with full-time contracts; regional con-
texts, which have a small proportion of doctorally prepared
faculty members and a high proportion of full-time faculty
members; and academic contexts, with a high proportion of
full-time or exclusive dedication of doctorally prepared fac-
ulty members. The data required for the classification were
obtained through a request to the Instituto Nacional de Estu-
dos e Pesquisas Educacionais Anisio Teixeira (Anisio Teixeira
National Institute for Educational Studies, NIEE) and the clas-
sification of the contexts is shown in Table 1.

Table 1 — Distribution of higher education institutions with nur-
sing courses in the state of Sdo Paulo, according to the typology
of institutional contexts - Sao Paulo, 2010

Institutional contexts N %
Academic 5 4.5
Business 108 94.5
Not classified by the typology 1 1
Regional 0 0
Total 114 100
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Of the total of 114 HEls with nursing courses in the
state of Sdo Paulo in 2010, five (4.5%) were public univer-
sities, and all were classified as academic contexts, which
have a high proportion of full-time or exclusive dedication
of doctorally prepared faculty members. However, most
(108 HEIs, 94.5%) were classified as business contexts,
with a small proportion of doctorally prepared faculty
members and full-time contracts. No HEI was classified as
a regional context. One institution (1.0%) did not fit in any
of the contexts provided by the typology, because of the
high proportion of doctorally prepared faculty members
and low proportion of tenured faculty members. Because
it had characteristics of both of these two contexts, it was
classified as a mixed context: a high proportion of doctor-
ally prepared faculty members, characteristic of academic
contexts, and a high proportion of part-time faculty mem-
bers, a characteristic of business contexts.

After classification, three HEIs were selected through
convenience sampling, one in each context. Because
these institutions allowed the researchers to meet the
faculty members, semi-structured interviews were con-
ducted with 24 faculty members: nine from the business
context, seven from the academic context, and eight
from the mixed context. For the interviews, a script was
constructed with objective questions for the characteris-
tics of subjects, and guiding questions to achieve the re-
search objectives. In the characterization step, there were
eight questions that addressed faculty member titles,
the year in which they began to work in the institution,
work regimen, type of contract, work in other institutions,
and weekly workload. In the next step, the subjects were
asked to talk about their daily faculty work, identifying dif-
ficulties, facilities and challenges of teaching in their insti-
tutional context.

The research project was approved by the Ethics Com-
mittee of the School of Nursing, Sdo Paulo University
(Process #876/2009). The HEls were invited by the nurs-
ing course coordinators, who authorized the study. All the
nursing faculty members were invited through an invita-
tion letter sent via email. Those who agreed to participate
were informed about the study objectives and signed
a consent form. Faculty members with different back-
grounds, titles, and work regimens were interviewed.

The empirical material was submitted to the technique
of discourse analysis™?, which enabled the construction of
a set of themes which, in turn, were gathered into empiri-
cal categories, arranged according to the nested practices
system®), adapted to this study. In the nested practices
system, there is a set of interconnected and nested prac-
tices that characterize faculty work.

The results were organized into two main sets of prac-
tices: didactic and organizational. Organizational practices
refer to the aspects of the structure of the organizational
context that reflect on the teaching work, such as, for ex-
ample, the career plan, work regimen, and institutional

Rev Esc Enferm USP
2014; 48(6):1091-9
www.ee.usp.br/reeusp/

infrastructure. The didactic practices refer to the set of
aspects related to the daily work of faculty members in
different contexts, related, for example, to teaching, re-
search and extension (Figure 1).

Institutional contexts in
higher education

organizational practice organizational practices

didactic practices didactic practices

organizational practice

didactic practices

Figure 1 — Representation of the nested practices system® adap-
ted to the higher education system.

RESULTS

In all three contexts, business, mixed and academic,
results showed that there is a process of intensification
and precarious conditions of faculty member work that
impacts on organizational and didactic practices, but with
important distinctions in different contexts.

Business context

With regard to didactic practices, the faculty members
in the business context state that their work is primarily
directed towards undergraduate classroom teaching, with
little integration into administrative, research, extension
and graduate teaching activities.

Research activities were not included in faculty mem-
ber work, therefore, they were not paid. They were
performed sporadically in undergraduate education, in
course completion studies, and scientific initiation. Exten-
sion activities were also sporadic and were not considered
part of faculty member work, and therefore were unpaid.
Although they had these difficulties in research and exten-
sion, the faculty members recognized them as activities
that enhanced the quality of education.

The faculty members also faced difficulties related to
the profile of the students, who had already been in the
labor market, namely, they are student-workers, arriving
to the classroom already tired. The challenges concern,
for example, the choice of teaching strategies and appro-
priate assessment of these students.

With regard to organizational practices, the career
plan, although formal, is not effectively operated. Regard-
ing the work system, they cited financial instability because
the payment is made per hour/class, so the faculty salary is
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dependent on the number of classes/disciplines assigned to
them every six months, and there may be changes according
to the number of classes each semester. The faculty mem-
bers in this context had other jobs, some in health care, to
complement the salary and ensure financial stability.

Insufficient institutional infrastructure - with scarce
material resources and inadequate facilities - was identi-
fied as an aspect that hindered faculty work. Communi-
cation difficulties between the professors and the admin-
istrative structure were also mentioned. However, in this
HEI, the coordination of the nursing area offered support,
dialogue, respect, autonomy and freedom to faculty mem-
bers. That allowed professors, for example, to exclusively
teach disciplines in their area of interest, which, according
to the interviewees, does not always occur at HEls linked
to institutional contexts with business characteristics.

Mixed context

With regard to teaching practices, faculty members’ work
had some aspects of the business context, mixed with others
from the academic context. The work was primarily aimed at
undergraduate teaching, but there was an institutional effort
to conduct graduate research activities. With regard to the
theory-practice relationship, the faculty who taught the the-
ory also accompanied the students into the practical teach-
ing conducted in the internship, unlike the business context
in which the faculty members who taught the theory were
not necessarily linked to the clinical practice.

Regarding the students’ profile, according to the fac-
ulty members, the initial selection was more accurate
and tuition had a higher value compared to the busi-
ness environment. There were fewer students per class,
with better social integration and less learning difficul-
ties. The faculty members felt that they taught a more
select group, with differentiated income and level of
instruction. This profile, with an institutional policy of
small class sizes, facilitates the teaching practice, making
teaching more individualized for the student and more
satisfying for the faculty.

The main difficulties and challenges of the faculty
work in the mixed context were also about undergraduate
teaching, especially in practical teaching in clinical prac-
tice, considered by the subjects as a generator of physi-
cal and mental strain, given the responsibility to monitor
students, manage tensions and reach consensus between
teaching and caregiving activities in the fields of practice.

Regarding research activities, although hired as part-
time faculty members, they conducted research activities
due to an institutional requirement, and they dissemi-
nated their findings in publications and paper presenta-
tions at events. They mentioned that sometimes there
was insufficient time to conduct such activities, which led
them to perform them outside of working hours. As in the
business context, the research activity was also focused
on undergraduate education. Extension activities, seldom
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mentioned, were sporadic and occasional, through cours-
es, events and presentations of students’ work.

As for the organizational practices, there was a career
plan that followed some institutional criteria (publication,
title, time on the job), although it was mentioned that the
salary was not compatible with the workload. The labor
regimen was predominantly partial and offered some
stability against the hourly regimen, characteristic of the
business environment.

Despite these difficulties, the faculty members shared
the perception that the HEI valued the quality of education,
aiming not only at profit, but at the quality of education of
its students. They exemplified this fact by citing the good
acceptance of graduates in the labor market in the area.

Academic context

In this context, concerning didactic practices, faculty
member work focused on research and administrative
activities, and on graduate teaching. However, according
to some subjects, there was a large institutional effort
to accomplish curricular reorientation of undergradu-
ate education. For the faculty members interviewed, the
academic context overvalued administrative and research
activities at the expense of undergraduate teaching and
extension activities, which were considered undervalued.

In relation to the student profile, there was no mention
of great difficulties or challenges to teaching. The difficulties
and challenges were related to the need to promote active
student participation and to facing resistance from many
faculty members, who valued research over teaching. There
were also difficulties in developing practical teaching in the
clinical field, given the unpredictability of the actions, due to
the complex reality of the services, which created insecurity.

Regarding research activities, a great concern and even
anxiety was reported by the faculty members to achieve
institutional goals of scientific production and publication,
with the value of quantity over quality of the articles being
mentioned; competitiveness among peers for research fund-
ing; publishing in reputable journals in the field; difficulty
managing funded projects, with intense activity reporting
and accountability to funding agencies; and, the need for an
international curriculum, which required work in collabora-
tion with research groups from foreign institutions.

In graduate teaching, according to the subjects, both
internal and external assessments directed faculty partici-
pation to research and the advising of masters and doc-
toral students, and the faculty members that were not
part of this group felt less valued institutionally. Another
relevant aspect of this context was noted in remarks by
the faculty members that other areas of knowledge were
more renowned and valued than nursing.

The faculty members also stated that the extension ac-
tivities were subsumed into research and inclusion of facul-
ty members in administrative positions. Since they believed
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in the potential of extension, in conjunction with teaching
and research, they mentioned that this was undervalued
within the institutional context, which was expressed by
the low weight assigned to it in faculty evaluation.

Regarding organizational practices, the full-time work
regimen prevailed, with exclusive dedication, in which the fac-
ulty profession was explicit and the criteria for advancement
was institutionally validated. With regard to the administra-
tive activities, the main complaint was that they consumed a
substantial part of the work, due to the bureaucracy in insti-
tutional management processes that led to more work.

Faculty autonomy, characteristic of this context, was
identified as a generator of great responsibility, related to
the difficulty in establishing rules and consensus among
the other professional colleagues. It was unanimous
among the respondents that the context gives financial
stability and the career is institutionally formalized and
ensured, although some report a discrepancy between
the work performed and the remuneration received.

In summary, faculty work within the three contexts
showed similar features, for example, lack of time to per-
form the different activities and the need for improved or-
ganizational infrastructure, according to the expectations
and needs of the work covered in each context.

In the business and mixed contexts, healthcare experi-
ence in nursing was seen as an important aspect of faculty
practice, being a highly valued differential by students and
faculty members themselves. In these contexts, some facul-
ty members mentioned the need for a second job for wage
supplementation. In the academic context, and to some ex-
tent in the mixed context, given the institutional value for
research, the faculty members reported feeling pressured
to achieve institutional goals of academic productivity.

DISCUSSION

The analysis of faculty work in different institutional
contexts enabled the construction of four major themes of
analysis, also arranged according to the organizational and
didactic practices,® and adapted for this study (Figure 2).

Organizational practices

Nursing faculty working conditions in times
of work precariousness and flexibility

Didactic practices

Teaching in the classroom and clinical practice:
realities and challenges of nursing faculty practice

From overvaluation to the shortage of research:
effects on faculty work and the quality of nursing education

The teaching-research-extension articulation:
the need for a reframing of nursing extension activities

Figure 2 — Analysis themes according to the nested practices system
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Organizational practices

Nursing faculty working conditions in times of work
precariousness and flexibility

The precariousness and flexibility of faculty work man-
ifested itself in different ways in different contexts, and
the main aspects observed were related to the work regi-
men, career, and constraints in structural, material and
human infrastructure.

These aspects indicate the new configuration of the
working relationships established in the states that adopt
neoliberalism as a political-economic basis, where unem-
ployment and dispossession of historically constructed
labor rights are seen increasingly. In this reconfiguration,
a new profile of employee arises, increasingly flexible to
perform multitasking, proactive and aware of his/her
need for constant updating and training in the face of de-
mands from the labor market®-12),

In the case of faculty work, especially in nursing,
this profile is expressed in work overload, intensifica-
tion of tasks, and self-penalization for not achieving the
many front lines. Even in contexts in which the form of
hiring is more stable, faculty members complain about
the intensification of activities and little time to per-
form them®3),

When contracts are unstable, faculty members accu-
mulate jobs in teaching or health care to maintain a rea-
sonable level of financial stability, overloading themselves
with activities and often surpassing the 40 hour-week es-
tablished by labor legislation. A market relationship is es-
tablished between the work performed by the professor
and the HEIs, which purchase the work, making it increas-
ingly precarious, through precarious contracts and finan-
cially unstable work regimens®4,

The international scenario also shows signs of re-
duced quality of the faculty work force in higher educa-
tion. A study conducted in Australia in 2011 showed that,
although faculty members felt motivated and considered
their careers rewarding, the increased number of stu-
dents, not accompanied by new faculty positons, has in-
creased their workload™',

Didactic practices

Teaching in the classroom and clinical practice: realities
and challenges of the nursing faculty practice

The challenges are reflected in the didactic practice of
faculty members that develop teaching, research and ex-
tension in different ways, depending on the institutional
context. In the theoretical and clinical practice teaching,
the challenges range from lack of practical training in the
field, in the business context, to the mental and physical
wear from this activity, given the unpredictability of the
actions in the fields of clinical practice in mixed and aca-
demic contexts.
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Studies show that the clinical practice overwhelms
the faculty due to the accumulation of activities, such as
prior contact with health professionals, recognizing clini-
cal practice and its rules and routines, supervision of stu-
dents, and concern about the care of the service user®.
The faculty feels so responsible for activities that can be
seen as a catalyst for different demands encountered in
the field, taking on more responsibilities.

Although exhausting, clinical teaching is deemed nec-
essary to promote student contact with the reality of
health services and the health problems of the assisted
population. The unpredictability in practice settings, al-
though generating stress, is seen as an opportunity for
student and faculty members to exercise listening to the
needs of users of health services, respecting the decisions
of the people around them®”),

Regarding the students’ profile, mentioned in the cor-
porate context as an aspect that complicates the choice
of teaching strategies and assessment, the results support
a study about the trajectory of nursing courses in the pe-
riod from 1991-2004, which identified that most students
in higher nursing education were already integrated into
the labor market. This double work was also an important
characteristic of nursing students, mostly from private
schools, where working students predominate®.

Another characteristic is related to the social integra-
tion of the students who come from families where the
level of parental education is medium. This fact, coupled
with the fact that they attended elementary and second-
ary education in public schools, deserves attention from
nursing courses, which must seek diversified strategies
in order to promote student learning. A nursing study
showed that deficiency in the theoretical basis of the
newly admitted students in higher education has become
an obstacle to the conduct of the teaching-learning pro-
cess and therefore to faculty practice™™.

According to the National Education Forum 2013, Bra-
zil still has to face the challenge of making quality, obliga-
tory secondary education universal. This challenge cer-
tainly will result in improvements in the quality of higher
education®,

This reality is not unique to Brazil. In the United States,
the report from the National Center for Public Policy in
Higher Education, in partnership with the National Center
for Higher Education Management Systems, identifies the
need to improve the quality of secondary education to en-
sure the best future conditions for access and retention to
future professionals®?.

In addition to the characteristics already mentioned,
there is a large number of students per class, which, in
the business context, for example, is quite variable, which
also can hinder faculty work. It is interesting to note that
this movement clearly reflects the increase in enrollment
in higher education, especially since the 1990s.
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The availability of nursing courses grew by 340% in
the period between 1991-2004, a strong growth in the
private sector, as is the case of many institutions in the
business context®. The growth has a direct impact on
faculty practice: the higher the number of students, the
more challenging the pedagogical work. In the mixed con-
text in which the students’ profile is different, with a more
rigorous initial selection and the highest monthly value as
compared to the business environment, there are few stu-
dents per class, with better social integration and minor
learning difficulties. In the academic context, the faculty
members did not mention the student’s profile, because
the students go through a rigorous entrance exam, to de-
vote to a full-time course.

This distinction in the students’ profile in different con-
texts shows that students’ access to higher education has
also changed after the LDB. The legislation gives freedom
to the HEIs to formulate entrance exams, which results in
easy admission of students with different profiles®?.

Another aspect present in business contexts is the lack
of preparation for teaching, with few opportunities to par-
ticipate in professionalization processes, more evident in
the academic context.

Brazilian researchers warn about the fact that most of
the stricto sensu graduate faculty training programs do not
prepare faculty members for teaching, stressing that train-
ing for research does not equate to pedagogical training®.

Internationally, since 2004, the European Trade Union
Committee for Education recommends three great ar-
eas for priority actions for faculty training: improving the
quality of initial training, recruitment and retention of
qualified faculty members, and ensuring that professional
development is a right of faculty members and is part of
their work process®,

From overvaluation to the shortage of research: effects
on faculty work and the quality of nursing education

In the academic context, research activity is consid-
ered to be the focus of faculty work, the extent to which
faculty assessments value research activity production
more than undergraduate teaching and extension.

The institutional assessment, in turn, follows external
parameters such as the Coordenadoria de Aperfeicoamen-
to de Pessoal de Nivel Superior (Coordination of Improve-
ment of Higher Education Personnel — CAPES), in that fac-
ulty work is mainly measured by: time spent on research
activities, expressed by the number of articles published
in journals indexed with high Qualis (impact factors); re-
search projects funded by funding agencies; graduate
teaching activities; and also, the number of masters and
doctoral advisees®?.

The phenomenon is called academic productivity, in
which the faculty member is considered productive if he/
she has a significant amount of products, such as advisees,
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projects, publications, patents, among others. These as-
pects lead to increased competitiveness among peers, the
professional isolation of faculty members in their research
group and, often, alienation at work®>29,

This concern has also been implicated in a global con-
text, according to the report from the 2013 European
Union Study Group on the Modernization of Higher Edu-
cation, which recommends that the preponderance of re-
search in relation to teaching in the definition of academic
merit needs to be revised®”.

On the other hand, there are institutional contexts in
which faculty work in research activity is scarce. In mixed
and business contexts, research is seen only as a mandato-
ry activity for the training of students, limited to the com-
pletion of course work. Research activities not articulated
in this work are scarce. Nonetheless, faculty members feel
that the mixed context should develop research, although
they are hired on a part-time basis, with the workload di-
rected strongly toward classroom teaching. Teachers in
the business environment, in turn, develop a research ac-
tivity, voluntarily, outside of work hours. Sometimes, the
research activity in the form of completion of course work
is offered in a discipline, and a faculty member is assigned
to this activity and the amount paid by the hour/class is
assigned by the discipline.

Therefore, with regard to research activities, it is seen
that faculty work is conditioned to the actual conditions
provided by the institutional format, such as work regi-
men, for example, which directs the work for this activity.
In this study, the research activity in faculty work transi-
tioned from overvaluation in the academic context, to an
institutional development effort in the mixed context, to
the scarcity of this activity in the business context.

From the perspective of faculty members, the over-
valuation of research generates overhead. The institu-
tional requirement of research, even if limited to graduate
teaching, if not combined with a consistent work regimen,
also overwhelms and intensifies faculty work. The lack of
institutional requirement for the exercise of that activity,
in turn, has consequences on faculty professionalization.
In fact, both forms of conceiving research exert effects on
the quality of education provided.

Being a recognized researcher, such as in the academ-
ic context, does not necessarily guarantee an excellent
pedagogical performance. It is necessary to put research
at the service of the faculty practice itself, causing teach-
ers to reframe their practice, to review, contextualize and
confront it with the conditioning and determining aspects
of their work.

The teaching-research-extension articulation: the need
for a reframing of nursing extension activities

Regarding extension, in all the contexts analyzed,
these activities are occasional, sporadic, sometimes not
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provided as part of the teaching activities, or else institu-
tionally devalued. Even in the academic context in which
itis planned as part of the faculty activities, it is subsumed
under the administrative and research activities.

In the business context, the extension activities are
mentioned little by faculty members. Some even say
that they are not developed, while others cite its epi-
sodic nature. As the labor regimen, in this context, is
per hour/lesson, extension activities are not an institu-
tional requirement.

In the mixed context, extension is understood as ac-
tivities performed in work leagues or as an extension of
the academic activities in the form of dissemination of
work by students. Therefore, there are few activities, con-
ducted by a few faculty members, which is to say that the
work process of the faculty members do not incorporate
this type of activity.

Although extension activities are part of the functions
of the university, with the activities of teaching and re-
search, they are not on an equal position in terms of in-
stitutional value, which unbalances the desired tripod of
university functioning.

Recently, a movement of reframing of the concept of
university extension has increased the traditional sense
of diffusion and dissemination of knowledge to an edu-
cational, cultural and scientific process that articulates
teaching and research with transforming potential®®®.

One of the examples of programs that stimulate exten-
sion is the University Extension Program (PROEXT), with
the purpose of supporting public HEls in the development
of extension activities that promote greater interaction
with the society. It is a program dedicated to public HEls,
because in the private HEls, extension is the responsibil-
ity of the institutional context and its value depends on
administrative management(®).

Some experiences show that in private HEls, it is pos-
sible to develop extension activities with a positive impact
on community healthcare. These studies share the under-
standing that extension activity is vital for strengthening
the role of HEls in the training of professionals commit-
ted to the health of people®9, This vision enables the
development of teaching and learning processes from the
everyday practices articulated with research, leading to
the confrontation between theory and the real world. The
operational difficulties are related to poor institutional
value, expressed in forms of internal assessment that pri-
oritize scientific production at the expense of other activi-
ties and, consequently, a low financial increment to per-
form them.

Regardless of the institutional format in which
they are conducted, extension activities cannot be
considered an extra to the training of students. They
need to be considered as part of the teaching process,
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and articulated with research. Particularly in nursing,
extension activities are essential to formation and there-
fore the teaching practice, because without them, train-
ing is disconnected from the reality of the problems and
health needs of the population.

CONCLUSION

It was observed that the faculty work process in three
distinct contexts assumes formats with regard to orga-
nizational and didactic practices. However, as common
characteristics, intensification and job insecurity were
identified. Considering these results, it appears that there
are many challenges to faculty work which unfold as ques-
tions, including: how can change processes in faculty work
and, therefore, in practice, be triggered or initiated if the
institutional context seems be given, immutable, and not
subject to faculty interference? How is this reality to be
faced without the action of the characters involved in it,
especially the faculty members?

The answers to these challenges are complex. The
improvement of structural conditions arising from a pro-
cess of institutional restructuring, oriented more by edu-
cational policies towards the quality of higher education
than for quantitative expansion of places in this area will
positively impact the process of faculty work in different
institutional contexts, and therefore quality of education
and training. Such a change seems far from the current re-
ality, which is increasingly grounded on market principles,
with little appreciation of education, especially universal
access to quality education.

However, it is a particular social and historical reality
that, in a dialectical process, can also be rebuilt. For that,
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